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INTRODUCTION 



Background 

The present paper represents the second of a. series of six 

monographs produced as a result of an evaluation of three federally 

funded post-secondary vocational technical programs for deaf 

students. The programs are: ' - 

1) Delgado Junior College, New Orleans, Louisiana; 
• 2) Seattle Community College, Seattle, Washington; 
3) Technical, Vocational Institute,. St. Paul, Minnesota- 

Moaograph I, Post-Secondary Programs for the Deaf: Introduction and 

Overview , 4:orvtfains a complete description of che three programs, 

- - - 

The >^tudy was designed with the following objectives: 



) To provide developing post-secondary programs 
with guidelines for establishing programs for 
the deaf. 

(2) To determine as precisely as possible the nature 

of the three demonstration projects in relation to: 

a) Population served 

b) Courses of study offered 

c) Supportive services provided 

d) Cost of services 

(3) To determine the effectiveness of the type of post- 
secondary programming offered by the three demon- 
stration projects in: 

a) Course success 

b) Employment success 

c) Attrition 

d) Comparison of student and non-student success 

(4) To consider student characteristics in an attempt 
to derive implications for specific Instructional 

, vocational procedures, 

/ 

Jhe objectives may be seen as encompassing two components.^ 
The first deals with the three existing federally funded demonstration 
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' programs. * Formative process evaluation was conducted as a mean$ 
of Increasing the effectiveness of ongoing programs. The final 
outcome of tlie project, based *on the surcmative evaluation of the 
demons-tration programs, is concerned with establishing guidelines 
for new programs. i . ' 

In addition to program des^iptions. Monograph I contains i 
complete statement of the problem, review of the 'literature, and 
summary of previous investigations on the vocational -status of the 
deaf. Th4 series was developed to be read- ^sequentially and the 
reader .is. advised to be familiar with the contents of Monograph I 
before reading the present report* ; 

ORGAJ^IZATION OF MONOGRAPH SERIES ! 

Pxocedures are spelled out in detail in the appropriate sectxc 

Including the present report, six monographs have>je.en. de3?elope(r 

and comprise the total package. The monbgraphs are as follows: 

I Introduction and Overview 

, II External Views of Programs 

III Internal Views of Programs 

IV Empirical Data Anaflysis 

V Follow-up Data Analysis 

VI 'Guidelines and Summary 

Monograph I: Introiduction and Overview 

.This report is divided into the following categories: 

1. Introduction and Overview 

2. Review of the Literature 

3. Program Descriptions . . • 

4 . Procedures 
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Monograph II; External Views of' Programs 

Material in this monograph is based on results obtained by 

^ two sets of interviews and tw.a sets of questi6nnaires a's follows: 

1* Interviews of Former Students Now Employed ^ ^ 

- , ' *'2. Interviews of Employees' Sup.ervisbrs' 

3. .Parent Questionnaires * , * , . ' 

4* Vc^catio'nal Rehabilitation Counselor 'Questionnaires 

-For each categolpy the results -are treated separately for * 

of the three programs .(Delgado, Seattle, TVI) as well as, qn-^a. general 

basis across ptogram.'. The same procadure was followed for all 

•subsequent monographs. * " ^ . » 

. Monograph III; - Internal Views 'of Programs . ' . 

Material* in thjgs section is. based on interviews with the follow- 

ing categories of ^respondents : ^ 

1. ^ Current Students 

2. Deaf Program Staff . • . * ^ 
*a) Administrators 

b) -'Counselors 

c) Preparatory Program Teachers ~^ 
' d) Interpretfers ' • • ' 

Technical Vocational. Teachers-College training 
staff ' , .iS 

Monograph IV: Empirical Data Ahaly^is * ^ *a 



V Empirical data analysis, ^was coi\ducted on two grouper^ •F9rmer • * 



Students and Current Students: 




1» Former Stu'de^^fe^ ^ ' * ' / * - 

a) StatiJ^ord^^^hievemend' Te^t , . \ 

b) Genea^'L Ap-ditude Test Battery ^ ^ 

c) IPAT ^7 r ^ / ' /^ I 
d>fWechsler Aduft Intelligence Scale ' I ^ 

2. Current Students w * I / 

a) ,St4nford Achievement Test * / 

b) (Jerier,ali^ Aptitude Test Bat;tery\ ^ 

c) IPAT * \ ^ \ "^^^ { 

d) ."Wecf^sler Adult intelligence Scjale 
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MonoRyaph V; Follow-Up Data Analysis 



The follow-up data consist of information 9n former students'- 



arranged in the following categories: 
^' ^ , > 
«• * 
1. Areas- of Trair\ing ■ 

9 2. Forme?: Student Status 

* a) Graduates 

, b)" Coal Completions 

* c)" Withdrawals . ^ 

^ * d) Transf erg 

3. ,Job Placement 

4. ^, Geographic/ Origin % 



>^ Monograph VI;. Guidelipes and'"^ummary ^" , v' ' 

This monograph provides guidelines for the developi^ent and . 
monitoring of effective vocational tecRnical programs fpr the deaf 
within ongoing programs for hearing students. A summary of the • 
complete study )ifi also provided. il . • 

Presentation of External .Views 

External views of the programs w^,re .gathered 5 from four sources: 
deaf former students presently employed, immediate supervisors of 
these former students, parents, and vocational rehabilitation 
counsellors. Each group, of course,, offers a, different perspective, 
^^^^^e former students are able to ^evaluate^ their training in relation 
to the specific demands of their present occupation. The supervisors, 
most* of whom have had liinited prior exposure fo deaf ^Individuals, 
tend to develop opinions of the abilities of deaf people and of tke 

' • ' •( •■ 

training ^hey received on the basis of a very practical consideration^ 



i.e., can they do a particular kind of work effectively. For jJarents, 
the periods of training axid^ placement represent the ^completion of 



/ 
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what is 'usually the final stage of a long, traumatic and dirficulf ' 
process^ the raising and educating of *a deaf child by individuals 
with no previous experlence'^with th'e impacrt of deafness on develop- 
menti "^In many cases the counselor mhy have a broader and more 
objectiya basis for evaluAtion'of a training program. * He or^^e * 

; .\ ^ . . ^ ^ ^ < . 

usually .serves a wide range of clients, both hand.icapped andlnoh- 

. K • V 

handicapped, and has contapt^with' a variety of training progrdihs... 
The cpuns^edor also has, or should have, a knowledge of prevailing * 
economic contritions and opportunities and is thus able to evaluate 
the, appropriateness of an individual cllent^^ current occupa4Lion. • 



^1 . ^ 



METHODS AND PROCEDITHES 



Yi^Ftterviewsr Former Students and Immediate Supervisors 

^ ^ Data were gathered from former students now employed and their 

, / * ' ' ■ ^ 

. immediate stj^pervisors by means of personal interviews, On^investi- 

/ gatpr interviewed "all 60» employees (20 Delgado, 21 Seattle, 19 TVI) , .V 

. and one) interviet7ed air^9 "^supervisors (13 Delgado, i? Seattle, 19 . ' " 

^ * ^ * " A ' * • ' ' ' 

/ , , Vjtji\ A'yoiin^' deaf ^ adult questionnaire* was adapted from a form used -^^^^.^ 

; • • ' V V. '• ' - * ' • - I V ^^'''^^ ' ' 

^iin th^Boatner:, Stuckless and Moores 1964 study, (see Appt^endltf^) 1 

It wa§ design^ tp elicit :tnfprmation on^^^p^g^^^ finding Jots, >odes 

of conimunic^tl^^^on, t^^ job, gob ^^tisfaction, types, -of jobs,,\amount / .w<5^ - 

^ ' ^^^^ c ' ' T - " i ■ '-^ ' ' ' • V " ^^ --^v 

of payi future jjopesy and,^pimon of school aj^^raining • * The s^uppr-. in 

^ visor foirm was also 'adapted from the Boatner, 5tu,ckless and ^oores. ^: * w 

' - ' * > ' ^ A ' ' ' ' .'-^ . \ . • 

study (see AppeniiiXi.CX^ It was designe<4 to^^elici^|^nforin^tiitoju_^^ ' \ v * 

reg^din^-^he supVifv.isor's^opiniSn^ on schoolings 'plssibiHties for v ^' ^» 

^ advcu^ement, modes! of communication, employee competency, and job 

''^r ^^^eaf . The young i^^af a^ul^ 



opportunities for ^^^jfdeaf. The young i^^af a^ultf quest5.onnki<i:e 
^ consisted of eigh^ pages -containing the following, sections: 

li Vital ^Information ' ' ^ 

' II, Occupattonal ^Status • * » , ' . ^ 



1. 



ril.. JqV Sat^i^actioia* and* SS^oiraminicatiori « ' \ 



IV^ V Economic^ t a ti; 

•■^•r" Aspirations - , » - ^ ^ . 

VI. Students i (used on^y with cSirrent^tu^dfenfis) • . 

VII S|i,fcisfact;Lon 'V/^.th Training* 



The immediate supervisor infcen^BW iform^onsisfced of th2;ee ^ *^ 
pages containing the *^olK)winQ'^ctions: \ ' - ' i 



I, General 3^nf ormati^on ' \ ^ , 

II,. * Current Occupational^ Status of^ Employee , 



,^ III. cjTrairiing ^ - *u 
^V. 6osjBmunlfcation y ' , ' ' c^*' 

^^V. Productivitjf> ' ^ ' . ' ^ . ^ ^ tlrf^' ' - \- ^ 

, yi. ^Attitvide. of Immediate ^feryisor,^' ^ , . k 1 ' 

\y Vil,* '$l2e"*<^id' 'Natur^or Gonfp^a 




9 . 



Sample . Selection of former students for interviewing purposes 

* - * • 

was initiated in February, 1973. Since many fortner students /rom 

each of the three programs found emplojrmeht somewh'ere othqr than the 

state in wK^h they , received training, a randomized sample of fo^6r. 

' student interviewees .was not possible. Due to mohets^ry considera- 

'tions,. the 'research team^'s traveling scope was limited, to thosB 

Istates in wlji^h the^ t^ree p^ogra^s were located. Selection of* 

^otmer. S^iudent'* interviewees was conducted in the following, manner:- ' 

^ ' . : ' ' ' , . . 

* fi^e research team asked each of the three pro^^s to provide^ a list 
'of their former students who. either ^found employm'elit;ror resided , 
within thd?r, r^p^ctiye^ metrooolitan (or rt^enby) .areas, the .lasts' 
*^ indicated that relatively few former students <rh. the case of Delgadb, 



twenty) were- available jEor interview locally .« .JClie feelecfion df mem- 
hexs of each sample was dictated'*1&^ Anterviewee*^" ay^ilfabdlity . In 
cases .where jnore than tx^enty subjects \jexe ava^lab^ , t^e sampl^ 



* ' was^ first grouped by;sex. Then, a random selection of members* for, the 

, " final sample, was made within sex groups^ to insure a more repre- 
. • ' • ^ • 

^ t sentative sample of^^males ajid females. When' ali}. three ^^ples 

vwere finalized, ccfn tacts and* appointments with^the former students 

' ' ^ ' ' ^ ' . V ^" " ' 

^ ^ and tjheir current employ ers^ere made. The remote , programs , Seattle 

- I ,and Del*g£tao,/{:ook the responsibility! for making the pecessary ^ 

. arrangement's from criteria and procedures provide^T)y..tlie. research?* 

- ■ \' ■ ' ■ " 



. ^am. Since both -^he TVI prcgram^atid the research team are ,located 

. . I in- the Twin Cities area, contacts were ma^e hy^ the reseatch team \ 

'"\ ■ \ ' ' ■• • ^ ' ■. ' 

eric ; • :' ' ^'>> ; ^ / .f •^V^ „■ 



r ^ 
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Data Gollectlon ^ Interviewing pf former students currently employed 

aijd their , respective supervisors cominenced in March, 1973, in the 

Minneapolis~St* Paul metropolitan area. Sixteen TVI former students 

and i7 employers were interviewed in March. and April. <Dne employee 

had been laid offhand could riot be located.' .Three former students 

now employed, and three work supervisors were also interviewed in 

June to complete TVI former stu4ent and supervisor Interviewing* 

Interviewing in the New Orleans metropolitan area began April 

23, 1973, and; was.?completed' within a two-week period. Tr^/enty forme^ 

students now employed and 19 work supervisors were in^ryiewed (one ; 

former student was not employed and, therefore, did hot Ijave a super- 

visor). Inter^fiewing in the Seattle metropolitan area began May 14, 
• ' • / 

1973, and was completed within a two~week period. Interviews were* 

conducted yflth 21 former students now employed and 21 work super- 

-* ^ « * 

visors. ^ . ■ * ' 

(I 

IntervieWyOf Former Students Now Bnployed . ^Before each interview 
began, ^he employee was informed of the purpose of Che interview, 
thaf^ he was under no obligation to provide ,inf orjnatio*n, ^nd that if 
wished- «to cooperate,, all information'' would be considered confi-- 

, ' * \' : 

dential. ( \ " . 

|he inter.view^ werfe conducted in the form of communication the 

* ' " ^''^ 'k. 

^emploype desixed. The majorixy. of Qommuriications involved sigri 

f. • . * ' u ' 

language' and firijgfer speMlng to some degree. 

Interview time varied fro;n 15 - 30 minytes. When the interview 
^as finished, the investigator asked the employee to read over what 



had been Wi^itten,^o^ changi^ anything if so desired, and' po 9ign his 



name-*to the interview form* 



lntervi?ew of slinmediate Supervisors > * Interviewing ^bf imediate super- 
^ visors was "donduGted simultaneously w^th^the interviewing of the 
hearing-impaired employee. The interviews were always conducted in 
separate artas to preserve confidentiality. The in tervie^r procedure 
was^ the same as. Jthaf used;with the -^mploye'e. The' supervisor was 
firs tr informed of the interviewer's name, and tl^at he was from the 
^n^.vfersity of Minnesota RD&D Center. The purpose pf the visit was ^ 
then explained — that the Center was .conducting an evaluation of ^ * 
three post-~secondary programs 'for .the deaf and desired opinions and 
' information from cu,rrent employment supervisors of former students 
regarding employee training,' productivity, and opportunities for 
advancement. The interviewee was infdr^d that ail responses ottaine^ 
would be held confidential .^nd that, \once the, questionnaire was 
completed, he was welcome to read x.t and make any changes artd/or 
corrections he wished. ' ^. ' . . 

' \ * • / 

Treatment of Data . The data collected anci presented here a?re of ' ^! 



two types:' quantitative and qualitative. ^Quantita[tive data refer . 

- ^' ■ ' ' : ' . . ^ 

to data coded for tabulation and reportinjg whereas qualitative , data ^ . 
refer to ^anecdotal information gathered/ Nonfe of the data liereinV 

\i. ' \ .- ' 

lent itself to statistical treatment. ' , 

Questionnaires; Counselors and Pa rents . ^ • , • ij 

Data from the ,counselors and the parents were obtained by mailed 
questionnaires. In October and Nd\fember, 1972, discussions among * 
members of the research team resuj^ted ""in ^ decision "to (1) develop 
• and implement a vocational rehabilitation com>Gelor questionnaire . x 

... . . > ♦ /C^.cj 



/ 
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form (see Appendix Dj and (2)' -to adajjt a parent^questionnaire* form 
(see Appendix E; .'from that used byvBoatner, Stuckless and Moores ' 
(1964). The forms were approved 'by members of the participating s 
programs a^ meetings held, in Seattle, ^Was^^ington, and St. Paul, 
Minnesota,' in* December, 1972. ' . - ^ 

The vocational rehabilitation counselor questionnaire was de^- 
signed to elicit' information on (1) the interaction between the 
vocational rehabilitation counselor and the post-secondary programs* 
for the hearing-impaired, (2) the counselor '^perception of the 

training recei'ved by his client, ^nd (3) modes of communication used 

\ • . ' • ' 

by vocational rehabilitation counselors with their clients, ^he 

vocational rehabilitation counselor questionnaire consisted of 

four pages containing the following sections-i ^ ' . , ' 

* ' ' • ! 

^ 1. General Infoi;mation • ^ 

II. Procedure' for Referral ' . 

III. Training Received by Client . < 

IV.' Communicatiofi with Client. . ' _ . 

' V. 'Additional ^Information * • 

The parent questionnaire sought the following information: 

' \ ' * " " 

(1) the occupational status otf son or daugl^ter, (2) the. parents! 

perceptions of vocational-technical training in ^general, and (3) 

the parents' [perceptions of the child's vocational- technical train- 

ing in particular. The questionnaire consisted of four pages 

cont'aining^the following sections:, 

I.^ General Information - . 

II.' Occupational Status' of Son or Daughter 

III. . Vocational/technical Training 

JV. Reaction to Vpcationai/technical Training 

V». Other Children ' - » * * 
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Puring the period January 29 to February 16, 1973, twcr members 
of the evaluation team collected former 'and current student file data 
from each of the three programs'* Only tfiose former students who had 
had the GATB.. (General Aptitude Test Battery) and SAT '(Stanford 
'•Achievement Test) testing were selected for review an^ collection 
' of data. A total of 153 former student files were searched (Dslgado — 
63; Seattle — 4A; TVI— 46) . One purpose .of searching the files was to 
obtain parent and vocational rehabilitation counselor addresses for. 



questionnaire mailing. In February d9.73; l'l3 *questiohnsflres were 
mailed to, counsejLors and 306 questionnaires were ;mailed to parents 
(153' sets). Fathets and mothers were'sent .separate, but identical 
.forms. A. cover letter accompanying the questionnaires (See Appendix D — 
Vocational Rehabilitation counselor questionnaire .and accompanying , ^ 

* " " . ' \ • \ 

cover letter; and App^^idix E — parent questionnaire and accompanying^ 

cover letter) ^described the purpose of the investigation, aslfied 

cooperation in answering the questions, and stated that all information 

repeived" would be held confidential. 

.\ * « 
July 1, 1973 was set as an arbitary cut-off date ^or the 

return of the counselor and- parents forms, ^ixty-one of the 153 

vocational rehabilitation counselor fortns and 91 of 'the 306 parent 

forms were returned by that time. 

< The questionnaire data collected' and presented here are 
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either quantitative or qualitative ^n^nature. The .quantitative 
data are presented in tabulated fatm' ahd^efcentages anjl anecdotal 

/'■ ■ • ■ ' 

data are Msted individually in ^he appendices. ♦ 

■ ^ / . . ; . ■ 
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RESULTS . . ^. » • • 



^ Former Students Now Employed ' ~ . . 

vital ,Data._ The Interview sarijipie ^consisted 41 males and 

19 females, all' of whom had either attended or were graduated from 
one of the' three model post-secondary program^ for the hearing- v 
impaired. Of the 60 interviewees, 59 were emi^loyed .and 1 was un- 
employed. ^ The unemployed individual was beginning new job the 
week followipg the interview. Information conceKning h^s pr.evious 
employment and the individual's opinions are included in the s^ple s 
data* . . . \ 

\^ 

The age range for the/60 former students now employed was\from 

20 to 40 years with a mean of 25.39 years. Forty-seven of 60 iri^er- 
viewees were single, 11 wer^ married-,^ and 2 were divorced. Gf the 13 
spouses, (both married and divorce^d^ 5 were hard-of-hearing, 5 
hearing,, and 2 were deaf, OnQ inteX^^wee did not respond. Seven- 
interviewees Indicated they had children. The number of children, 
^rang.e.d from 0 to., 5. " ^ ^ 

Dat^ on the hearing statusr oXTihe employees were not available. 
Hearing losses appeared to range from moderate to profound. ' 

"Most interviews, condugtdd in the^de of communication 'desired ^ 

by the interviewee, were accomplished' through a combination of 
speech, speechreading, sign language and^ fihgerspellin&. ^ ' 

Job gatlsfact ion and Communication . • , • ' 

Job satisfaction was high with only three interviewee^ 
rospondin}; tliat tl)ey d,ts liked most tilings about their jobs. The 32 



26' 



who liked their jobs very much mentioned as reasons: good pay, good 

• • , I* 

work,, good .hours, enjoyment of a par^icular type\of work, good \)6ople 
to work with, people willing to cooperate and »helpj^ and good' friends 

(both hjearing and deaf) The 25 who considered theii* employment 

• ' ^ ' ' ^ ' . f 

^'O.K." gave respctjises that were more mixed, responses that 'listed 

• both positive andliegatiye aspect^f. Posittye aspects were: good 

* ' " r • 

' ' 1 ' ' * *' * 

pay, easy worl^,"* gpod hours, good job fot deaf p'eople, and deaf 

• • • ^ 

friends to so.cialize with. Negative aspects jweref l>ad pay^ ,too. 

, much, Work, baxj j^eather conditions, very hard work,^ di$iike of early 

. . \ ' - 

shift, preference .for ♦another job, difficulty with , other. ethpioyees. 



* no deaf friends* at work, repetitive aifd boring work and illness. 

Those who expressed dislike^ for theit employment listed: b^ad pay, 

notvtoy field of wqrk^ "boring job, and dislike of people at work. 

Thirty-fiv^ interviewees wished to. remain, in their present; 

occupations. ^ Twenty expressed a desire to change jobs, and five • 

w.ere not sure or'did not know. :As- may be seen ip Tabie 1, a large 

majori'ty of former Sesi^ttle student?. (17 of 2iy wished to stay in 

their present positions compared to approximately 50% from Delgado 

(10. of 20) and TVI (8 of 19) D6sire fo change was due to, either ^ 

negative elspects of the present job or positive desires of the 

employe^. Of the *20 responses given, 10 were o^ a negative natyr^, 

9 were of' a positive nature and Twas a dqn*t Know" response* Of the 

negative responses, aspects of the present joj) that influenced a 

desire to change emp^loym*fent included: bad pay, no future oppor- 

tunities^or promotion, too much'^ork, bad weather, boring wbrk, ' 

•t 

no deaf friendfe at work,, desire to make more money, dislike of. 



0 ♦ - • 

peanle at work and 'J)ersonal nervousness ♦ Positive a^spects included: 

desire to work in^a 'different fiefd, desire to return to school an^ 

'J ' / ^ ■ . _ . ' 

^esire. to WQrk*«for a specific; ^^comp any . \ * 

, ^ ^ • ; / , ^ 
r*. • ' Table 1, ^Employee's Desire to Hold or Change Job * " 

. * Delgado Seattle TVI 

bating . , ^ Male - Female Male Female Male Female; Total % . 

Keep jpb • . . 7' 3 * 13"' 4 " 5 35' 58.33 

y Change job ; .» \ 5 0 2! • 1 . ^'4 .4, , 20 33.33 

^ Not su^e/dpn't knpw 0" > * _1 ^ > 0. 2 1 5 . 8.33 

*.Tot:al ' .16- 4. ' 16. 5- ' 9 . 10. 60 100.00% 

» . ' / 

EmplQyees";most often used a combination of modes in communicating 
; • ' ^ ' / ' 

. * ^ t* . / * 

to their supervisors father than any single mode. Writing (42 responses) 

^arid speech; (3^ responses) were most commoij. Other modes indicated 

' ^ • ^ ' " ' " • 

weife: vformal sighs/(9' responses) , fingerspelling (6)-, natural ges- ' 

.^tures. ('2 T^ponse's-) , and 'interpreter (1 response)^, 

^^^'^ < . ' "\ ' . ' ' i ^ 
^ Forty-eight, oC, the 60 emplojjees belie^^ed the ^supervisor understood 

^ tjieir' communicatipn always, or most of the time ^ . Of the remainder, 11 

believed! ,suB,ei;visors understood their coinmunicatipn sometimes , and, only 

j^ne tp)s)ught hisvicommunicalzion was neXrex understood. i , ^ 

^Emjjloyees incficated th^t supervisors also used multiple modes in» 

• ' ' - • / < . * < 

communicating^ith tljeir hear.ing-inipaj^d employees • Writing* (44 
^jTesponses). and speech (35 responses) wer^^gain, modes most frequently t 
» indiQa-ted.^^ Otherj^ forms of ^totnmun^cat ion were: formal signs (14), 
fingerspelling (9), and na^ui:^! gestiir^es (6). . 

V In rating" their ability to understand £hea,r supervisors, 41 \ 
reported they understood^ the. cpmmunicat ion always or most of the time . 
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The remaining 19 reported understanding the supervisor's communi- 
cation only sometimes* 

Hearing- impaired employees indicated that- a combination of 
three modes of communication was easiest for them to use on the 
job-^writing (26 responses), speech (21), and formal signs (18). 

The use of these modes is indicated far more often than the remainder-^ 

/ 

other (interpreter and by exairi^le, 4 responses), f ingerspelling (3), 

\ 

and natural gestures (2) . 

Of the 60 interviewees, 37 believed the supervisor would give 
them a better job if one were available. Sixteen were not sure, 
and five said the supervisor would not promote them. Two individuals 
.held civil service positions dependent upon examination results and 
supervisor approval. As, may be seen in Tabled, former students 
from Seattle and TVI tended to respond more frequently than those 
from Delgado/to the not sure category-. 



Table 2. Employee's Opinion of 'Chances of Advancement 





Delgado 


Seattle 


TVI 






Male Female 


Male 


Female Male 


Female Total % 


Yes 


10 


3 


11 


4 


3 


6 


37 61.67 


No 


3 


0 


0 


0 


1 


1 


5. • 8.33 


Not Sure 


2 


0 


5 


1 


. 5 


3 


16 26.67 


Other (civil service) 


1 


1 


0 


o' 


0. 


0 


2 3.33 


Total 


16 


4 


16 


5 


9 


10 


60 100.00% 


The interviewees 


were 


asked to 


name future 


occupations 


they, would 



most like to have. The results are 'presented ±n Table 3. 



Table 3 



Future Occupatioil Most Desired by Inter«7iewees ^ 



Female ' ' * Male 



Occupation 


Number 


Occupation 


Homemaker 


3^ 


•Printing 


Keypunch operator 


" 2 


Postal employee 


Account ant /bookkeeper 


1 


Drafting 


Counselor or general office practice 


1 


Shipping and receiving clerl 


Power. sewing machine operator 


1 


Machinist 


Bio-medical technician 


1 


Welding 


Civil service, typist 


• 1 


Carpentry/cabinet making ► 


Homemaker and proofing machine 




Bookkeeping and- accQjinting 


operator 


•1 


Baker 


Tour guide for deaf in bank 


1 


Teacher of the ^Deaf 


Banking machine operator 


1 


Heating and air conditioning 


Modeling 


1 


Truck Driver 


Data processing 


1 


Horblogist 






Electronics 




15 


Auto body worker 






Missionary /minister * 



Table 3' 



'"Future Occupation Most Desired by Interviewees 



Male 



perator * 
/bookkeeper 

or general office practice 
Eig machine op.erator 
L technician 
ice typist 

and proofing machine 
tor 

for deaf in bank 
::hine operator 

sslng 



Number 

3 
2 
1 
1 
1 

1 . 
1 

1 ^ 
1 
1 
1 
1 



15 



\ 



Occupation^ 

Printing 
Postal en^ployee 
Drafting 

Shipping *and receiving clerk 

Machinist 

Welding 

Carpentry/cabinet making 



Bookkeeping and accounting 
Baker 

Teacher of the Peaf ' 

Heating and air conditioning wofkej: 

Truck Driver 

Horologist 

.Electronics 

Auto body worker 

Missionary /minister 



Number 

. 5 
4 ■ 
3 
2 

2 . 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 

1 • 
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Econo mi c ^and Embloyment status. The. three participating pro-^*^ 
grams were requested to arrange interviews with f opner^tudents wSio 
were employed. No attempt^ was made to interview unemployed former 



students due to time and finarpcial <?oasiddrations. However, aa^ 

mentioned previously, one studcspt vas^unemployed and abo^i^.to ^egin ^ 

anotlier jab, and it was decide^ to interview him^ Of the 60 Iri'ter- 

vlewees, 58 were employed fiulf-time, 1 part-- time,' and 1 was -uriem- 

ployed. • * ' . ' " * . , 

The jobs h,eld by the interyiewiaes were arranged i^^o categcfri^ 

according to t^ose specified by the Dictionary of Occupational >TitlQs 

'^1965, Vol. -^I and II) .. Breakdowns, by employment category, t»s6x and 

gross* 'weekly salary for Delgado, Seattle and TVI aire presb^teS^n 

Tables 4, 5, aad. -6^ respectively. Table 7 presents- comparison^ of 

weekly salaries by program and by sex^ and Table a presents data oh 

mean .salary by occupational category and sex*. The inajority of those 

interviewed feli into four 'categories r . Category 2, clerdcaJ^and 

sales occupations (35%); Category/. 6^ machine trades ^occupations 

.(18.33%); Category 8, structural work occupations (21.66%)"; and i ' 

11.67% in Category 0-1, professional, teqhnical and managerial /* 

occupations. Females make up the bulk of Category "2, males comprise' 

♦ t 

the majority of Categorie,s 0-1, 6 and 8. Except, for the occupati9n of 

w 

Postal Clerk (one female from Delgado, one mrfle from Seattle) there 
is no qyerlap in positions Ijeld by males and females. * , 

Th'e lack of overlap of occupations is illustrated "by Table 9 . 

/I 

which summarizes categories^ of occupation by program and sex. 
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Table 4 



Category 



Employment an^ Mean Gross Weekly Salary—pelgado 



Occupation 



Number Sex 



Gross ^Weekly 
Salary 



Managerial 
i 

Clerical & Sales 



5 
^ 7 
8 



Service 
Processing* * 
Bench Work * 
Structural Work 



Drt'lint"-! r» /Pi-nct-Hot*-f r»o 


i. 


M 


^125 


.00 


Draftsman * 


. •* 








1 

A. * 


M 


130 


.00' 


SHiODinP* & RpnP'fvTncr 

Cleric 












' M 


92 


.00 








96 


.85 


Stork nprlf^ 


J. 


M 




V/ XvtVC C C L , 




vr 

w 


90 


.00 


Clerk TvDist 






. 125 


00 


«Banking^Machlne OpBrator 


1 


F 


=128 


.00 


' Keypunch Operator 


1 


F 


112 


.50 


Postal Clerk- 


1 


F . 


180 


.00 


Clothing Porter - 


1 ' 


. M . 


100. 


op- 


Bafi^r * 


I • 


M 


115. 


00 


Dental Lab Technician 


1 




' ^89 


.00 


o Construction Worker 


■ 6 


'- M ^ 


110-. 


00 






M 


120. 


00- 






•M 


150. 


00 






,M 


120. 


00- 






" Ml' 


■ 100. 


00 






M 


120, 


00 


^ luting & Air Condi- . 










tioning. Installer 


I 


M' 


85. 


00 



Mean Gross'i^eekly Salary: 



Female 

Male 

Total 



$136.38 
109.52 
115.18 



* Unemployed • 



I, 



.1 
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Table" 5 



Employment \and Mean^^Gi'OBs Weekly Salary — Jseattle 

" Occupation 



Grs;jgs Weski; 



Category V* 
0 , 1. Professional , Technical , 



\x Nyimber 



1. 



Sex ,galary ' 



t 



Managerial , * 


Draftsman 




M 


$160. oa 




» •* * 




M 


143^75 




f ^ 




M 




X 


TpwpI TV TypQT * 


1 
X 


M 


SO 00 














ahd^ M R 


X 


T? 

JL 


^ 1?S 00 


Clerical & Sales 


Pnqtal Clprk " * 


1 

X 


M 






" Keypunch JDperator ' ^j^*^ 


1 . 


F' 


121.75 ' 




Proof Machine Opi^rator* 


1! 


' F 


121.75 , . 


Machine. Trades 


^, Maphinist 




M 


120.00\«c^ 




• 




• M 


..'Z 87-. 50 








M 


106.00 




Printing Apprentice ^ 


1 


M 


173.00 


Bench Work 


Assembly:r Aircraft & 








Missile Components 


1 


M 


124 . 00 . 




Assembly-tlavigational 




'f 


* 




Equipment ■ 


1 


106.00 




Power Sewing 


1 


' F 


84.00 


Structural Work 


Welder 


4 


M 


215 . 00 








M 


215.00 - 


^ * ' « 






M 


218.00 ^' 








M 


215.00 -v 




^Carpepter 


1 


M 


1^8.50 ' 


* 

\ 


^ Auto Body Apprentice 


1 


M 


, 124.00 


Mean Gross Weekly Salary: -'Female $111.70 








Male* 149 


.82 








Total* 140 


.29 




f 














Table. 6 
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.2 Clerical & Sales 



\ 



3. Service 

6 Machine Trades" 



Employment and Mean Gross Weekly Sa^ry — TVl'^ 

r- ^ Gross Wfepkly 

Occupation • , Nijhber ^ Sex S^ary 

Clerk Typist ' ^ ^ 4 



Keypuivch Operatqr 
Data Pirpcps^ing^ 



Dishw^her^ ^ • ^-^^ 
MainteiTfe;nc^'Wgineer \ » 
Printer.- \: , 




JL ' 112. 



4oo.. 00 

90 .'00 
135.00 
93.00 

,112. sa ° 

86.00^-^ 
8'0.64 

■2M . 




Cabi^t-^a^p" -'.*J^l^^r>^.r M ^ 129.00 



91, 00. * 
i3*2sfeo 
^•M. 100 .'C 
'^k"'- 136:00" 
.M-*' 135.90 « 
M. 110.00 .- 
.^^Mn' '-110.00 
93.00 



Mean Gross^ Weekly Salary: Female $101.06 

. • ■ Male 112.94 
* Total 106.86 



. 4 
« 



V 
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Table 7 



* .>Ieqji Gross (Jeekly Salary by t^rogram and Sex 



• ' • 



Program 



ex Vou I 



' ..Male; 



Femal^ 



\ Total 



^ 'iDer^dcsV \ V Seattle 
^Number ^Salary 



TVI 



15 ^ $10ft,52 
' ^4 ' ''^136.38 



4 

.19 



115.18 



Number Salary 



15 $149.82 
' 5' 111.70' 
20 140^29 



Total 



Num'^»er 


Salary 


Number 


Salary 


9 


$112.94 


39 


$128.81 


10 


101.06 


• ,19 


nr. 30 




106.86 


" 58 


121.06 



» 



' It 
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'Table 8 



Mean Salary by Occupation and Sek' 



Malte 



Occupation 

Professional, Technical, 

Managerial" " 
Clerical & Sales 
Service 
Processing 
Machine Trades 
Bench Work 
Structural Work 



Number Salary 



6 
5 
3 

1' 
11 

2 
13 



$118..96 
97.84 
101.17 
lis. 00 
118.14 
106.30 
147.73' 



F em^l§' 
Number Salary 



'1 $123 .-00. 
l6 112.51 



2 • 95700 

/ 

/ 



Total 
Number Salary 



7 

2-1- 
3' 
1 

11 
4 

13 



$119.82 
'109.57 
101.17 

ii5.6o 

118.14 ■ 

100.75 

147.73 



/ 



Table. 9 



Category of Occupation by Program and Sex 

■a 



Female 



.> Cat^gofy Delgado Seattle TVI 

Professional, Technical 



Managerial 
Clerical & -Sales 
Service 
Processing 
Machine Trades 
Bench Work 
Structural. Wotk 
Total 
Totalf 



0 
4 
0 
0 
0 

b 
6 



1 

2 
. 0 
0 
0 
2 
0 



0 
10 

0 
" 0 

0 

6 

0 
10 



Male 



Delgado Seattle TVI- 



♦ C 

2 

■ 1 
1 
0 
1 
7 

16 



1 
0 
0 
4' 

1 
6 

1& 



0 
0 
2 
0 
7 
0 
0 



Delgad^ 



2' 
8 
1 
1 
0 
1 
7 

20. 



iable 9- 



diategpry of Occupation by Program and Sex 
SEX 



Female 



Del'gado Seattle .TVI 



Technical 



es 



/ 



'0 


1 — 


0 


^' 2 


4 


.2 


*X0 


4 


0 . 


0 - 


0 


1 


■ .0 


0 


0 " 


•1 


, 0 


Q 


0 , 


0 


vO 


• 2 


0 • 


1 




0 


0 


7 


' 4 


5 " 


10 


16 



Delgadb Seattle TVI_ 



TOTAL 



•Delgado Seattle TVI 



4 


0 


2 


5 


0 




0 


8 


3 


10 


k 


2 


r 


0 


2 


0 


. 0' 


1 


0 


0 


'4' 


7, 


0 


4 


7 


1 


0 


1 


3 . 


0 


6 


• 0 


7 


6 


0 

*• 


16- 


■ 9. . 


20 


21 


19 












\' 
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, Thirty-Bi? employees rep or ted* working a 40-45 hour week, 
excluding/overtime. Eighteen respondents, all .from; TVI, reported ; 
a 35-40 hour week. Two interviewees worked 30 hour weeks. One * 
part-txme wotker .put in 20 hours a week; one individual worked 
50 hours a week; one was unemployed: and one gave no response. 
Overtime is exc-luded in each .case,. Forty-seven employees indicated 
they worked over.time. ' . , ' 

To provide a' general comparison with wages- of deaf and 
hearing individuals, a pi:ocedure similar* to that develoj)ed by 
Ki:orienberg and Blake (1966) ^was followed. Mean annual income was 
^ computed and compared to tliati of young hearing adufts as pres^ented 
by the U.S. Department of Commerce.* • The projected mean yearly 
salaries of the'-^ young deaf adults 'in the current sample were com- ' 
puted from' the gross weekLy earnings reported by the interviewees 

ileating- impaired males in the age group 20-2*4 earned 11.33% more 

• It 

than their hearing counterparts. How^yer, in the age groups 25-34 
and 35-44, former postrsecondary«male s'tudents. earned 14.05% and 
12.68% less than hearing males in the same age groups. Heating- 
impaired females ^^n the age groups '20-^ earned 18.36% more thajl 
hearing females. In the age grpup 25-34, hearing-impaired females 
earned Vl.bk7o more. Thei?e were no former female students in the 
35-44' age group . ' ' - ' 

Slightly moire, than one-half of the-^intervieweesL (31 of 60) 
reported that they had found their present positions through e 



*U.S. Depajrtment of Commerce, Current Population Reports Consumer 
Income, Series' P-60, No .^87, June 1973. / ^ ' • - 
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Table 10 



Employee's Source for Obtaining Present' Position 



Source 



Training Program (.3-1) 

Program Counselor " 
, Course Instructoti • 

Program (GeneraJO . 

InterpreteE 

College Employment 

* Service 
- Program Director * 
^ Supervisor Contacted 
" • Program 

Friends & Relatives {IJ) 

Friends at Work . 
Friends 'at School . • 
.Relatives (Not Parents) 
Paren ts 
Husband * ' 



Other (12) 

Want -Ad * * 
Application to 

Company 
praployef'' ^ 
State Emplojonent 

Agency 
^Previous .Work • 
' SupervjLs^r ' 
DVR Counselor 



Delgado 
Male Female 



0 
1 
,0 
1 



3 
4 
1 

.i. 



0' 
0 

V d. 

0 



, 1 

' 0 
0 
■ 0 

1 



Program 

Seattle 
• Male Female 



^TVI 
Male Female 



2 
5 
2 
0' 

' 0 
4 



. / 

0- 

■ 1 
0 
0 



1 
1 

0 
0 

1 

f 



0 

0 
'0 



2 


. 1 


*-o . 


1 


r 








'1 


' 0 


2 


0 


2 


•:< 




0 


0 




1 


0 


0 




0* « 


0 


.0 


0 > 


V 0. , 


0 



7 
0 

0, 
0 

0 
0 



1 
0 
■0 
0 
0 



0 
0 



r 

0- 



6 
0 
0 

1 

0. 
0 



0 K 



0 

0, 
0 

■ 1 



• individuals affiliated with their training programs. Approximately 
30 percent were aid^d by friends an(J relatives • The most/ frequent 
source^, progrSlfo counselor, was cited by 17- respondents, 13 of whom- 
•were^from the TVI program. The listing of' sources in Table 10 
,indicates differences in placement policies among the* tTiree pro- 
grams which will be^ treated in the Discussion section. 

•Several individuals had worked in previous- jobs. Most .commonly 
these were of a part-time or. summer naturfe^ . W those positions 
which were^riot of a temporary nature, reasons for leaving are pre- 
sented in Appendix Table 34. ' * * ' ' 

• ^ • " . ** "-C 

^pirations .- Interviewees were asfced what > jobs,; tliey.wpuld like 

teri years into the future and wh^tl^er pr not they thought ^^ey would 

have the jobs 'they wanted. Thirty-one of the 60 interviewees .believed 

they would have the future job they wanted, 11 were tiot sure, and two 

said they would .^not have the job they wanted. Sixteen made no* resppnse 

Nine of the 60 empl^yelas felt there were factors ^qpet^ting which might 

prevent them from qbtaining desired ^future employment. (See Appendix 
» 

A, Table 35, for a list of employees \present occupations and desired 
future occupations) . 

Most freiiu.ent choices for future occupations among >raalqs were: 
pri^nting (5), postal emplpyeej[4) , drafting (3) shipping and re- 
^"ceiving3l^---f^^^ (2), welding ^2) , and carpentry /cabinet* 

making (2). Most frequent choices among females were: homemaker 
(3) and keypunch operator (2). ' ^ 



Twenty-seven of 60 interviewees indicated 



they felt further 



*A > * , ' , - > ; - 

training would be necessary for their desired future occupations,* 
» 1^ %. • ' , 

13 felt further training would not be necessary, and four 'were not 
• ' ^ ^ 

sure. Thirteen made no response* 

Program and Training, As shown In Table 11, 28 of 60 Inter- 
viewees preferred to attend school with both hearing and hearing- 
impaired students. Thirteen responded that it madp no difference to 
them; 12 said they preferred deaf peers; five said they preferred 
hearing peers; and two said they were not sure, 

Tab^e II. Employee's Preference of Peers at School 
^ . Delgado • Seattle TVI 





Male 


Female 


Male 


Female 


Male 


Female 


Total' % 


Searing * 


0 


0 


. 4 


1 


0 


0 


5 


ff.33 


Deaf ' 


2 


4 


1 


1 


1 


3 


12 


20.00' 


Both 


8 


0 




2 


6 


5 


28 


•46.67 


Makes no 












« 




difference 


6 


0 


3 


.0 


2 


2 . 


13 


21.67 


Not sure 


0 


. 0 




1 


0 


0 


2 


3.33 


Total 


1'6 


4 


3.6 


5 


9 . 


10 


60 


100.00% 


Those who 


X- 

preferred hearing ^e6rs, all frort Seattle, 


indicated 



that it was easier for them. to communicate with the hearing and that 
they were more comfortable with the -hearing because they were "brought 
up that way." These interviewees reported that it was difficult to 
understand sign language and that they felt different from the deaf. 
They were classified by members o"f the program as hard of hearing* 
Those who Indlcated^it made no difference to them what peecs 
they^attended school with gave response^ which generally included 

the following factors: 1) interviewees indicated they want to com- 

< 

municate with apd/or associate with both hearing and deaf people; 2) 
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• 

j people, whether hearing or deaf, are equal; 3) the speech of hearing 
people is too fast and confusing for comprehension; and 4) hearing 
students can help them understand classroom materials. 

Those who. ffelt .they preferred to' attend school with both deaf 
and hearing peers gave responses someVhat similar to those to whom- 
it made no difference. The interviewees expressed a belief that con- 
tact between deaf and hearing students would better the deaf students 
communication, both in speech and language; that integration allov/s 
the hearing students to aid the deaf students' comprehension of 
. classroom materials; and that communication with the hearing is , 
necessary for the deaf students 'to^ acquire the requisite skills for 
adjustment to the hearing world. 

Those who expressed a preference for attending school with 

deaf peers responded: l)'it is easier to commpnicate with deaf 
• * • • « . 

students and 2) it is too difficult to communicate with hearing 
people. 

Refer to Appendix A, Table 36, for a complete listing of 
respondents* reasons for their peer preferences. ♦ ^ 

interviewees were asked the question: "Do you like the idea 
of a •teJ'hnical and vocational school f ot young hes^ing-impaired 
people who do not go to a school such as Gallaudet?" Of the 60 
interviewees, 44 indicated they liked the> idea of such programs; 
11 were not sure;* arid five said they did not like the idea.^ 

A major theme of the 44 interviewees who approved of 6he 
dea was that the programs provide goo^J training for jobs. Training 
is mentioned specifically in 25 of the resjponses'* Other positive 
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aspects mentioned include:, help of interpreters and' tutors, associ- 

/ I 

ation with hearing people, counseling services, and good cou/ses and' 
teachers . - \ 

Of the 10 interviewees who were not sure of the l^ea of a tecii- 
nical-vocational program, six gave no specific reasoj/for their response. 
The remaining four responses were: 1) Gallaudet i^^for teachers; 1) ^ 



Gallaudet was^ too hard so thi^ school was a goc^ choice; 3) It's 0|.K. 
for a person ^ho has some knowledge of the f;Leld, but for someone who 

doesn't know anything about a field, it's/dif f icult; and 4) The program 

/ - I 

was too easy—more like going to high ^hool; it takes-^too long for 

school to place students on the job.. 

Of the five interviewees^ho said they did not like the ide'a of 

a technical-vocational program, two responded that the training ^as too 

/ / \ j . 

easy, there were not enough subjects, and training should be 'more ad-- 

/ ' • ' f 

vaiiced. One indicated th^t the interpreting was not very good, one 

* / " I 

felt the training did^not help him personally, and one did not litke the 

courses he took* 
■ >- ' 

Of the 60 interviewees, 39 were satisfied with their traii^ing; 20 

' • ^ i' 

were not satisfied or indicated a qualified satisfaction; and 1 jgave 

" # I ' • 

no response,. Table 12 presents responses by program and sex. Tjhe 20 

interviewees who were not. satisfied gave a variety of responses.! 

* I * 

Dissatisfaction was most frequently expressed by former Delgado students. 

* / " * ! ^ 

Three Delgado interviewees felt that training was not adequate; three 

/' ' * . ! 

stated they were forced into subject areas they di3 not want, two 

indicated t^ie program director had too much control over student^. 
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and two said the ppDgram did not offer the subject area they wanted, ' 

Three Seattle interviewees felt the instruction was not advanced enough 

Overall, seven respondents f elt .^hat training was either not adequate 
« 

or advanced enough or that the 'machinery involved was not sophisticated 
enough . ' ' 



■ > . . ■ 

Table 12. Employee's Satisfaction with Post-Secondary Training 



Delgado 



Seattle 



TVI 



Yes 
No 

No respons,e 
Total 



Male Female Male Female Male Fonale ^ Total 



7 
9 
0 

16 



1 

3*- 
0 



13 
3 
0 

16 



4 
1 
0 



6 
2 
1 



.8 
2 
0 

10 



39 
20 
1 

60 



% 

65.00 
33.33 
. 1.67 

100,00% 



Reasons why interviewees^were not satisfied -with post secondary 
training are listed in Appendix A, Table 37. " . ' 



46 



3i; 



ERIC 



' Immediate Supervisors- * ♦ e - ' ^ 

General I nf of mat ion . Sixty interview forms concerning hearing 
impaired employees were obtained from 37 male and 12 female super- 
visors. Five supervisors' were* responsible for more than one former 
Student sample meW^er; .with fhe largest * number of supervisees being 
six. Each of the 6Q ^ets of responses to interview questions was 
treated separately. JResponses from the supervisor of a recently 
/ laid off worker were included. ' 

■ V 

Current Occupational status of Employee . Of the total af 60 



\ 



employees, 15 (25^) had hel4 previous jobs in their respective com- 
panies. 'Ten of the changes in occupational status constituted pro- 
motions. Six of* the 10 promotions we.re earned by former Delgado 
students compared to three from Seattle and one from TVI. Eight out 
of the ten people who obtained position promotions also received 
higher salaries. \ . ^ 

Although only 10 of the employees interviewed received position 
promotions, 41 were receiving higher salaries at the time of inter- 
view than when their job began. Of the remainder one subject was 
receiving a lower salary. J 

Training . J^s seen in Table 13, in rating factors needed to acquire 



job proficiency, 36 (60%) o^ the employers interviewed stated that 

* ■ -'If 

on-the-job training and possession of trained skills were equally 
important for employees to attain maximum job proficiency in their 
present occupations. Ten claimed that on-the-job training alone was 
sufficient and five felt that possession of trained skills was adequate. 
In total, 53 employers considered on-the-job training to.be at 
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least pjie of the factors in, acquiring job prof iciency, . and possession 
of trained skills was claimed a f^actor by 45 supervisors. 

Table 13 

Means to Acquire Job Proficiency Mentioned by Supervisors 



Means 


Delgado 


Seattle 


TVI 


Totals 


(1) Simple demonstration 


■ 0 


0 


1 


i- 


(2) "On-the-job training-^ 


— ^ 6 


1 


3 


. 10 


(3) -Company classes 


0 


b 


0 


0 • 


(4) Trained skills 


0 




4 


5 


Combination of Jactors: 




♦ 






(2) and (4) 


.10 


17 


■ 9 


36 


(2) and (3) 


1 




0 


2 


(1) and (4) 


0 


1 


0 . 


• 

1 


(1) and (2) 


0 


. 0 


r~ 


■ 1 


* (1), (2) and-X3) 


- l" 


-0 


■ 0 


' 1 


(1),'(2) and (4) 


0 ^ 


0 


2 


2 


(2), (3) and (4) 


1 


0 


0 


• • i 



r 

Fonual training was considered a requirement for hiring by 36 
of the interview sample. The remainder of trie, satnple, 24 supervisors, 
stated that no formal training was required fpr job acquisition. ^ 
Of these, nine supervisors stated that there were no requirements for 



hiring, eight required mechanical ability in general, three hired any- 
one who was Willing to work," three staged that a high school diploma 
was the only requirement, and one supervisor required prospective 
employees to take a course conducted by the company. Data in Table' 
14 indicated that formal training, was less a requirement for hiring 
in positions held by foifmer Delgado students than by former students* 
from Seattle and TVI. 

Ratings of adequacy of formal training are presented In Table 
15. Reasons for ratings of inadequacy varied by school. They are 
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Table- 14 

Training Required Prior to'Hir-ing;. 



Program 

Delgado 
Seattle 
TVI 

•Totals 



Formal training 
'required 

36 



No 'f ormal 
training required 

••15 
•3 
6 



24 



listed In Appendix A, Table 38. Many employers placed a greater 
value on experience and on-the-job training than on formal training. 
They generally felt that JEormal training gives a person too broad an 
educational base in a specified area and not the details one would 
encounter in the field. 

Table 15 

Supervisor Rating of Formal Training Adequacy 



Training 
Program Adequate 



Delgado 
Seattle 
TVI 

* 

Totals 



11 
11 
17 

39 



Training Not Training Does Not 

Adequate Apply to {Job No Response^ ^ 



2 
1 



2 
2 
0 



4 
2 
2 



Ask'ed whether' further training would benefit thfelr employees, 46 
supervisors (77%) responded affirmatively, 10 negatively, and 4 were' 
uncertain. Of the 46 supervisors who recommended further training, 
31 suggested on-the-job training alone, 9 placed highest priority on 
formal training alone, and 6 favored a combination of both. * 
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Most employers who favored onr^the-job training felt that formal 
educ^v^on was not as valuabiB or as thorough a teachings tool as work 
experieiice for the types of jobs under discussion. Th^ saw on-the- 
job training as providing the details needed to loaximize work quality 
ana efficiency. Respondents who favored foronal training reasoned 
that schooling would provide their employe^es .with additional, more 
advanced or new skilla that would foster occupational advancement or 
change (See Appendix A, Table 39) . 

Reasons for thja opinion that additional training would not 
benefit the employee were quite diverse. The following aspects of 
employment influenced the opinions of supervisors: (1) nature of the 
job-^spme types of employment, like keypunching,, are considered "dead 

end" jobs by employers in that there is no higher position to which 
• « 

the deaf workers can aspire. In this instance^ employers cannot see 
that any type^ of training would be beneficial unless it is in a difif- 
erent field; (2) communication difficulties — some employers see 
communication as a forever present obstacle .to a deaf worker's advance- 
meQt, since higher positions often require extensive communication 

\ ^ ■ ^ . ■ ■ 

, with th6^ public; (3) inappropriate job situation — some emp3^6yees dis- 

\ 

like thei^ ^current work and express the desire to change fields; 
and (4) the pi:oduction and quality of some employees' work is such 

that the employei^s do not see a need for improvement (See Appendix 

\ * 

A, Table 40) . \ 

Regardless of whether or not deaf employees receive further 
training, opportunities for advancement are, nevertheless, generally 
considered limited; 30 supervisors (50%) stated that employee, opportuni 
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without further training is limited and 35 supervisors (58%) s'tatted 
that even with f urther training opportunities ar.e. limited (Sep Table 
16) • Eighteen employers (30%) felt th^t employees' advancement possi- 
bilities with further training are eithet considerable or "with on-the- 
job training can progress." Only four employers stated that there are 
no opportunities fdr advancement, even with furth^ir training^* 



. Tablfe .16, 

Advancement Opportunities With^na 'Without Further Training 

Jelgado ^ « Seattle \vi 
Training Male Female Male . Female MaleA Female Totals 

With^ut^^^ . ' ' . 

Considerable ' 0 0 5 0^0 3 8' 

Limited 5* 2 7 4^ 8.4 30 

None 1 0 0 .1 1* 4 '7 

Without on-the-job « ' 

training cannot 

progress 8 1-^2 0^ 1- "O 12 

No response 1 1 .^2 0^ 0 0. 4 

With V 



Considerable 10 4 0 0. 1 6 

Limited , 7 3^*8 4 9 4 35 

None ' 1*1 0 1 0 3 , 6 

With on-the-job 1 

training can • * 

piro^ress 6 0 3,0 *1 2 12 

No response 0 0 3^ • 0 ^ * 0 0 1 



Employers who considered opportunities for advancement to be consid- 
erable generally felt that their employees were outstanding workers. 
Employers who considered employee advancement opportunities limited 
commented on t-lie following: (1) chance for promotion depends on 



advaxiced pt>s^t?ion avail^fciiity — ^seniority based employment; (2) 
e^oplpyee has at4:aijfied the'^Klghest position — journeyman; (3) many . 



* employees hold apprentice jotiineyman positions which constitute only 

one* position advancement ~ apprentice to journeyman; (4) advaliced 

position requirements inclu.de commun!^cation skills, which^eannot be 

fulfilled, by a deaf Employee; and. (5) deaf employees have difficulty 

understanding the Civil Service exam the results of which', assign a 

position category and salary range to the employee, x^or tho^^ 

employees with no opportunities for advancement, eraployeife described 

the job h^ld as "dead end" or th$ empl6yees were either resigning or 

being laid-off . For a complete list of reasons for respondents' 
, . . \ • f ' 

* , » - 

opinions regarding deaf employee advancement pojtehtials, and a total 

list of jobs employers feXt their deaf employees could handle consult 

Appendix A, Tables 41,*42,*Yi3, and 44. ^ ' ^ 

Coromunicatiofi - frotn Supervisor j. to. Employee. All employers 

^ directly communicated with their dea'f employees, most commonly using 

a coml?inat4.on^ of modes of commtfeiJt^catip'A ratlier than any single mode^ 

*rhe rc^sponses are iQ41p<st>ed in TabTe 17. Fifteen supervisors stated 

that they had eitherj^tSarnfed or Were lea'r'niag sign language.. All 

/ • " *• » 

butl three 'of the supervisors believed that their employees always 

\V-^. ■ • 

or usually understood their instruction. ? 

« • 

Communication — from Baiployee t6 Supervisor* Table 18 indicates 
\f * - ♦ 

sui^ervisor respcm^es when aske^\ "fiow well do you understand the 
employee's speech?" Eighteen superv-^sors indicated that their 
emp^loyees had no speech, fifteen believed they und^erst;ood most of* 
their employees 'verbal communications, twelve employers (20%) felt 
they understood ail of it, twelve said ^that only some of it was 



V Xable-i7 
Supervisors' Mode lof- Cbmiriunication* with Employee 



• Formal Natural ' • lOther ' 

Sch6ol Sex Speech Writing ^igi^s Gestured Fingerspelling (Interpreter) - ^ 



^•^ 0 

Delgado H 6 

Seatdle.^'*' M / g 

' 'TVI 1 ' M 4> 9 

V'"' » ■ . r- 

totals' , 36 



, 4' "* . 1 

y .12 



1^ 



12 
■ 2 

* 11 
4 

V 4 
4 

37 



2 
■ 1 

2 
2 

14 



; , 1 (pictures) 



1 

2 \ 



4* 



Tajjle 18 



'ft 



5, 



•^i- ,Su|!fervisor"s: Undeo: standing of ^fi[ployee'*s Speech ^ 

Sch(jp l>. Sex- All of It Most' of it ^' Some Qf lf Ne^b^. of it No Speech 
— t^'-::^^ — - — ^T~: .- ■ * ■ 7-=*— ^ , — : — 



Delgado M ' ^ 2 
F , ' ■ 



Seattle M 
F 



4 
2 



3 
1 



\1 ' 



5 

i 



5 

i 



TVI 



Totals 



M 
F 



2- 

2 

12 



1 
* 4 

' # 

15 



3 
1 

.12 



1 
3 



4 

2 . 



18 



38 



understood "and three supervisors, stated thatt although their emp^loyees , 
did use their speech they could not understand ftieir communication. 

• ' Employee Productivity , ^s indicated in Tablfe 19, a large ** 

majority of the supeirvisprs jated thed^r, deaf employees above average 

in coiilparison wltlv <fthets doing .the same job. When asked to list any 

'^y ^ ' ' . * ' ' » 

aspects of the employee's job which ncere complicated by his deafness, 

40 .siXpervisors alluded to communication problems, such as "operation 
of equipment is based on oue s ability to hear," "training is diffi- 
cult becaus^i ,of tinf& used," "difficulty in reception ajid understanding 
-* <>f ins true tioWs ," "communication with people and by phone." Of the 
remaining employers, 17 beliei^^d that Yio aspects of their empl&yees' 

* jobs were complicated by deafness/ one employer stated that his 
ejnployee had aggressive tendencies and 'cbuld not be lef t.,alone, one con 
sidered deafness an advantage in a noisy factory and one stated that 4 
it appeared moife dif ficult ,f or his emplayee to learn different tasks 
(See ^Appendix A, Tab\e 450 . 

^£^able,^l? 

^ / ' ^ * ■ 

Super\^isor^ ' Performance Ratings of their Eirfployees ^ 

N ' " ' . 



Schoof 


Sex 


-Above Average 


Average 


BeloW Average 


Delgado 


M 

. F • 


12 . - 
3 

* « 


1 


1 




'm 

F 


3 


2 




TVI 

* 




1 . '5 ■• 

• 5 


4 








f 36 .»» 
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The employers most frequen/lv mentioned the following personal 

qualities of their e^nip.loyees' tna't contributed to their value as 

workers: ''good, steady worker/* "reliaHle," "pleasant," "conscien- ! 

tious," "punctual," "fast worker," "ambitious," "good attendance,^ 

r ' ^ 

and "willingness to work afiid learn." . . * 

Tpirty»-flve supe;rvisors \f elt that Jthere wer^e no personal qyali-^y 

ties that detracted fi;om their employees' valu.e as^or^cers. Of^ those 

• \ ' t 

who listed detracting, personal qualities, the following examples wefre 

mentioned: "needs better human relations,'^ "making like he under- 

/ * ' ' ^ ' • . - • • ' 

stands when he doesn't," "tendency toward a ^hort temper," "terribly 

' ^ , " " - . 

stubborn; not careful in work," "hearing loss," "likes to daydream 

and waste time," and "likes to talk^to other deaf people while working 

Attitude and Additional Comments of Imme diate Si fpervisors « Forty- 

r q^-^ r— 

eight supervisors favored having more deaf people working under them. 

Seven supervisors did not favor hiring mor^ deaf employees, four 

not sure, and one did not respond. Some of those who fa^'ored employing 

\ 

-the deaf commented that with deaf employees "you, spend "a few more" 
dollars on ^ training, but you get .it back in dependability,"^ "a noisy 
environment ^is better for the deaf than thfe Rearing,'*' "the deaf are 
■^ttove average workers in many areas /'."the deaf afe/more reliable 
employees," "the deaf don^t waste ti-ue on ^the job." ".in the typing / 
and keypunching area the deaf are fantastic," "working with their . 
hands they are above average," "deaf people are not accident prone; 
hazards are decreased in the printing area," and "I gei: more work out 
of deaf people with less complaint." Those who either did not want 
or were not sure they wanted more deaf ^individuals employed mentioned 



■ , • ' ^'i.' i • 40 . 

•physical dangers tb. deaf people in certain jop's, thd neerf for a 
permaaent supervisor for deaf enjployees JLf too man/ \^ere hired, ' 
(^mmunication difficulties, and the necessity *of hearing for ^satis- 



factory work in some jobs, 



Size an^Nature 4£ Company. The majority -of the companies had 
m'.ire'than 80 people emp.loyed of 'which I'-IO" people were 4«af.. twenty- 
five of the ^60 former students \jere employed at/ananufacturing companies, 
10 worked at finance and insurance companies, 8 ^t government employ^ 
'ment', 6 eaoh in contract construction and the wholesale ^nd retail 
trade, and 5 in service -t^ype work- 
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Vocational Rehabilitation Counselors 

General Inforceation , 'Sixty-one questionnaires concerning 
hearing-impaired clients were completed by 47 vocational rehabilita::;^ 
tion counselors • The number of clients ranged from one to eight. 

For purposes of simplicity- each of the' 61 sets pf question- 
naire responses was treated as if 61 individual supervisors had 
made them. * - . . 

Procedure for Referral . The sources of referral information for 
vocational rehabilitation counselors are listed in Appendix A, Table 
46. The primary sources are the media '(mailings , films, periodi- 
cals, etc.); public, private, and government agencies; schools for 
the deaf; the post-secondary programs (general); and high school pro- 
grams for the deaf. Other sources Include private physicians, ofgani- 
zations for the deaf, Gallaudet College, and the deaf ccimnunity in 
general. 

Interaction between counselors and programs is high. Counselors 
both contact and are contacted by the model post-secondary programs 
for the deaf, with 51 reporting being contacted by a program and 53 also 
reporting making at least some ct>ntacts on their own initiative. The 
counselors indicated that a formal referral procedure commonly is 
employed. Medical data is secured, social and educational information 
is* provided, a plan is devised for the client, andf" the counselor and the 
program coordinate details. 

Counselors noted the following positiye aspects: a sharing of 
information and communication and cooperation dmong all persons and 
'agencies involved in the referral^ and cooperation and attention of^ staff 
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in describing and .making services available to the client.. Negative 

asjpects cited included (1) need for more krfowXedgeable' oersonn.el to 

I 

service the state, (2) distance' between counselor's office and the 
training facility, (3) occasional unavailability of Information, and 
X4) procedures and materials that can be time--consuming. 

Counselors were asked what changes, if any, they would make in 
the present lefe^^l procedures. Five of the changes suggested 
dealt with time delays — in acceptance of applications, use of wait- 
ing lists', and the time lapse between referral and start of training. 
Other changes suggested included a sharpening-up of intake and .test- 
ing, and letting the specific program be responsible for compilation 
.of data concerning the client. , 

Training geceived by Client. The majority (78^7%) of * those* 
responding felt the training received by their clients in post- 
Secondary programs was adequate; 11.5% thought it wa4 not adequate; 
and 9.8% gave no response (Table 20). Those counselors who felt the 
training received by their client was adequate generally indicated ^ 
that the programs prSsTvided practical a\id realistic training' that not 
only lead to adequat'e job placement and adjustment but also aided in 
the development 6£ social skills. The counseling provided by the 
programs was considered particularly good (see Appendix A, Table 47) 
Those who felt the training provided was hot adequate generally 
thought that the particular program did not meet the client's indl- 
vldual vocational needs; Four respondents reported that their client 
quit the program, two felt the training course taken was tiot the 



^ correct one^ and two reported that the client was terminated because 
of absence (see Appendix A, Table 48). 



) 



Table 20 



Counselor's Assessment of Post-Secondaxy 
Training Received by Client 





Delgado 


Seattle » 


TVI 


Total 


Per cent 


Adequate 


8 


20 


20 


48 


78~7 


Inadequate 


3 


2 


2 


7 


• il.ts 


No response 


5 


0 


1 


6 




Total 


16 


22 


23 


61 


100.0 



Approximately one half (30) of the counselors reported they had. 
played a major role in recommendation for* training, 29 said they had"" 
•not, two gave no response (Table 21). The greatest xo\^ played by ; 
the counselors who did participate in recommendations fOr training 
was in vocati-^al evaluation and recommendation (See A^endix A, • 
Table 49). Of thpse counselors (29 of 61) who had not played a major 
rol^ in recommendation for training, only 5 counselors indicated 
they should have played a greater role. The distance between many 
counselors* offices and the programs was mentioned as preventing 
more input by bhe counselors into recommendations for training. There 
appeared to be a general feeling that the particular program' could 
handle mos.t aspects Lf the training. The counseloi:s felt they could 
contribute to the recommendations fpr training by providing counseling 
and^^id^nce, making the client aware of .educational resources available 
and helping the client to tope, jwith the advanced t:;aining he would 
undergo (age ^pendix A, Table 50). * 



' ' , ^ Table 21 , . 

Vocatfdnai^Rehabilitation Counselor's Role in Recommendation for 

Specific Training ' 



Delgado 


Seattle 


TVI 


Total 


"^^r-^ent 


8 


13 


9 


30 


49.2 


•8 


9 


12 


29 




0 . 


0 


2 


2 


3.3 


16 


22 


23 


61 


100.0 



Major 
Minor 

No response 
Total 



As in(!icated in Table 22, only 16 of the 61 counselors (approx- 
imately one quarter) considered *'the client's schooling prior to post- 
secondary training adequate. The counselors focused on thie lack 
of communication skills on the part of the client, indicating that 
these skills and academic skills were not taught adequately (see 
Appendix A, Table 51). 

Table 22 ' / 

Counselor's Assessment of Client's Secondary Education 



r 


Delgadb 


Seattle 


TVI 


Total 


Per cent 


Adequate 


3 


3 


10 


16 


26.2 


Inadequate 


■ 12 . 


■17 


11 


- .40 


65.6 


No response 


1 


2 


2. 


•5 


8.2 


Total 


16 


22 


23 


61 


100.0 



• CommunicaHon with Client . Sign language and f ingerspelling 
were used by irfore than one half of the -courtselors in communication, 
with their clients (Table 23). Speech, epeechreading, and writing were 
also frequently employed. In terms of understanding the client's 
commuriic^t'i,on,/^5 of 60 respondents reported they understood all 



or most of their clientk* communication. If a counselor did not fully 
understand a client *s communication, he most commonly resorted to: 
writing, parents, repeating 'and checking, and interpreters. Under- 
standing of the client* s speech alone was more difficult with 22 
(36%) reporting they understood aia or most o£ it and 36 ('59%) under- 
standing some or none . Three made no response. 



Table 23 



'Mode(s) of Communication Used by Vocational 
Rehabilitation Counselors with Clfents 



• • 




Seattl^ 
e 








Delgado 


TVI 


Total 


Speech and speech- 










reading 


6 


10 


12 


. 28 


Sign language 


10 


14 


13 


37 


Fingerspelling 


12 


13 


11 


36 


Writing 


7 


^9 


9 


"25 


Gestures 


0 


1 


8 


9 


Other , 


0 


1 


1 


2 


No response 


1 


a 


0 


'l 


Interpreter aid 


i" 


2 


4 


7 



Counselors were asked to indicate the modes of communication used 
between the client and his parents. Speech and s^peechreading were most 
common (37), followed by gesture. Complete results are presented in 
Table 24. Asked to rate the ef f ecl^iveness of communication between a 
client arnd his parents, 15 counselors rated it ineffective and 35 
effective! No response was given for 11 clients. 



Table 24 



Manner of Communication Employed by the Parents 
(Guardians) of the Client with Their Child 





Delgado 


Seattle 


TVI 


Total 


speech and speech- 










reading 


10 


15 


12 


37 


Writing 


4 


10 


5 


19 


Gestures 


7 


11 ■ 


7 


25 


Sign Language 


6 


1 


6 


13 


Fingerspelling 


5 


2 


3 


10 


Not available 


2 


3 


4 


9 


Other 


0 


0 


0 


0 


No response 


0 


1 


1 


! 2 



Additional Information > Additional information supplied by 
the counselors may bL found In Appendix A, Table 52. 
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Parents 

General Information , Of the 91 parent questionnaires returned, 
V4 were received from toth parents in a family (37 sets). One form 
intended for the mother was completed by a brother and returned 
as such. Of the 17 unmatched returns, 13 were returned by mothers 
(including 1 guardian), 3 were completed by fathers, and 1 by a grand" 
farther. The data presented here were treated by analyzing each form 
separately, with adjustments for forms completed with identical 
an'swers. » " . " 

The total sampl'e consisted of 80 hearing, 7 hard of hearing, 'and 
3 deaf parents of former students. One parent did not state his hear^ 
ing status (Table 25) • 



Table 25' 
Hearing Status of Parents 



School 


Hearing 


Hard of Hearing 


Deaf 


NR 


Total 


Delgado 


- 28 


2 


2 


0 


32 


Seattle 


25 


4 


0 • 


1 


30 


TVI 


27 


1 


1 


0 


29 


Totals 


80 


7 


3 


1 


91 



Occupational Status of Son or Daughter. The occupational status 
of respondents' children is presented in Table 26. In order of de- 
creasing frequency, respondents' children Were worTcing full-time, v/orking 
part-time, going to school or looking for work. Some parents stated 

that their children were working full-time and looking for more gainful 
> 

employment or working part-time and looking for full-time employment. 



, Table 26 ' 
Working Status of Child 



Status 


Delgado . 


Seattle 




TVI 




Total 




Mother 


Father 


Mother Father 


Mother 


Father" 


Mother Father 


Working full-time^* 


. 7 


. 7 


A 


5 


14 


10 ,^ 


30 


22 


Going to school ^ 


. 6 


4 


2 


2 


2 




10 


7 ' 


Looking* for wojrk 


3 


3 . 


5 


A . 


1 


1 


9 


8 


Working part-fime • , 


3 


2 ■ 


2 ' 


■I' 


0 


6 


5 


3 


A homemaker employed 


















outside ' 


0 


0 ^ 


0 


0 


. 1 


1 


. ; 1^ ■ 


.1 


Other 


0 ' 


0 


1 ' , 


0 


0 


0 


1 


0 


No response 


0 


■ 0 


0 . 


1 


0 


. 0 


0- 


1 



\nien $Csked if they fel^ their child ^s current job was a good one, 
the majorx^y of the parent sample responded affirmatively, relatively 
few respond'a^g* negatively, arid a large number (30 out of 71) did not 
respond (see Tkbie 27) . • ' 

^ • * Table 27 
i Parents' Feeling about Child ^s Job ^ ' 



Feeling 

Good job 

Not a good job 

No response 



Delgado 



Seattle 



TVI 



Total 



Mother Father Mother Father Mother Father Mother Father 

7 6 6 7 12 8 25 21 

33 1 4 2 2" '6*9 

7 6 6 6 3 2 16 14 



Those parents who considered their child's job a good one frequently 
mentioned as factors the child's satisfaction with the work, happiness 
on the job, and interest in the occupation! Such terms are mentioned 
23 times throughout the responses* Other determining factors included 
(1) being trained for the job, (2) good pay, and (3) good benefits, 
retirement plan, and chance for advancement* (see Appendix A, Table 53, 
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for a complete list of reasons by. school sau-ple) ♦ 

Of those parents^ who felt the job held by their child was not a 
good one , thrfee Delgado respondents mentioned inadequate pay 'as deter- 
mining their opinion. The remaining respondents indicated generally 
that their children were not employed in the areas in which they were ^ 
trained (see Appendix A, Table 54). 

Refe/^to Table 55-, Appendix A, for a list of the jobs parents 
thought would be good for their /child. Reasons parents gave for 
why they felt a iparticular job would be good for their son or daugh- 
ter: were generally the same reasohs as those given for their opinions 
of the child's present employment. Their opinion was influenced 
mostly by the child's liking of the job and interest in it, their 
training for the particular joi, and the child's ability and possession 
of specific skills (refer also to Appendix A, Table 56). ' 

Vocational/Technical Training A predominant number of respondents' 
children attended residential schools for the deaf for at least part of 
their secondary education (Table 28). The next largest group attended inte 
grated high school programs and the remainder enrolled in day programs 
for the deaf. Some parents indicated that their children attended more 
than one of the above-mentioned programs during their secondary educa- 
tion, with the most common pattern involving movement from a day or inte- 
grated program to a residential school. 

• Most forme:f students graduated "from the post-secondary programs 
for the hearing impaired under discussion, although the number of 
parents of former Delgado students who stated that their children had' 
graduated from the program was proportionately lower than those ^of the 
'TVI and Seattle respondents (see Table 29). 
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r Table 28\ 
' Child's Education at Secondary Level 



School Type 



Delgado 



Seattle 



Total 



Mother Father Mothei' Father Mother Father Mather Father 



Residential 


13 , 


la. . 


10 


9 


12 • 


8 


Integrated ^igh School 


^6 


7 


7 


4 ■ 


5 


4 


Day Program • 


4 


2 


4 


2 


4 


3 


No response 


0 


0 


1 


0 


0 


0 



35 
-18 
12 
1 



27 
15 
7 
0 



Status 



' • Table 29 
Child's Graduation Status 



Delgado 



Seattle 



TV! 



Total 



Mother Father Mother Father Mother Father Mother Father 



Graduated 


6 


10 


10 


5 


12 


10 


28 


25 


Did noi graduate 


10 


5 


5 


6 


2 


2 


17 


i;3 


No response 


1 


0 


2 


2 


1 


0 


4 


2 


Still enrolled 


0 


0 


0 


C 


2 


. 0 


2 


0 
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,MoGt former students received outside financial assistance' during 
their course. of study. Table 57, Appendix A, lists the sources of 
financial assistance cited by the parents of former students. Most 
assistance is provided by rehabilitation agencies, mostly on federal 
^nd state levels, ' 

When asked if their children encountered difficulties! during their 
.course of study, 19 of 51 mothers and 12 of 40 fathers answered in the 
affirmative (Table 30>\ The parents -who responded affirmatively cited 
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problems with course worked/or, the instructor as tbe most frequently 
encountered difficulty. Other difficulties mentioned included lack of 
funds, inability to adjust, and inadequate living 'accomodations (refer td 
Appfendix A, Table 58, for a complete list of difficulties cited) • 
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Table 30 • . " " 

Did Child Encounter Difficulties During Coijrse of Studf? .* 

* » ■* * » • 

Delgado < Seattle TVl Total 

^- Mother Father Mother Father Mothe r 'Father Mother . Father 

Yes 8.. -5 7 4 .4-3 19 ' 12 

No - 8 9 8 J 7 9 8 25 " 24 ^ 

/No response ,1 1^2-2 4 1. 7 "4 

Reactions to Vocatlonal/Technic^l^rainlng . The majority of 
parents'* favored post-secondary programs for the hearing impaired within 
on-going program's for students with normal hearing. These parents 
generally feit that the deaf must learn to cope with the hearing 
world and such progr^s provide a "normaj. atmosphere for adjustment ^ 
to fulfure living and working conditions." Almost all of the respon- ^ - ^ 
dents touched in one way or another on the necessity to.adju&t to"' 
the dominant hearing world. Other factors cited were social life 
associated with the dedf and equal opport^untty (see Appendix A, Table 
-59). . • 

Relatively few parents did not favor such programs or were not 
sure .of their feelings . Reasons for their opinions were diverse 
(Table 60, Appendix A) . Three Seattle replies indicated Chat they 
. felt deaf children coul4 not compete on the same level as hearing children. 
Most parents stated they were satisfied with their child's voca- 
tional/technical training (see Table 31 below). The general impression 
given was that the 'parents felt the programs provided the training 
necessary to obtain a job and compete with hearing peers. The emphasis 
quite often appeared to be a concern that the child would be capable 
of self-support; the parents felt the programs were providing the — 
students-^with this capability' (see Appendix A, Table 61). - 



5'2- 



Table 31 ' ■ . . - " 

Parents' Feeling About Child's Post-Secondary Training->^ 

Delgadd Seattle TVI » Total 

Mother Father Mother Father Mother Father MoVher -Father 



Satisfied . , 


9 


7 




7'- 


13 


9 


33. 


23 


Dissatisfied •■ 


• 1. 


2 


2. 


2 


1 


1 


4 < 


5 


Mixed reaction 


7 


6i 


? 


*3 


1 


, 1 


11 


10 


"No response 


0 


0 . 




■"l 


2 ' 


■ - 1 


• 3 


2 



A relatively, small segment of the parent sample indicated dissatis- 
faction with the technical/vocational training of their children. 
Reasons given for t^ieix dissatisfaction are presented in Appendix A, 
Table 62, - v 

A fairly large number of parents had., mixed reactions about the ^ 
programs their children attended. Although diverse, th\air reasons 
for this opinion seemed to focus on three general areas: (1) inapf^ro 
priate training for the child, (2) inadequate preparation for employ- 
ment* and (3) lack of follow-up ^ (see Appendix A, Table 63). 

Analysis by program indicates- that whilfe the majority of parents 
of former TVI and Seattle^ Students were satisfied with the. training 
provided, as shown in Table 31, only fifty per cent of the ^Delgado 
respondents were satisfied. ,The remaining half of the Delgadp sample 
was either dissatisfied with or had mixed reactions toward the 
ptogram. 

An underlying theme of many of the resp9nses was the parents* 

concern that the child be independent and self-supporting. As far 

as many parents were concerned, the programs were fostering independc 

and self-discipline in the*S'tudents. Other good points listed were: 

♦ * 

ability to r,cL along with people, self-confidence, training for a job- 



where deafness is not^a disadvantage, personal attention and excellent 

counseling, integration ^with l^earing, excellent training/ underst and ing- 

teachers, an5 gbod facilities (see Appendix D, Table 64) • 

^ Among the' bad pjDints cited .in the child'.s training were: distance 

and transportation, lack of interpreters and . lack of -clarity in ^xpla-- 

nation cSn the part of the interpreters and the hearing teachers, not * 

though attention being given to individual choices, the deaf are pushed 

into classes' they are not ready for, very costly, lack of adequate 

» 

hqusing facilities, lack of communication between administration^ and . ' 

tdachers, and the need for more communication with parent^ and cofin- 

• selors (see Appe^^^x A, Table 65). 

Most parents"of /fomer TJlt and Deigado students felt their contact 

with the respective programs^w^s adequate. Seattle^s sample, generally 

, felt that the contact; was inadequate (see Table 32) , 

Those who felt tliey had adequatife contact vith rhe school cited 

campus and school visits, corrdspondeAce, and phoning as the most ^re- 

» 

quent modes of contact., Seattle respondents felt good counselors and 
a cooperative staff helped to ^maintain adequate contact. TVI respon-^ 
dents cited ope'ft'Ttimses and efforts of j^the program and p'ersonnel to 
tpaintain clos(? contact with the parents (see Appendix A^ Table 66>. 

' " Table 32 • 



. ' . . Parent-Program. Contact . ' a 

^ ' ' f " 'i ' ^'^ ' \ ' , 

■* 5elgadS ' 'SeaCtle . , TVlE * , Total- 

Mothisr Father Mother Father Mother -Father Mother Fattier 

Adequate 10 » ' 's 7 , - '2 ' 'b\ 8 " 25. 18 

' Inadeauate ^4 .3 '7 T i k . 1 \- 15" 12 

No response '^^ . 3 , ^ 3^4-. 5 . !;2 11 it 
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: ^ Additional Xomments . All additional consnents are listed in 
Appendix A, Table 67, in their entirety. 
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DISCUSSION ' 

The reader is advised to review the background material in 
Monograph I (Moores, Harlow and Fisher," 1974a) before continuing 
in order to have a frame of reference for the discussion. Much 
of the data gathered in the present study in the interviews with 
workers and supervisors is related to that of the New England study 
conducted ten yeard previously (Boatner, Stuckiess and Moores, 1964; ^ 
Moores, 1969). Comparisons of results may provide a rough idfea of 
progress over the ten year period and the impact of post-secondary 
vocational/ technical training on the vocational status of deaf 
adults . 

Interviews ~ Former Students Noii^ Employed and Immediate Supervisors 

Boatner, Stuckiess and Moores (1964) reported that the vocational 
status of young deaf adults in New England was lower than the 
general population as evidenced by: • ' 

1) a prepojiderance of workers in semi-skilled and unskilled 
positions 

2) low wages 

3) high unemijioyment 

4) poor placement and counseling services " 

5) limited chances of advancement without further training 

6) communication difficulties ' % 

Kronenberg and Blake's Southwest replication study (1965) generally 
found the same results. These results provide a standard of comparison 
by which the status of deaf employees and post-secondary programs can 
be examined* 

Most of the New England sample members were employed in semi- 
skilled or unskilled positions. Only 17% of those sample members who 

/I 
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indicated a vocational aspiration were content to remain in such 
positions. The remainder aspired to professional, technical- trade 
or commercial positions. Table 33 shows how deaf employees who had 
attended one of the post-secondary programs fared in relation to 
the occupational grouping utilized by Boather, Stuckless and 
Moores. Seventy-five percent ojE former post-secondary students in 
the present study have jobs in the technical and trades, and 
commercial categories. Nearly 67% of the New England sample fell 
into the semi-skilled and unskilled categories. Of the 12 former 
post-secondary students in the unskilled category, none were trained 
for these positions by the programs, although placement was aided 
in at least cne case. Nine of the 12 had attended the Delgado 
program for the deaf. 

Table 33 suggests an upward mobility from semi-skilled and unskilled 
occupations to commercial and technical and trade;§^ccupations . Although 
the populations may be somewhat different — evidence presented in a 
later report will report an average performance IQ of 108 for the stu- 
dents in the three programs in" the present study — the trends are ' 
encouraging. 

The post-secondary programs, then, apparently have eliminated a 
preponderance of workers within semi— skilled and unskilled positions. 
In terms o£ advancement, however, the prospects for former post- 
secondary students are very similar to those held by the New England 
young deaf adults of ten years earlier. No expansion of opportunity 
for deaf students appears to exist within the limits of this sample. 
There also appears to be a "loading" of individuals on the basis 



Table 33 < ^ 

Comparative Classification of Occupational Status of Young Deaf Adults 



Occupational standing 

Professional 
Technical and trades 
Commercial 
Semi-skilled 
Unskilled 

Total 



New England sample (1964) Post-secondary sample 



Number 


Percentage 


Number 


Percentag 


0 


0 


1 


2 


17 


17.17 


27 


'45 


•16 


16.16 


' 18 


30 


34 


34.34 


2 




32 


32.32 


12 


20 


99 


100.00% 


60 


100.00% 
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Comparative Classification of Pccupatioual Status of Young Deaf Adults 

al s6lindidng I *New England sample (1964) Post-secondary sample (1974) 
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of sex and within certain job categories, e.g* , printing for deaf 
males and general office practice (clerical, key punch, etc.) for 
deaf females. Very few of the sample members appear to be in occu- 
pations different from those reported by .Boatner, Stuckless and hoores 

Possible explanations for the absence of new and- different employ- 
ment and the presence of many individuals in a few job categories 
could includt^: 1) It may be difficult to place deaf individuals 
into areas where deaf people have not been employed before. Because 
of this, and because obtaining employment may be a first priority, 
deaf students may enter training for jobs that are more readily 
available; 2) The idea of "traditional" occupations for the deaf ^ 
may still operate.' Printing and g^heral jpf fice practice positions 
are areas into which th^ deaf have entered in large numbers. By 
way of illustration, seven of nine males from the St. Paul TVI 
program were in printing positions; 10 of 10 females in the same 
program held general office practice occupations. Overall, 16 of 
19 females had jobs in the clerical and sales occupations categories, 
holding, only five different clerical bccupations* In contrast, males 
are more generally spread throughout job categories. . Opportunities 
for females within, and without, the programs are more restricted. 

Consideration of job positions within categories reveals 
that within Category 1 (Professional, technical, and, managerial) 
there is one person holding a "professional" position and no^ one 
occupying a managerial position. The remaining employees held posi- 
tions considered "»te(jhnical." In Category 2 (Clerical and sales), 
tliere were no individuals holding sales occupations; all held clerical 
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type jobs* This paucity of individuals within the prof essional> 
managerial and sales occupations may be due to several factors: 
10 the technical-vocational programs do not generally train students 
for professional or managerial positions; 2) the young age of the 
interviewees precludes managerial or professional positions; and 
3) sales occupations depend upon individuals with high verbal 
ability. lj[\e most promising areas, in financial ,terms, seem to be 
structural oc pations such as welding. It appears that more empha- 
sis should be placed on these categories. 

Boatner, ^tuckless and Moores also used wages as an indicator 
of occupational status. Their estimates placed the wages of the 

deaf at between 22 and 35% below the earnings of hearing siblings. 

t 

Salaries of the deaf males in the current sample were approximately 

11% above ^hearjing males 'in the 20-24 age group. In the older age 

groups, salaries ranged from 12 to 14% below their hearing peers. 

Deaf females, in the two age groups compared, earned from 12 to 18%, 

more than their hearing counterparts. Fem|le salaries, both hearing 

and deaf, were considerably below male salaries. On the basis of 

the results from this sample, then,, deaf males ;Ln the older' ag^ 

brackets are still earning less than the general hearing pop.ulation 

but younger deaf males are doing relatively we^l. ,* 

«, 

Boatner, Stuckless and Moores reported high unemployment in the 
sample they interviewed. Unemployment was not considered in the 
current sample. 

Boatner, Stuckless and Moores reported that emplo3anent conditions 
then were ^unfavorable to young deaf adults. In spite of this, 95% 
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of the supervisors in that sample rated their deaf employees average 
or above average as workers. ^ And most of the supervisors (77%) said 
^they would favor having more deaf employees. Conversely, 87% of the 
• deaf employees were considered to have limited or no opportunity 
for advancement in their present employment without* additional training. 

Employment conditions for the young deaf adults- in the current 
sample appear to have been ameliorated somewhat, although still less 
•than favorable , Consistent with the New. England findings, nearly 92% 
of the supervisors rated their employees average or above average as 
workers. And 48 of 60 supervisors (80%) favored having more deaf 

♦ 

employees working under them. In spite of this, 68% of the deaf employ- 
ees were considered to have limited or no opportunity for advancement 
with further training; 60% were thought to have limited or no oppor- 
tunity for advancement without further training. .In each case 30% 
of Che supervisors thought their employees could progress with ,on- 
the-job training. Tlius, although the post-secgndary students have 
obtained jobs mostly in the technical and commercial fi^elds, their 
chances for advancement still appear to be slim. This may be due 
to 1) the nature of the jobs obtained, offering little advancement v 
potential, -and 2) the supervisors* view of the deaf worker — most see 
the deaf employee as capable of handling his present employment, but 
incapabl^e of handling advanced positions because of his handicap. 

Boatiier, Stuckless and Moores attributed the low occupational 
status of young deaf ndults directly to the presence of deafness. The 

or problem mentioned by supervisors in that sample was the problem 
of communication with deaf employees. Similarly, 67% of the supervisors 
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in the current sample mentioned communication difficulties as the* 
main complication on the job* It is interesting to note that in the 
first survey ever conducted of supervisors of deaf workers (Robinson, 
Park,^ & Axling, 1904) it was reported that the major difficulty was 
communication , A majority (62%) of the deaf ejhployees in the New Eng- 
land sample reported they used other media (otimarily writing) in addi- 
tion to, or in the place of, speech to commi/nicate to the supervisor* 
Fifty-six per cent of the deaf employees^ in that sample reported their 
'supervisors used other media in addition to, oi> in place of, speech 
to coihmunicate to them. iJeaf employees in the "current sample most 
commonly used a combination of modes to communicate, particularly 
writing and speech. Fifty per cent of the current sample indicated 
they understood their supervisor's communication most of the time 
and 32% understood it onl> sometimes ♦ ,0'n the other hand, 58% of the 
supervisors believed their deaf employees understood their communica- 
tion usually and 30% of the supervisors believed their deaf employees 
had no speech. Communication, now as then, remains a major obstacle 
for the deaf employee on the job. Encouraging is tha fact ^that some 
of the supervisors have learned or are learning the use of signs and 
fingerspelling for purposes of communication.- 

Boatner, Stackle^ss and Moores indicated there was a need for 
appropriate counseling and placement services to increase deaf workers* 
chances for advancement. They thought that major advancement would 
come from providing deaf students with new skills and placing them 
directly into new skilled occupations rather than attempting to upgrade 
present skills. The model post-secondary programs have provided 
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counseling and placement services. Use is made of program counselors 

and tecKnical-vocational teachers to aid in placement at two of the 

three programs. Many jobs. (17), however, were still located through 

the aid of friends, parents and other relatives, a scxurce heavily 

used by the New England sample members. Eight of the 17 jobs were 

located in this manner by former Delgado program students. And it 

would appear that the hope for major advancement on the job through 

the use of counseling and placement services has not yet been realized. 

Of the supervisors in the current sample 68%*thought their employees 

had limited or no chances for advancement with further training. . This 

reflects, as was mentioned previously, the quality and range of the 

jobs obtained which are essentially similar to the occupations reported 

in the New jEn^g land sample. ' , 

The authors of the, New England study found that most of the young 

deaf adults in their sample thought their present occupations satis- 

factory, feut that. less than half apparently liked their jobs. On the 

basis of this response, and tY^e fact that 83% of the employed deaf adult 

aspired to occupations requiring extensive formal training, Boatner, 

Stuckless and Moores concluded that Lhe need for advanced vocational 

education programs was evident. 95% of the deaf workers in the current 

sample found their jobs '|o.jc." or liked them v^ery much; 58% wanted to 

keep their current emplo3nnent. The choice of future occupations made 

by the deaf employees xndicates that their aspirations have been shaped 

\ 

by the post-secondary programs. Most occupations chosen were within 
the realm of courses offered by the programs and most choices fell 
within a relatively narrow rarige of program course offerings. 

" 79 ' . 
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Of the former post-secondary f;tudents in the current sample, 73% 

approved of the idea of technical-vocational programs; only 8% did not 

like the idea even though 33% expressed some dissatisfaction with their 

own post-secondary training. The current sample members were obviously 

pleased with the opportunity to obtain advanced .training; it was 

specifically mentioned in many of the responses. The supportive 

services — interpreters, tutors, counselors,' etc. — were also" appreciated 

by many of the students. Those jjtudents who were not satisfied with 
?- . ■ , ' , 

'their training gave evidence' of a certain amount, of sophisticated 

awareness, in their responses-- t;r.<iining was not adequate, or advanced 
enough; one program 'director was felt to have too much control over 
deaf s^tudents; machinery was not adequate. These responses -(33^) may 
indicate that the programs have not yet managed to develop the full 
potential of' some of their deaf students. 

The placement of the programs for -the. deaf within existing hear- 
ing institutions appears to have had an effect upon the deaf students* 
choice of peers. In the New England sample,. 51% of the students and 
employees interviewed preferred deaf peers if they were to attend 
such a program v/hereas 68% of the former post-secondary^students pre- 
ferred both deaf and hearing peers or it made no difference to them. 

The reasons given for these choices of peers may indicate a rising 

ft 

consciousness in deaf students concerning their position relative to 
hearing individuals; the flavor of the replies is that deaf people 
are equal t^o hearing people. Although the number of former students 
who have married so^ far are relatively small, there is a possible 
trend suggeF' "ng a much higher rate of deaf/hearing intermarriage 
than would I redlcted on the basis of past fi{>urc.s. 
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Questionnaire - Parents and Vocational Reha^biiitation Counselors ' • 

Many^parents were influenced not only by practical considerations 
for their child's welfare but also by the child's apparent satisfaction 
with bis employment . This- latter point may Indicate the influence of ^ 
post"SecondaiS5^ training in facilitating upward mbvement in the job 
jihark^fc. Difficulties of deaf people in obtaining/employment prior -to 
the esta^^isliment of che model post-secondary programs would lead one 
'to expect "practical** consid^rations^.be--or'para^ i.e., 
that the child be^^capLabte''''o^^ former post-secondary 

students may be obtaining employifient that offers a^ greater latitude of 
y options^ Jobs ^Jihat allow^Jthe deaf employee the "luicury** of personal 
satisfaction. The apparent upward movement has made possible the 
.practical attractions of better emplo3nnent~better wages, retirement 
benefits, good working conditions, chance for advancement. Conversely, 
those parents who felt their child's job was not a good one mentioned 
inadequate pay and not being in the area for which the -person was 
trained. ' ' " , 

It is obvious that many parents see the model postysecondary 
programs as a key to a better future' -for deaf students, a result not ^ 

surprising considering the lack of opportunity prior to the establish- 

/ 

ment of such programs. Their view of the programs^ is decide^dly prac- 
tical. The flavor of the responses is that the programs should make 
the student capable of self-support in the hearing world, and that 
integration within existing hearing institutions is a good way of* 
accomplishing this. The parents seemed particularly pleased about 
the opportunity for their deaf children to have c^Atact with heari-ng 



students, some apparently expressing the fear that^^th^ir child 
might be segregated from the hearing population if trained only 

with other deaf students. , ^ ^ 

> * 

,It is interesting that the parents see technical- vocational 

training almost solely in terms of necessity and yet, when the 
^child obtains a job, are influenced by the child's personal satis- / 
faction with" the employment. This mdy 'indicate that the parents' 
view of th6 deaf child's capal)ilities rLs limitea by prior experiences 
with educational training but is expanded by the employment" the deaf 
Student is noy obtaining. If this is true, the model post-secondary 



programs may heralding in a "raising of "^consciousness" on the part of- 

a' 

both parents^ and §tud'ents. Expectations of the parents prio.r 'to 
and during training certainly appear to be somewhat low» -Many of 
the parents who said tljey had mixSd reactions" tb the programs indi- 
cated their child had not completed his ..training, had inadequate 

* - 

training, or had been pu5?he3 into the wrong;' vocation— r.a situation 
conducive to a more negative reaction ^' These^ apparently low expec7 
tations say little for schooling experienced ptior to. technical- - 
vocational training.' , < . .. 

t 

Most 'negative aspects of training cited by the parents center ' 
on operational difficulties; very few 'found fault with the basic 
concept of the programs* They were concerned with money, distance, 
housing, transportation, lack of interpreters, length .of programs, 
and lack of modern equipment. . * , 

Finally, as far aslthe parents are concerned, the post-secondary 
programs aire, fostering in their deaf children the intangibles necessary 
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•for successful living—maturation, responsibility, ability to cope, . 

^ independence, discipline, ability to get along with peop3?e,* self- 

c ^ • 

,confidepce, and self-sufficiency; These qualitlLes, of course, are - 

, nofmeasurj^alple, but tlie deveiopment -of them constituted an impor- ; 

^ Jant part of .any, educational t^raining. The model post-secondary 

programs have', it seems, .attained* a measure of success in this 

development process. , ' \ - ^ 
- ^ Like t^he parents-, the majority « of Vocational Rehabilitatioa 
'i* (V-R) counselors felt the ^training received :by their clients- was 

adequate. And^: like the parents, the V-R counselor's centered on 

, ' • * ♦ " • 

^the realistic arid practical training afforded the deaf students and 

the opportunities for /development oi social skills. Their .concern . 
was the same as the parents'/-- that the, client be capable of self- 
support. For, that reason, their, responses* also emphasize the prac- 
cical benefits of the programs (in a more detailed. manner ) , citing 

' such aspecds as counseling, physical plant, appropriate evaluation, 

* i 
flexible programming, preparatory program and other ancillary ser-- 

vices. 

^Interaction between the program^^an(^*the counselors is high, and 
*the oounseio?6 app^^rently perceive themselves as having a definite • 
role in relation to reconunendation for training. They generally felt^ 
that their rcrle was to provide guidance and .counseling to make the 
'cliant aware of what to expect and to enable him to co'pe with advance^ 
training. Few suggested direct involvement *in the training process. 
Distance from the regional programs obviously ,pr events many from 
gre^ater involvement in the client's training. . ^ 
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Most negative aspects cited by the counselors also focused upon 
operational difficulties rather than on the basic concept of the 
program. Problems mentioned included distance from facility and, 
particularly, time-consuming procedup&s and delays. 

Contrary to their opinion- -of post-secondary training, most 
counselors 'found their client's secondary schooling inadequate, 
focusing on the lack of academic and communication skills. This 
lack has also b'een commented upon by post-secondary staff; the prepar- 
atory programs are an attempt to ameliorate the deficiencies brought 
by the students from the secondary schools. The lack of necessary 
skills ^obviously slows and lengthens the training process. 

The USB of- multiple modes of communication with tiie client by^ 

the counselor evidently results in good understanding since 55 of 60 

respondents .reported tbey .understood most or all of 'the client's 

communication — a fortunate circuafstance since many of the counselors 

#1, * ^ 

understood none, or'only some, of the client's speech when used alone. 
Effectiveness of communication is obviously of more importance where 
possible training ar employment is the first concern, and the counse- 
lors ^peai\ to accomplish this through a wide^ variety of meatis* 

t The V-R ^counselors also indicated that the parents of their 
.clients relied, more heavily on speech and speechreading, gestures and 
.writing in communication efforts, arid most of the counselors rated 
this communication effective. The reliance on writing and gestures ' 
*?uggest^, however, that the communication may be less than system- 
atic, a situation not conducive to complete comprehension. 
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CONCLUSIONS 

1- The occupationai status of former students of the three 
post--secondary programs under study gives evidence that the- programs 
have facilitated an upward movement in the job market as compared 
to the occupational status of young deaf adults ten years previously • 
The upward mobility is from unskilled and semi-skilled occupations 
to- commercial and technical positions. 

2. However, no new major breakthroughs in occupations were 
observed. There was a tendency to cluster in certain occupations 
such as general office practice and printing. 

3. Training, placement opportunities, salaries, Cnd chances for 
advancement for deaf females were much more restrictive than for 
deaf males. <& 

4. Former students report more job satisfaction than has been ' 
found in previous studies. The vocational aspirations of the former 
post-secondary sti^dents have been influenced by the technical-vocational 
programs they' attended. Most of the desired future occupations were 
within the realm of program course offerings. 

5. Immediate supervisors continue to regard their deaf workers 

as desirable employees as indicated by their favorable reports concern- 
ing job perf9nnance and willingness to have one or more deaf workers. 
However, opportunities ^or advancement for, deaf workers continue to be 
limited witjh or without further training. This was attributed in part 
to 1) the nature of the jobs obtained and 2) the supervisor's view of 
the deaf worker, who, for the most part, saw comihunication difficulties 
limiting further advancement* 
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- 6. Comparative figures suggest that the young deaf adults-, 
interviewed, both male and female, earn higher salaries than hearing 
adults 6i equivalent ages. Given appai:ent limitations in opportuni- 
ties for advancement, it is unclear whether this relative advantage 
will continue or not* 

7. The major problem on the job for the deaf worker and his 
supervisor continues to be one of communication". This is a major 
factor in limiting advancement of the deaf individual. Encour^aging 
is the fact chat several supervisors indicated they were either using 
sign language and f ingerspelling or were learning the use of these 
skills. "^-.^ 

8. Most former post-secondary students (73%) approved"'t>£..^the 
idea of technical-vocational programs for the deaf, were positive 
toward their programs, and most were appreciative of the training 
and supportive services afforded them. 

9. The majority of parents favored post-secondary programs for 
the hearing-impaired within on-going programs for students with normal 

^ hearing. They generally felt that the c'-^af child must learn to cope 
with the hearing world and that such programs provide a "normal atmos- 
phere for adjustment to future living and working conditions," 

10. Most parents were satisfied with their child *s vocational- 
technical training, generally feeling the programs provided^ the train- 
ing necessary to' obtain a job and compete with hearing peers. 

11. Th^i^majority of vocational rehabilit^ation counselors responding 
. felt the training received by their clients in post-secondary programs 

v;ns adequate^? inost felt secondary training received by their client was 



inadequate^ 
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* 12/ The counselors generally perceived themselves ;as having a 
definite role in relation to recommendatic/n for training. They felt 
their role was to provide guidance and co/inseling to make the client 

aware of what to expect and to enable hin^' to cope with advanced training. 

1 

Ffew suggested direct involvement in the training process. 

* 1 
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SUMMARY 

The purpose of this study was to assess the occupational status 
of employed young deaf adults who had formerly attended model post- 
•secondary ^programs for the deaf. 

4 

The^ population studied consisted 'of 60 employed former students 
and the 49 immediate supervisors of these deaf workers* Interviews 
on-the-job were conducted with the workers and supervisors to obtain 

r 

data. ^ 

Results indicate that the mod^el post-secondary programs have 

facilitated an upward movement of deaf workers into technical- trade 

and commercial 'occupations; however, the jobs obtained remain 

substantially the same as those -reported by Boatner, Stuckless and 

Moores* Within the limits of the sample, there appears to be no 

expansion of opportunity for deaf workers- Certain job categories 

were found to hold a disproportionate number of individuals — printing 

for males and general office practice jobs for females, tor example. 

Wages for deaf males in the older age brackets'^ were found to be from 

12 to 18% less than the" earnings of hearing worlfcrs. 
> . ' ' * 

As was found by Boatner, Stuckless .and Moores in their anvesti- . 
gatlon, ia spite of the fact that 92% of the deaf workers were rated 
average or,^ above average as workers, by their immediate supervisors, 
most of the supervisory perceived limited or no advancement for their 
deaf workers with or without further training, 

Seventy-tliree present o"f the employed former students approved 



of the concept ,of technical-vocational programs for the hearing- 
impaired. Their reasons for approval tended to center on the - 
training such programs afford. The technical-vocational programs 
appear to have had an effect upon deaf students' choice of peers: 



68% of , the former 



post-secondary students indicated they would 



prefer both hearing and deaf peers at school. 
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Table 3^ 



Emp^boyee's Reasons for Departure from Previous Employment 

Male // 

1. To go to school/college 2 

2. Didn't like the type of work * 1 

3. Terriblfe pay 1 

4. I could' not get along with the people there 1 

5. Bad health, hard to breathe, legs hurt 1 

6. Job was for older people, I wanted a job 

for a young man 1 

7. To look for another job , 1 

8. • Pay was bad 1 

9. Better pay at present job , 1 

10. To go to school/college 10 

11. Laid off . 4 

12. To take a job at aircraft company - ^1 

13. I did not have enough experience — I was laid off \i 1 

14. Business failed * , 1 

15. Place of employment was* too far from home 1 

16. Pay was bad and work not steady ^ 1 

17. I injured my .back and had to quit 1 

18. Better chance of doing better — to attend school 1 

19. Would not let me learn the skills 1 

20. Present employment pays better and has better work 1 

21. To go to school/college ^ 3 

22. Wanted full-time work 1 

23. No future ' 1 

24. To take another job . l 

25. To take a better job . 1 

26. To find more friends in. Minneapolis ' l 

Female 

1. I did not like to work on weekends , 1 

2. Laid off 2 

3. Got sick 1 

4. To -take a job where deaf friends work 1 



Table 35 



School 



Delgado 



Interviewee's Present Occupation and Desired guture Occupation 



Sex 

Male Female Present Occupation 



Desired Occv 



Same Different 



X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
•X 
X 
X 
X 

X 
X 



X 
X 
X 
X 



postal clerk 
clerk typist 
proof machiiie operator 
keypunch qperator- 
draftsman 
constrifctlon 
construction ' 
construction 
construction 
construction 
stock clerk 
clothing porter 
construction 
bookkeeper 
othptics'/proschetics 
shipping & receiving "clerk 
shipping & receiving clerk 
.installer, heating and air 

conditioning 
dental lab tecbniclan 
baker 



homemaker 



X 
'X 
X 



letter ^sorting ma 

letter sorting ma 
printer ' 
carpentry 
truck driver 

.draftsman 



X 
X 
X 



teather of the - de 



Seattle 



X 

X* 

X 



X 
X 
X 
X 
X 



counselor for deaf & MR 
keypunch operator 
proof machine operator 
power sewing machine operator 
assembly, navigational devices 
postal clerk 

jewelry designer & artist 

welder 

v/elder > 

machinist 



X 
X 



accountant/bookkei 

bio-medlt:al techn: 
postal supervisor 
horologist desi; 



electronics 



Table 35 

Interviewee's Present Occupation and Desired Future Occupation 



Sex 

lie Fe: 



le Present Oceupation 



Same 



Desired Occupation ' ^ J 
Different Don't Know 



X postal clerk 
X clerk typist . 
X proof machine operator 
X keypunch operator , 
.draftsman 
construction 
construction 
construction 
construction 
cons tr.uct ion 
stock clerk 
clothing porter 
construction 
bookkeeper 
othotics/prosthetics 
shipping & receiving clerk 
shipping & receiving clerk 
installer, heating -and air 

conditioning 
dental lab technician 
baker 



X 
X 
X 



homemaker 



letter sorting machine opr 

letter sorting' machine opr 

printer 

carpentry 

truck driver 

draftsman 



X 
X 
X 



-^eacher of the deaf 



X 'Counselor for deaf &(MR 
X*" keypunch operator 
X proof machine operator 
X power sewing machine operator 
X assembly, navigationa»l devices 
postal clerk 

jewelry designer & artist 

welder 

welder 

machinist 



X 
X 



accountant/bookkeeper 

biq-medical technician 
postal supervisor 
horologist & design work 



electronics 



X , 
X * 



ERIC 
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Table 35 (concinued) 



School' 



Sex * 
Male Female 



Present Oc<riipatlon 



Same 



'1 / 

Deglred(Qccupj 
Different ' r • 



Seattle x 
^ > (continued) x 

X 

"X 
X 



X 

C X 

X 
X 



:titnan 



draftsman 
printer . • ' • 
draftsman ' 
draftsman » 
machinist ^ 
welder 

assembly, missile & aircraft 
1 components " ' - 

welder 

machinist ■ - • 
■carpenter 



X 
X 



X - 

X 
X 



TVI 



X 
X 
X. 
X 
X 

x^ 

X 
X 



X clerk typist ^ - 

X keypunch operator ^ ' 

X ' keypunch operator ' 

X keypunch operator 

X data processing 

X data process^ing 

X data processing 

X clerk typist 

X clerk typist 

X clerk typist , 

cabinet maker 

printer ' 

printer ^ 

maintenance engineering 
^ dishwasher 

printer 

printer 
. printer 

printer 



X 
X 
.X 



homemaker 
chocking machine o 



tour guide for dea 

modeling 

honremaker 



missionary /minis t e 
pogtal'^worker 



r 



'JCOTALS! 



24 



ERJCP 



Table 35 (continued) 



I Sex . • 

jale r^^male Prfesent Occupation 



Desired Occupation 
Same Different Don't Know * 



^tsmafi' . ^ X 

draftsman * / 
. draftsman * , x 
machinist * • x- - 

welder ^ x 

assembly, missile & aircraft,' ' ' 

components • ' ^ ' * 

welder 
' machinist 

carpenter - 
auto^bodjj^worker - _^ x 



X 
X 



X 
X 
X 
X 
X 
X 

X 



X' clerk typist 
X keypunch operator 
X keypunch operator 
X keypunch operator 
X data processing 
X data processing 
X ^ata processing 
X clerk typist 
X clerk typist ' 
X clerk typist 

cabinet maker 

printer 

printer / 

maintenance engineering 

dlshwashBr 

printer 

printer 

printer # . 

printer 



TOTALS: 



homemaker* 

checking machine operator 



taur guide to:/ deaf' in ,bank 
TiTod^i-lng 
honrsmaker 



X 
X 



mlsslonacy/mlnlsteV 
^os^tal workefe 

I: J 



24 



X 
X 



x>, 

X 



X 
X 



X 

Xv 



16 / 



00 



ERIC 



. *•;• '*Table, 36.- , 



\i?!iy Intei^viewee Prefers to Atrend School with Hearing Peers 

* iT ^ ]ft is easier to communicate with hea'rirfg students » o 1 ^ 

2. I feel' more comfortable with hearing students. ^ 1 

3. , Because I Vas brought ijp that way. * * ' 1 

4. ^It ±s difficuJLt" for mie to understand sign language. 
' after bral school; I feel different from the deaf. 1 

■ . • / -'^ - '■ ■ • ■ 

Female ' - / , • . ^ 

/ ? , . ■ ' ^ , 

1. It is easier^to communicate with hearing students* 1 



Why It Makes No* Diif f erence ko the Interviewee Whether He Attends School 
yith Hearing Students, or Not . ' ^ ' ' ' . 

^Male - . ^ w , *'JL ' 

1. Everyone is the same# . . ' ^ \ 
/l. I catx communicate with both — ^hearipg can help 

• x%r.ith school work. ' " ,^ ^ 1 , 

3-. jf don't-care if I associate with deaf or "hearing, ^ 1 

4..-^ I like to associate Vith both hearing and' deaf. ' ^* 1 

5. To -have^ Hearing and 5^aJE communicate with each, other. 1 

6. «I don't care as long as I learn what I need to learn, ^ 1 

7. I*can understand speech on lips somewhat, but*most^*^ 

times it is very confusing.. \ " ^' \ 1 

,^*8. Interpreters^ help ij/e, but speech of hearing people \ ^ 

is too 'fast for-me to read, ^ , * ' ' 1 

9- I can use total communiaati^on 'with' both groups* 1 ^ 

10. L. don't mind associating with both groups/ ^ / , 1 

11. ^ Hc^ri'Hg people help interprret classroom, materials. i 1 

12. » People aifje people, I don't care if they -are dea^- | ^ ' 

or hearing. * ^ " ^ ' 

Female ^ , ^ ^ / 

' 1. .1 don't iftind associating and communicating with 

both gtoups • . ^ ' • 1 

2. I like to communicate with' both deaf and hearing . 
pe6ple/ . * . . « • - 1 

3. I^go to 'school with hearing an<i deaf, it will help ^ 

me to communicate. , , * " - 1 * 



If 



\ 



. j^y^' Interviewee ^Vk)uad Like* to .go\t^ School wifrh BothT)Laf 
and Hearing Students ^^"^^ [ ^"^ 

X " ^^^^ ^ . '/ ^ ^. ^ / ' 

i* ^^'^ c/in/Lfearn ^irorn both deaf and hearing. / } 
s>'?t\ get m6re exp'erience with^ Jthe hearing 
\ * ^ Gpimmunicatibn . * ' ' , ' ' ^ . *» . . 

o ' ** Ilwaht* to "ieaA speech froth, the hearing/, 

yfie*hearing can help^with schooiwork: 
''^5. I can Xearn more 'from the, hearing; deaf always ?* 
'talk^abbut ^th^ same things, but I like to ialk " • 
with them >v - 

6. I. can learn«mbrq communication fTom the' hearings • 

7. Both deaf and hearing help^each other ;t6 
^ communicate,. * , ; ' * i 

^ t . 8. I^^an act as^-^a go-between, listen to 'jthe heari.ng 
: , and. explain to*, the deaf. ^ • ' 

9. Fiearing^ students can help the ^eaf student, 
understand .class^mat^erials. 
^ ' . 10. Hearing- students y§n 'help interpre.t what the 
teacher is saying .\ ^ \ 
11. ^Hearing and dea'f have to learn teA asspciate with 
one another ; -tiearihg can help to communicate. 
. * 12: So I can cojjimuni'cate with both. 

13'. '^I anv^more relaxed a'round deaf people, but I don't 
understand most of the sign language/ \ ^ 
f • 14., I like to associate witfi Both - to commuliicate 
with'both. 

15^ H-earing people would help me .l^earn more and help 
® I 'communication. 

16. I .can make friends with both deaf and Rearing. 

17. If^ I communicate with the hearing, perhaps it will 
help me to talk with them and 'help me to adyance 
in my job: ' ' - , \. ' . i 

^ 18. The deaf can sign,, and' hearing can -help und^rst.^nd.' 

19. It's good.' to -communicate with both deaf and hearing 
friends . 

20. Deaf p^bple need to learn ^ow to associate witjh 
, hearing' people - their- speech w^^l determin'e If 

they don ' t . - • ^ 



4 



15- 



• X - 

1 

i' » 



1 
1 



1 

1 

1 

' 1 
.1' 

1 

1 
1 



■% 



< 

V 



If 



Fep?ale ' \f 

s • ■ . • • ' 

1. r like CO associiite witli ioth groyps - hearing can 

Iielp wi t'ii .coimmm Leaf ion . ' 

- \ *^ 

I I Is tMsv lo j.u;t .ilonj; with both, hVnrlnj; holpcd w{Lh 

< i^iimiiin I<M I ion A * ^ '* 

3. II propia- InLtM'proi Ing were available, a scl\ooi ^ . *^ 
with bo til would be preferable, '> 

4, Hearing peopi^ can help deaf people to understand' 
's6me things ' 




j Tabie 36 (cont:ihu|d) 



81 



• 



.2> 



i. 



' Female - eot^tJmued, . * ^ . ^ . * * • 

,y^^^^"8 ^^^^^"^^ can hel^J^t^. c>e^f^3t?udeilt» interpret . 1 
'^'-'c^ass materials^ . ) , ' 



6 



-I don't Wow. ' • , , Y 

s * '7-^ 1 like t^p talS^ to-toth deaf anJ hearing' 

V *,^peop£fe^. . . - ' * • ' , 

\^8,s. The" cjfea^^ hfave to associate ktth )>earing, V ' 

9*. ,.i'm not sure. * \^ ' ^\ . * 
, 10, Jiearin^ s1:ud^Ats can, help interpret class lectures 
^ and help taike-'notes . ' ' . 

^If- • Because I hawjjp^l^^deaf and hearing friends. 



Why ilnterviewee Pref ers^to "Att;end School with Deaf Students 

^1"^ It is too difficult to communicate with the \ • 

''^'^ 'hearing; -pit is ea'sier to sign with the deaf- 

2. It is eas^e^ to communicate vjith.the deaf; dt,is' 

^ too difficult^ t6" communicate with the hearing, 
.3- It is^^^earsier to communicate \^±th. deaf students; 

interpreter^ help" to understand the subject^. 
%r 'I call make'.good; f%'iends with botfe'deaf ^nd ]iearing 



I: 



r f 



i3L^ ^It is easier to*? communicate w±th^ci'^af students. 
Z. Sometimes it' Is -difficult for\me to understand 



heat'ing people 
^ ' -'^J^ Communication is ^easier 



/ T. 



is easier tp- communicate with, deaf people. 



1 
1 



1 

1* 

1 
1 



V 



J 0 
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« . ; - . . ' * ' . Table "57 



Why^ Interviewee .Was Nofc Satisfied with Po^t-SQConda>^ TraZitlng 



8. 



^Male: h. . *The program did not hav6 "the. courses I<.wanced, ^nd 'the-, head - 

\. cou^iselor refused. to* help me t^ra^nsfer to Seatt^l^ or TVI. I .was 
, * f /' stuck at school.: 'the cattaijDg^ fpoled me into^fthinking the {Program' > ^ 
* \''* was. really good^ I was disappointed Wh^en 1 arrived, ' ^ - ^ ^ 

^ 2.' Training is^tiot good^^-^t did not^ prepare me for the work I am doing. 
/ * 3. The program was too small, and^ the equipment was , out of date..^. ' • ^. 
, 4.' They di*d n'ot have a major in phQto^graphy . i 'had to' take 'carpentry , * ' 
instead. ^ / «^ 'U. 

" / 5..* I did riot learn anything at all; ; trainirtg was not good. \ \ 

6. I did not get the subject *area I waij^ted. * , ' \' 

* 7. I-to^ drafting., and it. was too diific\iit for *Ae. * • . ' .r • 

The director neyer signed or f ingers^elled' and 'had too 'much contr^ol" 
oveii^ 'tihe spudenTis:;* ^ ^ ' -'2- • . . % 

) ^ Counselor would nois, let me taj^e business acccninffng. I had . to tak^ a» 
:^ ' , accounting instead. . ' • ' ' 

' 7 I'^Femalet ' 1.. I was ^tojd that Delgado would , help me fipd a job when ,1 gracluated. 

$ • TheyMidn'^t. I wanted. computer programming, bat prep program head said* 

" ^^^c ^no,- and I^had'»to take the siecretary's c;gurse (GOP). • . r 

* * ( ^ Training was^not adequate or sufficient textbooks were/of a remedial 

\/ ,t ^* *kind-"^.qjucfi f pd ^easy for me. g ^ ' - . 

Y , * '^^^ much control by progjram^Sirector; ^ wa^, farced to take subijects I 

^ - / want. I wanted to.take accounting ^nd.had to^take bus'Siess 

\ " bJi'chines * > f * * . - • ' ^ 

' Seattle ' i ^ • ' . * ' ' * * ^ - 

* - \ :V ^ . ' . ' --^^ ' 

"^laie^ 1.^ Not ,Bn&«§J/ instruction in pi/actical adyanced technology, too simple. 
'* ■ ,Teacnfe^;^ahd deaf prbg-raih personnel^ did not pay enough attention to 
*- ' the student:* Did not .seem to care *about what* the student is doing. 

^'2.^ Weldin'g pi;ogram die! not \of fer enough — stainless steel welding, for • . 
, ".e^mple. • . - * -r""^' * . * ' * 

3. 'It' was , difficult to tlndersdandj^conmliunication about ^subjeqts." .Teaphers ' 
1 ' were hearing and could not internet. xx^** ' * * 

/ kI'A. Satisfied,, but a particular teacher was not.patieht enough with hearing- 
f* * impaired 6tude;its. * ' * * ^ - • 

F^ma^le: , 11 I was not s*atisfied with television repair, fhejre was not enough train- 
^* ' 4 » ji^j^g^ .^y^ students did not learn how .to repair colpr television. , ^ ^ 

2. 'Satisffied, but tutoring" hel« was not adequate; ,the1:e was not enough 
* ^ tutairing. • ^ ' - • . , - ' 

^ • TVI ' . ' ^ \ o ^ 



s 



^>Iale: 'l. Cabinet piS&^g jwas too difficult for ^e.^^K 
*^ 2." Machinery, prog'ftam was old and"did not give goo^j^ enough trailing for 

* ^ * future jobs with new machinery. \ want mo r^C' depth in the departmeht. 

' 3*. Yes and no^ — some of tha teacher^ talked too fast for me to understand. 

~ — — , ' ■ •■ 

^ ^ Female: 1. Sewing training was boring. " . • * 

^ERXC - •Trall^ing was ^ine, but students ch'era ^^on' t talk in^a nice way. 



\ 



. ^ ^;.*T:abi(^ 38.-,, , V ■ \, ,• 

Reasons Why* Sopervis(?'r;i Consider Training Inadequate 



83 



'J 1. .tlje schooj didn't^-p^ach 'the employee how to perforraT ^ » * . . . ' 

.2. ^He schoc(l has nothing to teach anypne — bad teaching. If the emp,loyee leffe^ ^ 
^ . bettfer'^ sjchool; h^* w6uld ha^e been bet-t^f prepared* ' * ' , , ^ « 

<i /V .3* Additional comments: \^ ^ ^ V*«' 1 ' . . . * ^ * 

a. Training was' adequate ;;ljowever, the gesppl'pydla should not have befen placed"*, 
in carpentry. * ^. [ / . * \ * • * % ^ 

b. ^Trainings^is adequate, but s'chbpling'l,i/ .carpentry was not good, because the 
. ^ 'field wa^npt presented realistically. Kid3 are foirced 'into subject areas 

^ . they don't want, to go into or. they are ?£o reed into* 'subject; areas* thkt they 
. ^ \* ' should, not be put -into. ^' • ' > r iu . . ^ " , * 

d'. training ''was "adequate, but the "employee needed better counseling, and was 
forced into the ;wrong field: * he is making the best. of it. » . 



Seattle 



4? 



1. There is no course^ ii^ jewelry 4p§ign — t*he em^loye^ learned on the job.. 
;^2. jThe employee's basic skills are OK, but he was Essentially trained- on U\e job,^' 
3* Regardless of whetl^er a person is deaf or;^ot, -students* in the program ^^e not 
^^t rained to do what the company ii^eds ,them to do: 'we must url,tra in .trained ' ♦ 
^ joi^bits . School is good for learnin|^ the basics. ^ . 

4l^^"*The program"" of fers too broad^ a base and not endugh training in the details you. 

riin (Junto in a machine shop; "^in the time that they .have ^^^jth^y cover to.p much. \ 
5. The employee's previous experience was Xn welding~tha^ helped. Schools d^m't 
teach anyone the skills necessary for a job: on-the-job* training does that, 
-v^. No school strains . ' |> \ • " ^„ • 



TVI - ' ' » 

1. TVI should have known that -Che employee could not be a good printer. 

2. Additional comment: ^Trai^ing was adequate, but no* school^really gives a 
person the expedience of production. - . • , • 



1 

V 
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"Table 39 



o Reaso'nis IJhy Supen^isgrs Feel -That Additional' . *.• 

► ■ 4 » V . Training, Woul(V Belief it Their Employees' 

1/ Tlie 'ejnployee/cbfild work ir^ the computer arest,. Tjut'^she would meed to go to. * 
* u"f^^^^^ le^rnN^c. The employee can go rio further than. a clerk-typist in 

' l^er current^job. Beyond that, communication skills are required. 
|. The, employee is ^attending' IT. S. U- 0.: an:/'>ducation would benefit this v 
v/ . employee or. any^one else. . . . . • ' 

^ 3;' Three we^k^ctioolii^g at th^ American Ifis.titut.e .of Uak^s in.New^York op' at tlfe 
Wilton. Decorating/S?hooi in Chicago would ^ive him ^additional ,^ills. 
4.y On-the-job' training rather .tHan formal tr;aining would benefit the employee. 
: 5/ pjfi-the-job training tathex. th'pi^fdrmai training would benefit, the , employee. 

* . 6. On-the-job training rather than /orjnal tra4jiing .will move the* employee up| the 
•. ^ ladde"r.<- ^ * ^ ^ ' J/> . ^ ^ 

7.y On-the-job training rather than forT?,al' training will move h'im up. 



8. On-the-job trainin*g ra"t:her thari formal training will mov^' him up. 

training rather than formal training will move hihi up. 



* .9. ^Pn-the-job training rather than formal training will move hihi up. 

10. 'Ori-tfie-job training rather that? formal "training will move /him up. ^ 

11. On-the-job' training: th*e on]/y way he can progress. ' * 

• On-i|je-job training* will help him progress. If there were '^a course to tea*t:h 
^h'im'^o understand people better, I would .recommend it. ' ^ / * 

On-the-job training or possibly a bookkeeping, course by correspondence- will f 
] ^, help Mm progress. *• « • , . * . v . 

lh*J:^fsi orithotics-prosthetics course will help him progress although he will come - 
: by these skills here*, on the job. • • '* , • 

15. .^"^ On-tl|e-job traiixin^ 'yill advance employee. .There 'are i^any job categories 

thd^lstare'. A ^siness. course "would help him. ' . - ' ^ 



16. 



xn 

On-the-jpb training will help him be'^eligible for a*.diff€reitt job category at ^ \ 



17. • Th^ employed should tak;^ more interest^,.in h±h j,ob. On-the-job. training "will 
'*gi^e him better skills. - - 



18. On-the-job training is t]ie only means to advancement- (there are no .schools hS 
4puld go to) . * ' ■ ^ * V ^ i \ ^ ' ^ 



•Seattle ' 



He has a hard time re-ceiving and parrying out instructions, .be*ing^crteati/fe, and 
* f oncti'o'iiing independently. ^ ' •* ^ ^ *' ^ * 

2. iiducatlon is one 'thing tha't. is looked, at Vfien , considering promotions'. 
3* ^ri-service counfifeling training: the employee.^^is ^doang that now in addition to 

^ taki'ng a psycholQgy' course at SCG. * * 

4. The jiati\re of this business is jnairrly^ on-tie-jc^? -biraining. The employee ^could 
take 'Some related courses that might get him iiy.o' other^ area,s or^'help him 
» dndireclly. *, • 

5^. Formal .training* woul^ not be of benefit^ to the enjplq^^ee for this type of work: 
" better with^ experiedce' only at this point. \ ^ ' : . . , „ 

6. On-the-job.^t raining rather .^than fopnal training will aid advancement. 



I. 
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/Table/39 (continued) 
Reasons Why Supervisors Peel That AcWltiorial- 



Training ftould Benefit Their Empl|)yees ' ^ 



Seattle 



TVI 




7- On-the-job training, is, more helpful dhan formal schooling. However, 'if 
complete course were availkble, I wojal^^ recomm&n^tfit. , 

8. On-the-job training rather than formal training will aid advancement. 

9. Experience (^OQrthe7jo^ .training) rather than formal training will lielp. 
^ is a journeyman^eider ; .and the mo^e experience" he ^e^', J;^he better he will^be 

10. There are no traihing fac4.iities in the United Stat'es^|I^ than on-the-job 
training. ^ * • ^ ^ ' • 

11. The employee need« experience. , ' ' ^ ^ 
.1^. Experience is all the employee needs. , ' , 

13. Tj:ie employee ^.s in. the high?est category — journeyman welder.. Schooling doesn't 
^ help-.-T(5ji-the-job training is important only. ^ , ^ , ' 

0n-the-:^job training will help , the employee advanced 

On-the-job training rather than formal training will help the emp ley e^-- advance 
On-the-job training Vv^ill help the employee advance. *x 
17. On-the-job training is a better learning experience than formal schooling'. 



'1. Bookkeeping or securitJ^es market training will give her m9re Anfonnation a^biit 
what she is (doing. * ' ^ ' " 

^2. it might help her- to get traljning on a specific machine aifd i^. personal irela- 

tdonships.^ * * • * . 

3^. She n^e^s to be educated .in the area of problem solving an^d reasoning- -she 
needs improvement in this area* . / ,« 

, 4. Understanding the chemistry of ink will give him an ad^ditional skilly with 

which\to*progress. / \ - ' * \ 

5. For tmf type of^job the employee is doin^, time must be devoted by the employee 
^ . ' and not by a training program. ' . ' . 

6. Experie^nce is tra^.ning in apprentice- journeyman positions — and the only way to 
advancement. ^ ^ , » ' '* ^ » 

. . 7. Additional training with 'bigger equipment would make' the employee more promotable-, 
but it would not increase her prof-J-ciency v;ith the presen.t machine (Ie;arn a hew 
, machine^ or a new skill). 
8.* On-the-job training will help the employee advance. *The employee's communication 

,>skills need improvement. i . . - 

^. The mor^ the employee does, the more valuable he is: on-the-job training. 

10. B^sic training helps, but the rest is experience. ^ 

11. The employee needs ^many years of experience to be a gopd man in his trade. 



Table AO 



Reasons Why" S.upervisors Feel, That Additional * • ' 



I 

• / ■ 



^^^^^^ ^^^^^^ x^^o., xuexu rtUUJL LJLUliaX 

rraijiing. Would. Not Benefit Their Employees fl 
Del gado ^ " n, « • . > 

1. The employee is Ia,mited by his communication difficulties 

Seatrtle ' , • ..^ '• ■ s . /J.- ' 

. ' \ ■ ' . .• ./ 

1. ;KeypuncMng is a dead^enTd'yaF: - n^^ . ^ / .. •• 1 ^ 

2. Understanding -and ge'tting along with pebpie*should improve. ^ *', >. 
3/ Not sure that additional training would, help. I recommend more -ori-the-job 

training. (She is in the highest category ^ she" 'can go— Grade ^'Civdl'service. 5 

4. _ Not sure that additional training would>ieip~employee has further 'training. . 

' already. .The job is' just a stop-gap jJcor her ung^ she finds w^iat she"" is look- 
^ , ing for. . . ^ -/TV ^• 

\ > * . ) ' . ' • 

TVI " . ^ ■ ' ■ 

1- Productiofrs^d qtfality of work are excellent—no further training is ^necessary 
2'. ^Prqd^ction ^tid quality of work are good—no further training, is necessary, 

3. • There is no place to go from beiing a keypuncHer. ' *^ 
4* *Ttainin^ would not help the employee go further in her current skilly 

5. Additional training may help the employee get into another field, "it* won't 
help him in this one, . • * 

6. .The employee did riot like printing. ^ / 

?• Tor che^ next position, the employee must take a test whicll is not related to 
herSjob (Civil Seifvice Exam). The employee has failed the exam once because 
she* cannot .understand the questions. The employee feels th^t,, if someone were 
to^interpret for her, she would do well. \ " s 

8. Not sure Chat additional training would help. The employee needs to take more 
interest in her job. . 

9;. Not sure that additional training would help—it depends on what the employee 
'waijts .Oio d6. . ^ ' . ' ' 
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'/ Table 41 

^ Reasons ^fliy Employee's Opportunities 

for Advancement are Considerable 

Del>gadb . w - " * 



.. / 



1' With on-the-job training, he can 'progress 'considerably, ./ 
With on-the-job training, he can progress considerably 



.3- 



/ 
/ 



With on-the-job training, he can ])rogress consfderably . " r' 

4/ With onrth'e-job training, he caii progress cbnsiderai>ly . * 

5. with on-the-job training?, he^ can progress considerably*. 

6. With on-the-'job training ,-T>he can pirpgress considerably. 
?• With on-the-job training, he cqn progress considerably. 

-Seadtle * , . ' ^ 

1. * he has somewhere between limited and considerable opportunities for 

advancement since he is an outstanding worket. ' ' • 

2. He has considerable opportunities for advancement ^ since Sunderland Jewelry 
is a growing company. 

3. <r.he employee is a good performer. . ^ ' t ^ ^ 
4* He has considerable .chances for advancement with on-£he-j'ob Jtrainin^* - ^ 
5.^ He can be a full journeyman in auto body painting or body work. * 

TVI . ■ .r • ■ / 

. , . • . . • ^ / 

1. .'Production^and quality df the employee/s work ^re excellent: she c^n work / 

any high-speed operation, c V * , • 0* • 

2. Production and quality of work are good: she can work any high-speed operation, 

3. She can obtain hjfgh grade, jobs in another division that ha^ a strict rule. 
1 orientation. • ' " . . 

■ ' r . ♦ . - 



Note^ .Six of the seven responses listed in Delgado's ^sample are"by,one supervisor, 



TaKle 42 • . 

Rea§pns Why Employee Qpportjunities 

for Advancement are iAmlt^d? . » , 

Delgado f > • " ' . i ''^ 

^1. She is not guaratit^d forty hours of work: she is part-time. To become a 
regular employee, space must be available. More ^communication is necessary 
dn jobs, Vhich limits iier. • • ^ ^ " . . 

. 2. In her current position ^he Can go no flirther 'than clerk-typist. Beyond'' 
" that, you must be ^ble *to communicate with otliers. ' ' / . 

3. She is limited only to position-.-she might be a trainer of deaf people ±\ more 
are hired,. ' » 

4. -yWith OJTjsh^ can, progress . 

5. With OJT he^can prqgress. ' .^-^ ^ , » 

6. With OJT he can progress. He must stay within a protected .situation. . 

7. He can advance to an orthotic assis-tstrit. ' ^ ' 

8. He can't work -with customers due'to deafness^ ' . , \ 

9. He can't work with 'customers due^ to deafness. • . / - 

10. •His handicap holds him back: a promotion necessitates communicating with 

dentists over the plipne. ' - ^ 

11. ^ Salary J ac^vancement is considerable. The only, way he can, advance in position 
C.' is by buying the bakery. 



I 



1. There are only tw6 positions to be filled,*^ and she would be eligible. Her - 
observation and writing are' excellent: 'her pjbssibilitie^s for advancement ±n 
tfie Sttit^ Department of Health are unlimited* . > ' ' 

IjTK Her adVaAcemeQj: d^p^nds on the availability of a supervisory position. 
3i There is no position left for her to advance to: she can only 'make ^mo re money ^ 
based ,Qn. h^r good Hbtk — she's getting almost top pay right riow. 

4. - Her opportunities here are limited because this ^job is just a stop-gap for her 

'until "she finds what she is looking for. » ' ' 

5. Since hfi holds an apprentice-journeyman position, die next step is ihe ^ 
highest position he can attain — that is what ,he is being trained to do. 

6. He is a journeyman welder — there is no position higher than that, he can be ' 
promoted to. 

7. If the employee got into more of an engineering field, he would not be able 'to 
communicate with people, • ' 

8. ,His physical hahdicap is holding him back because he^has a hard tiiAe receiving 

and, carrying out instruction^. He rejects activities that are not directly re- 
^ lat^d to his job betause he cannot see their value* However, he is QpoperatoLve 

TVI I * , . ' ■ V- 

• • ' ' " ' ' '\ . ^ ' ' 

1* In this department, possibilities for advancement are limited^ Th'e employee 
^ would haye to transfer to another department for a higher-Jevel position. 
2». IJecause of her handicap, sjie. can't advance. ' . " . ^ 

h A t i V ! 1 SOI V lie position promolion depends on p<iSHl.n>» a hf gher-lcvel Ci^ll 
Sei'vicc ex.im. The employee , has had difCicullies understanding the questions 
on the exam and lias, therefore, failed it. ; , ' 



Table 42 (coptinued) % 



. * ' * Reasons Why "Employee's Oi^porturii^ies'^ * ' * ^ ^ 

' /for Advancement:. are Limited .^l * . * 



* 4 



4. -Her opportunities arS limit^^iTe to^tJie fa^bl^-oj necessary' ffearing skills ■ 

for promotion. •* -J ' ' 

% ,Xhe employee wiil' advance ■with. 9n-the4ob triining." " - ^- I 

6. If there wei^e Resign job open,- " he A^ould Rlf-it more than "^^uately. ' 
His chanc6s.-,i^ be unlimited if. they would accept l^s deafness." ' i'''^- ■ . 

7. He may be qapafMe of working,a larger machine", ,Hqvev^erS^ tha youth'fuln'iss of , 
the men currentljr vorking <jfi, the limite.^ -numbef of -larger machines Mn -thiV- " ) 
company will prevent him frbm getting that jo^for a iong'period bf tiiAe:" 
people are moved up as employees vacate pJisltiqns . " ' " , *- ^ 

8. .The employee can't decide "what he vants to do.* He doesn't seem ta'^ think a • ^ 

problem through.^ J , j *■ ' i , 1" 

9. I can't tell whether the employee is -.mentally retarded or juit stubborn'.* His ' 
chahces for advancement are negligible because .of communication .'difficulties * 

10.- The employee s salary wquld increase, but he will ..probably remain en the- same 

job: It depends on how big the 'company get^^f " , . *' ^ 

11- Promotion' is seriiority-based". ^ J ' v**"*'"'- 

12. ^ He -cannot go|any further than working with a^^small pr4>s. With large^ presses", 

there is a n^ed to hear misfeeds anS other sWitius jam-u'es. . * . ^ ^ V 

13. The emrioyee cannot communicate. To bg^a lead' man, communication is neqessary/" 
1^. A body man (auto body worker^ .is a body man— there is ndl other job available/in 

the business .V " ' ^ ' ■ • 



*. v'„ \ Xable 
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• Reasons'wTjy the Employee Has^No 
ppporcunicies for Advancement: * 



None. • 
Seaitle 



1.^ Keypunching- is a dead-end field. 



No response: He can become a machine or tool maker with o'n-the-job training. 



TVI ^ 



1. Employee is resigning because she feels the* Iceypuncjiing field is' not for het 

2. - • The 'employee is being laid off. - ' ^ " 

3. ' There no place to from beiilg a. keyp\incher. • % 



r 



,.r • ^ ' Table kk , ' ' v - 

Jobs the Supervisors Felt Their Employees Gould Handle 
Delgado * ^ , * * . 

1/ Foremaa-supeirintendent\ * v' * * 

2. ^ Shipping,^ receiving, stock clerk, catalpg depart^nent, maintenance. 
3« ^No respons.e.» ' ^ 

4. ' - Clerk- typist—computer work and operation. 

5 . Bookkeeper . • \ - - , 
^6. pakerx, decorating, making bread. . ' . 

7^ tlvil' engineer. ' !| . ^. , • ' 

. ,8.' Certified ^rthotlst.-^ \ ^ 

r 9.. Dagtal *^§ch (not requiting •communication) . 
• 10^ -Mechanic* I i helper.. y\ : 

^11. Cu-ttej:,, s^*^eader ^Cclpthing) ,* or 'improve salary where 'he is. 
12. Could noV^,e a .supervisor — she will be paid more overtime. 

' geattl e * ^ * ^ ^ • 

\^1.^ Machities and tool-making^ B . ' * ■ 

,2^ No respons.^,. - • . . ' ^ ' * * 

3. Monetary ad\/ancement o,nly.' * ' . ^ . ^ * 
^\ Moffel .making — special' order designing. - . . /^^^ 

5;* Elect rpnics J^b (ill. a different field)'. ' / . 

> ' 6. Jottrneyman printer.^ ^ ' . ' ^ * - ^ 

May -progress to ^rtist. .0 . . 

\ \S.. Mechanical: drawin;^. " ^ * \ ^ 

9* Special postal derk assignmdhts. - . , 
10« Could handle any job^ her e~pb.umbing, . finishing. 
11^"- Pos'sibilitiesf as a counselor are unlimited." . ^ 

12. J'roof deparf^ment supervisor. ^ ^ i 

13. Clerical jpbs*. . ' - - 
J.4. %umber ofie ji^^f tsii\an* (same job). . ^' 
15: Automatic pipe welderlL-^' : * . . 





16,. F<ill» joumeyriian in auto botiy paintitig or body^work. 

' ' ' " * ' ' ' ■ : ' 

1. fe)' response. ^ 

^2. Sophisticated high spB&d operation — data machines. . X 

^'.•3. Maiiufacturing art. - / , ' 

,4.t More high R^owered clerk jobs. ^ • ^ 

Press operadprv * \ . 

6. 5upgr>|ise ke^punchVtnaining far deaf girls. 4 

7v » Ne(»dea hfel^» on /everything ; needs experience. 

8.' JoL\rneyman ^cabinetmaker..; * * 

' .9^ Statistical typi'sB. ^/ / ' ' • ' . • 

10» Cannot progrc;3S becauae of deafness. ' 

Ji. KmpJLoyee is. luulLl^e-handicapped — hdS^'dif f iculty using left hand; . palsied 

^L2^ intermediate ciyli servlcfe* work. . . ' . ^ . 
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13\ 
14. 
15. 
15. 
17. 
18.. 



♦ Table 44 (cbntinued) . * 

• Jobs the Supervisors Felt Their Employees^ Could Handle 

Larger printing machine, ' * 
•Computer room work—feeding cards ^ 
Janitorial* , ^ * 

Senior pressman (cannot be a leadman — coramuixication necessary) • 
Research analyst? * . ^ 
^Application and contract checking, new business cash, keypunch* 



//. 

1 
1 
1 
.1 
1 
1 
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' * Table, 45 ^ 

Aspects of Employee's Job Complicated* by Hia-^eafness 



Delg^ado* 



/ 1> None: ' \ 

,2\' Communication with people (and by phone) ♦ • ^ 

3.' Oper^ation of equipment based on ability, to hear. 

4.. Compreh^i^ioji is poor-rreceiving and und^erstan.ding 

' - instructions. • ~, . " ° 

5. l^ould have learned morp and quickly in the amount of time. 

6. All aspects complicaced—ccmmunication slow, etc. \ 

7. vTgke&\time to teach and communicate ^ith him. 

8. Would not be-aware of fire (fire'alan:. system). * ^ 

^ 1. Communication is difficult/slow. ' • 

2. Training ^is difficult because of time us£d and difficulty 
in making^ point clear. 

3. ' Cannot' .work in* danger areas. ^ \ ' • 

4. Occasionally ne^eds to listen 'for precision work but can't hear 

5. Often too noisy when machining parts and disturbs .everyone . 

6. Progress is complicated b3'' deafness. 

7. Driving cars: when he accelerates, hg doesn't know he's 
racing the engine. ^ ... 

8. Cannot answer telephone. 

^9. Communicationy instruction must be complete. 

10*- No/none. ^ . . ^ ^ 

11. Not much complication in what they 're-doing. 

Aggressive tendencies — she's never left alone.- 

TVI 

1. Communication/ teaching is too time consuming.J*. 

2. Can't hear the machinery for possible damagel' 

3^ Difficulty in reception and understanding of"" instructions. 

4. Certain body work needs assessment by hearing.^ 

5. Personal relationship difficulties: employee is xeluctant 
to communicate in writing completely. 

6. None. 

7. Deafnfess is. an advantage — it's a noisy factory. 

8. ' More difficult for employee to learn different jobs. 
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Table 46 



Sources of Refefral Information for Vocatldnal Rehabilitation Counselors 



Delgado \ . ' - 

1. Delgado College, New Orleans., Louisiana 

2. Schools, periodicals. Guide ^o College/Career 
Programs for Deaf Students 

. 3. GaUaudet College, NAD, PRWAD, COSD, refeirfair 
by our counselpr in another office 
^ 4. Wri'ti^ng to* the program' director 

5. Speeches, mailings, etc* ^ 

6. Vocational 'rehabilitation manual 
Handed dowo from other counselors 

8. Ask School for the, Deaf, doctors, arj'd other 
in^e^rested people ^ . 

9. Hi^h school and deaf community ; • 

10. Louisiana State School for t?he Deaf 

11. "No response • • . v 



5 

1 

1 
1 
2 
-1 
1 

1 
1 
1 
1 



Seattle 



1. 
2. 
3- 
4: 
5- 
6. 

7. 
8- 

9: 
10, 

11. 

12. 



-sec special* program ^ * • 

Seattle community college brochures 

Professional journal and visit from program coordinator 
Brochures and periodicals • ' 

Mailings' an'^ film presentations ^ 
Montana School for Deaf & Blind, high schools^ 
public health nurses. Welfare Department, et;c. 
Directly from the progjram director >- ' 

I' have knowledge of community resources, (work with;.their 
people on other matters) * ' / * 

Client came into mV office looking for assistance ' 
Have been aware from onset of program: usua!LLy**they 
send information " 

Various sources: private physi'^ians ,» speecljif and 'hearing 
clinics, social security, and othe'r priva^^ citizens ^ 
S^ B* School fof Deaf physicians, ^f^i^ends^ public ^ '* 



"I ^ : — — 

school counselors, hearing aid dealers'r^ 



TVI 
1. 

X 

2. 
3. 
4. 
5. 
6. 
■ 7.- 
8. 
9. 



ERIC 



Public service bulletin, training 'facilities, and, 
coordinator for services for HI clfents^ 
St. John's School for the Deaf, Wiscofisin ' » 
^chool pamphlets and personal visits * 
MSD ^ : ' • - 

Mille'r Hearing Aid Cc?.ipany 
^Kennedy H.S., Bloomington | 
LaCrosse Public School system 
VR State Consultant for the Deaf 
local HS deaf Jjrogram 



9 
1 
1 
' 2 
1 

1 

1 



1 / 



1 

• 1 
1 
1 
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Table 46 (continued) 



10., I either have':thls infoi^nation available or 
inquire about It . 
\ ii. My file; Easter Seal R^hab. dGcnter; board of 'education; 

HEW*; Consultant DVR Conn.; Journal of Rehabilitation for 
! Deaf; ASD . . ' -^Z . 

12/ Personal contact, Pennsylvania School for the Deaf, and. 

by mail • ' / 

-.3j3^ State office * . , ' . . * 

14. H. S'. health records and school nurse ' - 

MD. School for the Deaf • ^/ 

16. From another DVR counselor ' 7"- 

17. ^Schools (general) ' ' • 

18. Pre-vocational evaluation • i ^ ^ 
/>9. Media resources centfer, via grapevine, publications, 

letters, etc. . ^ 

Normally the" deaf hear firpm others it*s a good program 
and then want to participate 



20. 



Table 47 ' . ' 

Reasons i/hy Counselor Considered^ the Training Received b^' the Client Adequate 
Delgado - . . %" i y< 

. ■ • ■■ ' ■ , • • - • . — ■ , 

r. Vocational training progr^m.^^ a * * i . . 

2. ' Appropriate evaluation 'and '"frequent ''contact with- client 

regarding problems. ^ ... * 

3. Setting realistic goalfe. ^ 1 , 

4. Her soc.|,al adjustment: client 'lias bloss'(5med out into* ah 
outgoing', personable young woman • , , " ^ * 1 

5. It" r^eadily provides training for immediate and adequate 

j.ob placement. , " i 

6. Protesting and, counseling department. * • l 
^^il^ity of teaclK^rs to instruct in.^such a manner so 
clients succeed. , * 1 

8. ^Client completed a two-^ear tfaining program and personal 
adjustment along with her IBM training and other courses' / 
; that help her meet the everyday problems. ' l 

• : ^ \ ^ • -•- 

Seattle . • 



• 1u 



r. Deaf ptogram worked with client toward integr.atlon intro 

^regular a'bademic/progf am. ' " y . 1 

2. The counseling and tutoring department. . v^. ' 5 

3. No response. , * v ' 1 , 
. 4. Adequate, but client withdrew. * . ' ^ ±^ 

5. The flexibility. The guy didn't complete due to his. illness. 1 
' 6. Good prep prpgxam and trial ^of different ar&as; good 

counseling; good training kept me informed: very p,lease4 . "S^. 

with- the whole program.- - , ■ * ; * 1 . ""Ns^ , 

*7. Practicality."' ^ ^ ' ^ -x 

^Bi? The head of the program has sent progress reports to me on 

a numb'er of oc^ja-sipns. * ' . ' i 

9. Not that ,fa/niliar witb actual program, but e^edback was ' 

good. *\ . . ' 1 

10. The excellent counseling available to the ci^ent while in* 

the' program. - ' ,1 

11. ^ In-deptH counseling. ' / 1 ' 

12. Client took. advantage of , freedom and .used it well: availed ^ 

' herself (S^f, advice, assistance, g£iidance given in deaf ^ 
program of fice?:'^ good . ^ \ , * . 1 ^} 

13. Good individual atten^tipn and enough liands on computer ' 

^ time 'for client ^ '\ ^ ' ''"^ 1 " ^ 

14. , Client given chance to explore and make a choice.^ - 1 

15. It conta;Lils both c5!S(5sroom and » on-the-job experience. * 
Supportive counseling i^ given concurrently by 'the sc)iool.. 1 

16. Every effort raade^ to tailor training^^to individual. ' I 



Table 47 (ponfcinued)' 
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1. Relevant, and client has a job trained for. • 

2. Available ^ncerpreter.s and offer good counseling services, 

3. Client was given many opportunities to succeed, ^but had- a 
behaviour problem. . . * , 

4. Ancillary services. ^ 

5* Client fouttd employment, immediately after training. 

6. Thraining program, is oriented* to deaf students and not for 

" everybody. ' • j ^ ^ ^ , ^ 

7*. Ail areas of training progra|n*are good . ^ 

8. Comprehen'sive an^; meets realistic 'needs fc^ on-job * ^ . 
^ performance. - " \ * ' 

9. *, Skild' and soc^^^l deyelopmeut. \ 
ig.. En^pjoymeht plafcement schbolV . - ^ \* * 
11. Program allows him to up.r grade t'his skills; provides irsaKiX'. 



1 
1 

1 

i 



1 
1 

1 
1 

'i 



12 
13 



J., En^pjoymeht plafcement b^ schbolV . * 'l , ^/-^^'l^.. ^\^} 

L. Program allows him to up.r grade this skills; provides ixsabl^^ > f*^. 

skUls; ggp4 socializati^dn program; . a coh^ta^^ Nposuse^^^a^*^ / * , * ..j 

hearing people i-n the sqhob'l s^fstemi / j • ' ^•^ 1 ' n:\ ! 



\^The iijjirtial pre^aratoiry^^&r. e$l:d^^^^ 
Structure.,, independence* vara^C^V a"cade 



7 



/4pci£ 

ments, ^ = ^ • ' / / • • ''^ \ ' 

^ ^14. Interpretation, 0he up-gradirig, the irftLerest shown to, thd 
^ * st;udent3j physical plant very jdequa^pe. ' . 

' 13. Thorough and still fundamental, f . ^ 

i :j^6^ FlexibiLity — which, however, was <not followed through* V 
successfully. * ' , * / 

17V Np responsev ^ ' ^ " , ^ * . ; ^ 

18. G^lient.'is working in the field* he was trained for/'^ 
.i^'lS. " Tiki^ough draining, kg ood social adjustment. 
, 20. ExQelient t?ainjL&g reported hy^ employer in all procedures 
they ^required -In their job desci^Qon. ' " - - v* 



1 

> 1 

1 
2 
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. " Table' 48 



Reasons Why Counselor Considered the Training Received by the Client Inadequate 
• Delgado ' . * , ' 



1* The^rain^ing course ^elected for him* was not the correct one. 1 * 
2. Preparatory program was ioadequate — be phould oever have been 



3ij Client droppeiijout after one semester. Apparfen^ly, the 
' purpose of preparatory pragr^in wasjijt explained to him* 1 
♦ No response's: ' , \ * ^ i • * 



pejrmitted to* go in.to civil engineering* ' \ ,1 

arfen^ly, 

expla; 

'2 1. client* didfi.^t tom^plete program. * 7 ^ /{^ ^ 

V ft^ 2.x Cli^.t was' terminated at end of .first semes.tet at: * 

^ j~ Delgad'o -Colifege because of inadec^uate academic • . 

skiils. School tfetmin^tion was -correct action^ . ^, ^ 



3. ^Client -dropped out of schoc^l the .t;liird Veek. ' • 

Seattle • > r ^ v , • ^ ^ ^ \^ \" , • . • * 

1. " He came home unabi^ to communicate in Eskimo and unskilled * 
' ' in local jobs, ^e should have finished college to obtain, <^ 

gainful employment.*^ ' ' ^. * . ^ .^^^« --l^ ^ 

2. / Client was. sent Ji^me because of excessive absent^^iy^ml , >y. ' 



% • , ' V ^_ i 

1. 4.Not enpugh guidance given to client. I question tow * ' /'^ 

^ . .realistic his pxog. was. ' \ « ^ \1 ^ 

/ • 2.- Training/waQv limited- in scope-r-just enou'gh to get a^dow- 

level job*.. Too much time on adjustment to. school. . /tu. * 1 

' 3. • Client qui^t. ; ' , ' f ' \ '* / *• /l*^ 

4. Type of "graining is- inapp^op^i^^'^ 9^ ^ ^^^f persoii. » 'l •/ 
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Table .49 * 



' Description Counselor's Role In Recommendation for Client: Training 
Del g ado - * n 



1 



Jl.- I specified graphic arts for client, but tf ter he completed, 
preparatory program, advisors at De-l^ado suggested civil* * . 
engltieejfng. ^t^* ^ 

2. 'Counselor "^escribed the needed training. * 1 

3. Bis^cu^sed vS'cational goal with client and decided on ^ 

' DeTga^o. * ' 1 

4* Client .w^s/ ref erred after evaluation of interest and 
• • " abilitiesj;. ' * * , » . -j^ 

5. > Gathered and compiled data to support client's vocational 
prefere^riQe—coiinseled/fiim regarfa^-ng *inapi)ropj:iate first 
choice. "J . ' ' \ ' \ ' 

•6. I counseled wi^th client as to specific training he was 

, involved "i-n.v / - . ' ' 1 

—7^ I do e:jtensive counselirTg and testing In helprng my clients 

' make their d^<Jisibns • ^ ^ 1 

8. As a vocational rehabilitation counselor I found client's 
interest and counseled both client and parents toward-' 

-specific program. * ^ . ' » ^ 

\ ^ ^ . - - - \ " . 

Seattle ' « . . 

V I contacted concerning job possibilities in the home area.' « J. 

2. Assisting client in exploring arfeas in school which he " , - 

^ could explore upon entering the program. * • " 1 

3. Counseled*" oh^ in t^r'feSij^ abilities, prpgrams . 1 
^. Pre-teiting/^nd coun's^^ng. 6 

5. In this case, •^che cJ.ien^'^ and counselor both knew what was 
wanted. . « , • - "1 

6. He initiated his own request to iCG and selected his Qwn 

. training prog ram. " . 1 1 

7. Client was hot sure what ^vocational goal i.e wanted* that v7as 
available. in program. I helped him^ solidify that goal. 1. 

&. I do extensive counseling aifd testing^.. Sometimes, when the 
client is undecided, the vocatioxial exposure program is 
helpful. > / ^ ^ k 1 

9. * Used hig'h school* performance ireqord* client's, stated goals — 

all "substantiated college testing, /i » ,1 
* ' ti ^ " ' ' " • 

TVI * ^ 

1. ^ Stay In contact with client and supplement info^cmation and 

^ help by developing client's own dijrec'tion of activities. 1 

2. E^tepded vocational counseling. ^" ' / . 2- 
Suggest, recommend, advise. * ^ . ^ ' 1 

4. E\/aluation of abirities, interests^, capaci^tles/ counseling 
nccordingly, J.ncludlng reinforcement and £^amily counseling. • 4 



. ■ ■ - / ' 
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I 5. Written referral-, meet with counseling staff on » 

going basis'. ■ ' .1 

'6. Based, on client interest and motiva-tiion. ' " 1 

. ?• Client sought further training after* -three , years of work, 1 

8* Meet with rehabilitation center staff to discuss \ 

^ ^ vocational evaluation and recommendatipns', 1 

9. No: -response, f » . * ; . > • 1 

10. I inherited the c^e after he was already ' involved in, \ 

^vocatxbnal training. - » ' . 1 
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What the Counselor Feels He Can Cbntribate t'o the Recommendations for Clie nt 
Training \ ~ 7: = ; 

Delgado ^ ^ V ' ' • ^ 



1. ^ Information about client whxch should have resulted in a 

different training program selection. »1 

2. Guidance as. to type of training and sphool client is * . , * 
interested in. ^ . * 1 ' ' * ^ 

3. Make client aware of resources available. ' > ^1 . ... 

4. Help client become aware of fields in which he can excel/ > [ - 
and prepare client to know' what Is expected when he goes- * , * 

• 'into advanced education. X- 1 * . 

5. I can talk to student when h^e is home. -1 ♦ 

6. Test scores, vocational evaluation information, training 
adjustment information. ^ . ' ^ ! 1 

2. Counseling and guidance. , ^ . . • 1 

8. Supportive counseling and resolution of external problems 

which impede the training process. ' 1 ^ - 

9. Unknown. . \ 
10. -No response. ^ - - .7 



Seattle \ ' 

• . y ' " 

1. \ Keepxng the school informed of client 's^partic^ular prol>lemk>^ 1 

2. ' Social information, me;iical information,, informing client b E ' . 

potential of tra^-ning program; . . ^ \ . 

3. .Enjployment opportunities information* from home areas.' .1 

4. Very little — since they* have direct contact with ^^:he 

\ client during training, they are aware of his strengths . . , • 

and weaknesses.- * *\ ' « ^ . ' 1 *' ' 

5. Sterner guidelines on employment available within his ' ^ * - . 
living area. " ^ ^ . , 

6. Suj^Ort and encouragement from this end, close. contact 

with parents, and background inf9rmation. ' , 1 ' , 

'•1^ Assist in client's becoming goal^oriented^as /wel]. as • ^ i' ^ 

provide information* on job opportunities 'available in 
* the vocational area he chooses. ' " * " l ' . , 

^8. "Team" support with Seattle _ Community College staff plus 

financial and other guidanpe. - ' ^ '~ ^ - 1 ' 

9- A knowledge of American' schools. * _ \» ' 1 * ^ 

10. No response. , * * , , ' 12 , - 

lit 'Occasionally give client counseling and reassurance he ' , . 

is staying free of drugs and> alcohol. . 1 ' • 

TVI • . ' * , * ' ' 

1. Vocational counseling if cllenti has not received adequate 
counseling prior to program. * * • ' '1' 

2. > y^ars of experience and -knowledge of working world. 1 - • 
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' 3» Better 'counseling, foore public contacts. 

. 4. Better counseling, 'better support, better public 

information. - , ' * , 

' 5. Public education, better counseling, and more time fo.r it. 

6. Most |tny thing necessary in implemenCation of a vocational 
rehabilitation program. '\ . i • * 

7. ^ Supportive counseling, some guidance.. * 

8. ''Very littie — when client is .out of state. 

9. * Help client understand scope of his training; . to. see its 

long- term' meaning; help client adjust better to home life 
in addition to adjusting to peers, teachers, and 'doctors. 

10. Simpl'e counselitig and advice b^efore a person begins • \ 
attendance. ' ' . ^ ' * 

11. Placement assistance. ' ' - * ^ ^ 

12. ,Simply follpw ±p up. 

13. An understanding of.jche" home situation, but mainly a 
coordinator to cooperate with them. 

141 Supportive services only. 

15, No response. 

16. Unable to- comment. 

17 • -None.' , \ 
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Reasons X'Jhy the Counselor Considered Secondary Schooling Inadequate 
Delgado ' ' . . ' // 



, Didn't receive enough academic subjects sUch as English, 1 
2, Wasn't taught lip reading or signs or academic skills — 

had average intelligence potential, - j/. 

3* 5he attended Mississippi School for the Deaf, ' 1 

4« He'waSj in an oral program until' last few years, 1 
' 5.- Client manipulated the teachers because he was in - ^ ^ 

injtegrated clalssies. / .1 

6, Lack of total communication, . . 2 

7, Academic skills were some'what depressed. Client went to 
Gallaudet for a summer program in academics, 1 

8, I find that the programs of many of the deaf schools are 
very inadequate': the students are, in many instances, 

not ready fdr college*- level work. ^ ' ' , 1 

. 9« Client' had inadequate language and math skills for level 

of' education, . ' > * 1 

10, Depressed Academic skills, , 1 

11. His reding, comprehension, and' other academic skills 

were quite low, • • . 1 

* >• 

Seattle ' * « 

1, Special edjucatiofi is just beginning to widen horizon. Future 
students may reflect trend. v - *^ 1 

2, Trouble with communication — could neither Mpread or sign.,- , 
adequately, 1 

3* Could not put si^mple sentences into compound, . ^ 1 

4« Oral training produced *inad,^quate results, . 1 

^ 5* School is* too sm^ll to offer complete job sampling or ^ 

* vocational exploration, ' * . * « ,1 

6. Not enough, teachers who know sign language at school for 

deaf, and not good enough vocational programs, . 1 

7« ' Left' school Xor *deaf after mother l^d a disputed with 
authorities. Client"" attended pub li<; 'school without 
success, * / ^ ' * . . \' . 1 

8- Client was' a social prortiotioti stud'ent. , ,1 
•9» Not 'enough communication instruction, . j \ O 

10, Only-the equivalent* of a 9 th grade education ,t^s available 
to the client in a formal schoo-l: his drive", intelligence, 
and gift for language enabJLe him. tp supplement his formal 
education, t. • \. * * . \ 

11. Lack of total ^ommuni,cation, ' • * 2 
12p Disciplijie- problem, lack of total communication, ajid was ' 

not made to^ "finish" anything, ; . 1 
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13. Went to public school without adequate hearing aidr-' 
the onl^ help he received was in spedch. 

14. Client was "a non-oral .product of n9n-oral parentis, so 
the lack of total communication in his school program 
resulted in educationa.1 deprivation. ♦ , * \ 

15. Client was a non-orai studegnL who was taught by the 
ora^ method until high school and was educationally 
deprived because of this. • . ^ ' , ' 

16. This young man was in an oral program most^ of his li'fei; 

• » • ♦ ' '\ * 

1. He had problems holding a job before and»^being productive. 

2. Went to a hearing school — language development suffered* 

3. Too many deficiencies in bver-all local deaf school results 

4. Need more emphasis on improving language skills.- 

5. Little consideration to his special needs. 
«6. ^^No more than basic education, given>. , 

7. Coipimunication skills *too minimal. ^ ^ 

8. Environment too sheltered; basic educatlqn, is.negl.'ected; 
, students are too dependent .upon sqhool. 

9. Language and reading skiflls'weak *fo^ a glrl^ with. above- ' 
average IQ. ' . i * * * ' . * 

10. Basic edudation no^t sufficient. ? • * c 

11. ' No response. * ^ ' . . * 
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' Additional Information from Vj^atlonal Rehabilitation Counselors 
Delgado >^ * . 1 v' t * 

V. . ^ " ^ % ^ 

R Clieni^^came flTu^trated with program-^nd returned home to work in 
, - —atiocher voc^tioqal ^rea': he felt the. staff at Delgado didn't -under^ 
^ s.tand his problems and'tha;^ he could do commercial art^ on a competi- 
'_^iy^* level Evaluatridn showed he couldn't succeed in this area. 

J> GlienF wat imptoperly^ ref eri;ed' to a Q^ogram which required reading 
- andmd^ skills.' He was given a^ f airjSfiance, and the school was 
"torSect;*!!! .terminatin^g him. •'^School'^oirts ^ere compr^ehensive and 
informative — v(^y coope^tati^ve. . ^ ' ' 

3. Client now attending another technical college. 

4. Client dropped out after bad experiences 'in civil engineering (not ^ ^ 
''^^uf ficient academic skills) and also dropped out of another college: 

cUient needed more skilled and intensive counseling. 

5. Pffe^ family |ituatioh, Tjut client possesses potential for, achievement 
witn proper* ^idance ariS motivation. ^ / ' . 

6. This survey as another, waste^of the tax dollar. 

7>- l)elgado ;was very cooperative, and extensive^ in providing information - ' 
' , and follow-up ^ ' V * ' " 

8; Client is very ha>r4' to cbramunieate^ vith eff ec<:ively . Client often * 
^^^^'t; understand teachers and staff,' and 'they *didn''t understand him: 
he rel^ly understands only ^erican S±|n Language. . ' . . , 

Seattle * ^ " . / , O * . ^ 

1. CJuVnt'-s training'^ was more tharv adequate. ^ ' • 

2> ^ ife primarily 'an agricultural area with limited training 

\ facilities--^ertainly nothing for those with im^a^red hekring. We must • 
J jrely on such facilities as S.eat^ile Community College's Program for the 
, Deaf* fo^ eyalua£i6ns of thevclient'p potential and/or. graining*,. There 

is minimal involvement on thi part of the vocdtionalr^'^ehabilita^ion 
, ^ counseJ^cu;r s<i.nc^^*the^ faci.\i^ty ^'s 150 miles \away. From my conta'ct ^-dth 
I the people at the facility, the^ ^are doing ?.n excej^-^ent job in providing 
i cl>fcent,w\th good training.. • < ^ , • : ^ ' 

^* again,^ cpllegfe is 'hot providing adequate feeciback to the responsib'ie ^ 

c'ounselor. 'Decisions were made withoujt having the cojunselor involved 
pr^s^?nt to jirake reconunendations. These colleges were established to 
assist vo^catloiTal tehabilitation and .their clients'; ther^efore, they 
shp^ild IbeHgrorking much closer to the xouns.elbrs than, what they are now. 

understand the college has an excellent working relationship with the 
A^puas^lors who are present ;Ln the same* city, but not those out of state 

. oj^^regioni., In my opinion, the above statement jls the reason sp many 
» states are ^*stablishing their own post-secondary programs for the deaf • 
st.udents. ' , - . U 
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4» I still feel client needs further coCTaunication training although he is 
a thoroughly competent diesel mechanic* 

. . Some of his passing in high school was social passing, which was unfor- 
^tunate for client. 

^6* I have been very pleased with results from both the Seattle program and 
the program at St. Paul. .1 have not had any clients attend the others. 

J. Client has recently lost his job and is going to a speech and hearing 
3 clinic for further evaluation. 

8. Client is now employed as a keypunch operator/computer operator at a 
hospital. The biggest objection I have regarding the college is their 

ailure to provide grades to this agency when we are "footing the bill." 
Jhey send reports, but no grades. When the client applies to tiiis agency 
for sejrvices, this is their release for' the agency to receive all reports 
that are normally sent to the^clie'nt and/or parents. 

9. Client is a sensiti/e, intelligent person who is wasting away out here in 

\the ,ash. lie is ir. need of sfocial reorientation and further education so 

it , » 

that he ca^ feel he is a useful member of -society. 

'J. Client is a very irtelligent and highly motivated man. His expressive 
language is finbelit stably goojd^ We encountered some difficulties in es- 
tablishing his perlorraance potential or even his IQ due to the shortage 
of evaluation 'in§^truments standardized for this culture. 

11.. Client is an unusua^lly good speech reader and benefits from her aids. 

12. Client will start c Federal^job ad. computer operator technician in New 
York City in^ March- Her training was more than adequate and useful. 

• ' J, 

TVI * ' ^ . ^ - — 

1. Client is a very self-sufficient Individual who applies herself in every 
situation that she must confront. She went out to job interviews inde- 
pendently. Her. employer reporte'd .that she is very popular with her co- 
uorkers and has inttructed some of her peers in manual communication. 
Ihere is an excelltn^rapport at her job. The employer reported that she 

. xreceived/excellent *traiping at TVI. The client was very pleased' with her 
^ post-secpncferyVtra:ningAat TVI, and I felt very confident in pursuing job 
' placeidffnrt. 

2. Client has proved to be a very self -motivated young man and has been able 
to locate employment in his area. 

« « 

J. This young man is of Chippewa Ind;jLan heritage and has been very sourceful. 
• He is also .one to expect respect from others, or else he will have no 
''truck" with them. His native intelligence is tremendous . - 

4. ' yhe student listed on questionnaire that he "bombed" out of school about 
^ oiie and a half yeara ago and has done little since. He was on the'ad- 

justnvent program^ for one and a half years, but never a4justed. We are 
waiting fb^him to mature a little moi^. ^ " . 

5. Client only returned home on one occasion during his training program and 
found employment in Minnesota after completing tUe program^ so there was 

• very little involvement by our agency after his graduation from high^schpol* 
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He was the last deaf individual that we every worked with in an out-of- 
state school. We do not encourage training out of state because -of the 
high coses involved • 

The roost positive factors in the training received w.ere: 

1) Appropriateness and thoroughness of program. 

2) Training is an occupation where needs for employees exi^t; therefore, 
Che counselor can be fairly certain of placement upon completion. 

3) Specialized training services so that if the client relocates, he or 
she is able to- resecure employment. 

This client is very dependable and realistic. He is a hard worker and 
will be an asset to most any employer. This persori has an excellent per- 
sonality arid has good oral corainuhication. 

Case was closed when client was successfully employed in a glass factory 
.as a material handler making $90/.week. Client should have continued in 
school and received more counseling, but he quit. 

Client was a referral from another DVR office, and she completed her train- 
ing soon afterwards. After seeing her .at work, shd was not in touch with 
me at all. It is known that she does take part in young 'deaf people's 
activities—just where I do not know. Also, it is reported .that she has > 
since married. 

I have no additional information, but would like to make a suggestion. I 
have used only two of the three regional schools — St. Paul TVI and Delgado, 

but not Seattle — and at bc^th^ the living arrangements for deaf students „. 

have* usually caused a problem. It may .not be feasible but is certainly 
desirable for these school's .to have dormitory and meal facilities.. Having 
some students living in private rooms and boarding bouses away from the 
school has caused j(.rcb-iems, especially at i)elgado. 

rethink the client's age was a factor — he was quite unsophisticated ♦ 

Client was always a self-motivated young roan in spite of his minimal com- ^ 
Hiunication skills. He could be thought of as one with greater native iu- 
telligence than acquired intelligence. 
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Table 53 ' ' ""^ 

Reasons Why Parent i'eels Job Child Holds Is a Good One 

• Delgado ^ ' ^ ^ 

1. : Does a good job and.'*:.n support hiraselt. He has woi4ced three summers * 

with hearing people. - » ^ - , \ ]^ 

2. Because he is interested in this work and, has been trained for it. How-r ! 
ever, his salary is not sufficient to say he is corapl€^tely independent.' 

3. At least he is working. 

4. Because she is earning a .good salary and is able to be home each day with 
har husband. 

5. ' Gives her a chance to have real .adult feel o£^full life.^ 

6. She enjoys the work and has the proper training^ and is not bothered by 
m..chine noise which is annoying and distracting to the hearing. A major 
problem in any computer center is noisev. . 

7. Availability of work in 'all areas, a good trade, pays well, act?ive work. 

8. He is happy .with the vork and is gaining vsfluable experience. 

9. Because she is happy with her job and she is doing whajt she wanted to do. 

10. He works with hearing people and does a good job. They have him each 
sunimer or whenever he is on vacation. He could support himself but wanted 
more education. .' ^ 

11. Because she is earning a pretty good salary and is able to be home every 
day with her husband; , 

12. Az leaat he is -working. • ' ' 

Seattle ' , ' • - ' 

'1\ Hearing isn't" necessary "f^ and iT^s"^ e'asy on his back (hi 

physical condition-is not aggravated by the job). 

2. It's what she likes to do.' 

3. He likes it and does it well. ^ - 

4. Good working conditions- She is happy with the job and people are^pleasant 
to get along with. ^ p , ^ — 

5. Ic's a seasonal job: he can't find a job in his area of training (dry^ 
cleaning and processing). 

6. He is happy and eiajoys his association* with other employees at work. He 
does have a chance for advancement apd a fair retirements program^ 

7. He was trained for the job and Van ted to work for the firm in which he is 
now^ employed. ' ' , 

8. Steady job and good retirement benefits. He seems to like it O.K. He has 
made many friends. - - ^ ^ , 

9. It's the type of work she enjoys, but it does have its drawbacks. in that it 
requires V9i^k on Saturday an^ the pay is inadequate. 

10. * He does excellent work with his hands. He is exacting and proud of this 

work. 

11. The job gives him the opportunity to use all of his abilities. 

12. The job is interesting^ it pays well, and it's what my daughter enjoys doing. 

13. Work conditions and benefits are good and she's happy working with people. 
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!• It is well widhin her capabilities;, and the company is progressive 
2c She likes . the people she works with and t^e* work. . , 
3. 5obs are*not avai^lable for deaf in this sii[Sll^ town: our son is the only 

deaf person employed at . ' ' , 

, 4,. "He chose is for his livelihood,, and he enjoys his*, work.* 

5. He is interested in this occupation; it paysCweli^. \' ^ , 

6. ^ He likes outside work. * . \ ^ \ ^ 

7. Because, .he likes it: it's the job he*' chose.' V - ' 
^ 8. 'He studied in school for, this kind of work, d . ^ 

9» Opportunity for advancement. , r * i * k. 

VlO. He is do^Jig what he likes. ' ^ " ' 7. ' ^ 

11. - Because this is the work she ISikes'to do — and good wages^. y 

12. Likes the "work; good, benefits and' wa*ges ; arid gets along well with the people 

13. V Only one available in our town*. , -/ " J 

^ 14. He was trained for it; fine ability;. and he is treated^ like everyone /^se. 

15. * She has the satisfactlonxof knowing she's produced* something. * / 

16. She likes it. * \ • \ . ; 

17* It is what 'sh<^ likes'vthe best. ^ ' . ^ • 



18. ^This is the field h'e's injtereste'd in. • * «f , - 

19. It is a Job that sh^ has been trained to do. Aiso, she can advance hecsC 



s\])f . 



4' 



■ t 



\4 



/ 



■V 



ERIC 

hmimiymrfTinaa 



^ ' Table 54 



Reasons- Why Parent Fepls Job Cl^ild Holds is Not ^ Good One 

Delg-ado , • *• ^ \ . / 

* - - * * . 

1* , ^ make enough inbney .-on his job* * 

2/ ' Because they take advai^age of nis handicap, deafness, and pay Ijini less. 
3- 'le isft't making fenough money to support a family if he^v^re married. 

^ ' ■ -I ' ' ' ' s 
Seattle - ' , * 
' , ' iv 

1. The job is^bad to a 4egre^. He^tooki^wo years of mechanical drafting ^nd 
(vanted ,that type of jqb Tathe^ ^than what he has. - 

2. She'is^more interested 'in, a,cc6untihg, but because of her inability to com- 
municate by telephone, there is no job available for her. • ^ ' 

3. /c ^irst he di^ txot like ^is job. He took ,cwo year^ of mechanical drafting 
{tid wpuld have^liked a drafting job, buC employers waiit someone with exper- 

- ience. ^^^^ . * ' 

4. Vy son too?^/ dry cleaning training, and I was informt^d that he was very prt>- 
ficient in this trade. Howevef , dry cleaning s^ems to b^ a lost profession 
these days . He is forking, as ^Maborer .in a golf course instead. 

TVI . •> ' \ ^ :'\ 

1.. We had hoped he cbuid^ co^'tinue in printing. • > . 

2. Hfe Isn't happy: this isn't the type bf work he wants. 

^ "if ^ /- ^ \- . :4 "-^^ .■ ■■ ■ - / 
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Mob Parentis Thought Wou^ Be Goo^ For Their ChlM 

Delgado* * . • * • ^ 

. " w * 

1. ^Ecology or chemistry.' 
, 2. Drafting, conscruction worker, electrician " ' \ 
3. Business or drafting ' , * W 
4*. Woodwork . ' * • 

5. Art instructor — school for the deaf * . 

6. ^ Key pun^, att * v ' * ' 

7. ' Advancen^ent to computer programming tasks 

"8. He can do -most anything given the proper traiijing 

9. ^ Ecology^ or conservation 
^10. Computer ^programmer . ' / * . 

H. ^- Key punch - " « . -i 

12. Technician . " , 

13. Draftsman , ' • ' 

14. Construction ' " ' ^ , ' 

15. JElectrician ; * 

16.. Anything "trained for . ' - , 

17. Business , • ^ . ^ ^ 

18. Manual labpj? ^ 1. 
19- .^Priating"^" 

20. Photogr.aphy ^ ' • ' 

21. Commercial art'ist 

22. Art . ' " . ' 

23. Chemistry . > 

24. No response - ^ . • ' ^ 

25. Unknown ' ' - ^ / 

26. Hand work ^ " ^ 

- Seattle ■ ' « * ^ 

1. Watch repai^ , " . " . 

2. Assembly line work ^ . ^ 

3. " Drafting ^ ^ ' ' " . 

, 4. Work with the hearing handicapped v\ 

5. Landscaping Vhe's very good with his' hands) 
« 6. V Cabinet making^' . * - ' ^ 

7. Physical education and horology ^ . 

8. Same job (clerk) on a >higher level - / • 

9. Inhalation therapy ancf' EKG 

10. Shipping and receiving or landscaping 

11. Don't know . ^ 

12. Sign painting - . . , 

13. Any job trained for 

14. Carpentry— cabinet making 

'1-5; ' Artisan work and something that involves physical .competition 

16. Small part assembly " ' * . / 
L7 * Bookkeeping 

18. Bank employee * * * ' 

19. Teacher of the deaf ' ^ . . 

20. Shipping and receiving or landsQajJing . » 

21. Jewelry making , . ^ 

. - • , I5t} ■ ■ 
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1. pffice work 

'2, Printing * / 
* '3. ' Road^ 'building v 
, . ; ^« '* Plumbing 
' . • 5 . Woad working . ^ 

Physical, educa^tton coach in deaf school' 

7,/' Sheet; metal " , " ' 

\8L Physical labot^«- 
9.^ Highw^ techniciaft 
' IQ-.'-JDra&tlng ""^ ' 
.11/. Machinist 
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Reason V^y^Pacenf^eiieves ^'Particular^Jol? Wopld 'Be Good for the Child 

l. /Re(fbirefe hlgh'^^gree^of concentration.. The dea^f are not^.easily distracted 

. V^.- ih a 'pompK^ter Center «nd/or conversa£ion. 
21 "She does ,well in both 'fields. * , , ' ^ ^/ 

/ 3. Ipteresf <1 chh:^, abililty .^^ ijV' 1 * ^ • . v - ' • 

4. He isyfQt duntb, qni^1hai^-o£rh^ardng..J ^/ ' * * 

It w,a61^d ^^Vi;de d ^aree^ with reasonably ^ood pay along with security. 
^^cali^eyhe Xx^^ oxxCdoors and ^^ro^ing' things.' ' ' ' 

* V* ''^^If/slgb^a^for him. ^ * 

• 8.^ !^Ker^*WQuld ^e a i)ett^f future *in this type of^ob/ 

' 9.! Ha Very good^irf deta,:^led ^woodwork and likes it. _ r 
10'. -.He is? active, thigh in^ energy > imaginative.^ • ^ 

11.*. He '4.S ver^ goo'a in detailed voodwork and likes it.* ' * ' 

. I2,.„. I, think she ^has -tHe^atility po do the job wi^h proper training. 

13. There ^ouM *af betti^ future Iti this type of job. 

14. Because /of uhSatisfaction^ ^ . 
» l5\ She took keypunch in training. 

. ^16. Good at mdtli, hi^h interest, godd with hands on fine work. 
^17. In my" opinion, he is ^ jconservationist by natur*e! 

•18. ^He seems 'to "be good a't'it and enjoys doing it. • t 
" 19-. Because\she •does well with both hands* • ^ , ^ 
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1. He is presently takln'g the necessary training and 4s interested in these field 

2, sfie's papaUle. . ^ ' • . * 

3^ SheVas trained in the fifeld and likes the work. <. ' ^ n ' 

4,. 'He^ would understand hearipg-handicappSd people, so it would be good for him to 
. work with them. ^ , *; 

5. Does^lt have to talk wi^h the public in^thf^ type of Job. The public doesn't 
w£int to ^give the citeaf a chance because they think that the deaf, can't handle 
the situation, but ^ey can if giveil the chance. ^ ' * 

6. He'is cfeifig^ very well at his new j^ob Tn. watch repair. * ^ ^ 

7. He is alv/ay%L otit cleaning up litter// * \ \ , * ^ 

8. *I don't know IJecause^he -is so unsure , of .what he wants Lo do. . ^ 

9. He likes drafting very muchV \ \ r ^ 

10. My child likes that type 6t work. - • • . ' 

11. She was trained in "^this area arid enjoys it. • ' ^ ^ . • 

12. Elevates .child to be with' hearing people.. 

13. He is good In sports and has an appreciat;ion for antiques. 

14. He is good with his hands. The job does not require speech or hearing, and he 
is v.ery frail physically. ' * 

15,. ,He is- qualified in this field and is happy with it. 

16. She is very intelligent and a good student. - . ^ 

17. He is a_j smart boy. * , • , 

18. He has flair for this type of drawing; . 

19. Works inside, no dangerous effects. to my child. 



Table 56 :,(<:ontiriued) 
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TVI. 



He went to school for plumb-^ag. 1 thirfk he feeis his schooling is some- 
what wasted, , 



2. Trained for it. • ■ 

3. Interested in sports primarily. 

4. She adjusts easily to this^ type of work and gets along well *t;it:h hearing. 

5. He is trained for it, . * ' . 

Has studied this principally all through*high school and t'ri'^e^* school. 

7. She likes it. * , . , " 

8. She works well with others and will learn all there i^ to know'about a job 
if possible. * ^ * 

9. Because he gets along so well with children and relates so well to them.' 

10. Would* be am^ig »r any more deaf people, - 

11. Ou^istanding skills in mat;heraatics and drawirxg, with interpretation of views. 

12. He chose plumbing es a vocation. I think he'd feel, his schooling wasn|i 
wasted, ' • ^ ' - 

13. It's what he wanted to do. • ' • / 

14. ..All typing or all keypunch is boring. The varied aspects of gr^aphic arts 



/ 



are not. 

1;. He stro:ig>> li^es outdoor swoirk, and seems very interested in' the field. 
1*^ . He Was trained for it; he- has fine ability; he is" treated like everyone else. 
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' '* Table 57 

- Source of Oucside Financial Assistance. 



I 



*1. Vocational .Rehabilitation 

^ Rehabii5»it:at;Lon program ' ^ \ ' t 

•3. •Rehabilitation center ' * h ~ ^ 

4- •ChurcK ^ * . . \i ' : , , < ' * 

•5. .'.Federal government . • ' ^ , 

6.^ State and Federal vocational rehabilitation funds 
1 y. Florida rehabilijatioh ^ ^ * 'q. . 

81, Rehabilitation • . ' ^ * , . 

9..- Deoartrhcnt of Health and Rehabilitation 

- ' . . /r^ . * - 

Se^qtle '\ . 

f - ' 

1. -New^York S'tate Rehabilitation D^Tpartment ^ , \ . * ^ 

^.^ Marty land^.State l3epartmenL of 'Education, Division of Vocational Rehabilitation 

• 3/ State of Vashin'gton * - , ^ • 

'^4., Vo*fc^'tional rehabilitation - ^ * . . 

> 5. , Oregon state*-* ^ . , * 

6. -> ,JPybiic*-assistance ' . ^ • . ♦ ^ 

7. « H^elfare ' * ^ , ' . * . ^ 
. 8, Not sure - arranged through^ the school , 

9. Unknown . ^ * , * 

10. Arranged tljirough school at Vancouver ^ • » 

11. bureau' of tndian Affairs ' . ' 

12. .^^State of /Wisconsin - ' .1 ' - . 

13. Vocational rehabilit^iq^ ±n Oregon 



( 



Missouri School for^t'he Deaf ^ - 

2. Rehabilitation,- ' ' / ' 

3. Missouri vocational rehajpilitatiou 

4. Starte aid : ^ ' * , , ^ 

5. ^finnesota 'rehabilitation ^ , ^ 

6. Rehabilitation • S'. - f - f< 
^Vocational guidance and rehabfilitation", Oljio \- 




8. -BVR—Ohio ' ^ . 

9'. Vocational rehabllitatidn * * ' , 

.*10. Michigan rehabilitation center \ 

11. Division vocational rehabilitation -/v 

12. Cass Company Welfare ^ ^ 

13. State of Illinois 



r. ^ ' ■ 



JJescjiptiork of Dif ytulties Child .Encountered During his Course of Study 

1. Lack o'f funds. * ' ' • . ' 

2. The dpaf program caused him to lose"* his expectation of what he really wants' 
and needs to know. ^ 

C. He had Uever been away from honie before. We had always been here to give 

him th^gyidance he needed, *and he just could not adjust for this type of \^ork« 

^4. * Some cOufs«Is required tutot^.ng\to obtain good grade level. Siie has .an excell- 
ent IQ but is only an" average lipreader. ... 
'5. Needed special tutors in some of* her classes. 

'6. Needled more interpreters in "hearing" classes-, especially academic ones. 
*7.*^ His high scnooL background was ^ inadequate^. " 

8. ^ He lost his interest in the deaf program iJecause of poor programming, but 
. according to the deaf progi^am,, he* really didn't lilce them.. 

9. Lack of interest after hovelty of new equipmetit, books wore off. 

Seattle " • ^ - * 

Li Enough money for car', {fusing, clothes, etc. * . 

2. They sent him home. | ' ; ' , * . . * ^ 

3. Thib^ program^ is stf\l too new to be as effective as hoped for. 

4. The course was very ^technical, and it was difficult* for her to understand* 

5. He came honje. • * » ^ , ♦ 

Not enough money for clothes and proper diet. - ' 

7". Teacher ha<i a forieign accent? that sh;i could not lipread, and notes 'taken wiere 
undependable. ^ . * ' _ ' ^ 

8. Verbiage in lab course was too difficult for hereto understand, 

9. Apathy. . ^ ^ ; » • • - ^ ^ 

10. ' Found the studies difficult, but' liked it.* * ^ 

11. Fcund data processing too' difficult, switched to , simple .keypunch course. \ 

. ^ \ ' { 

TV! ' / ' . K 



1. Pack probleiP from standing* on feet all day in class «. \ • 

2. rl-iving 'facilities were inadequate. It would, be bfetter to have dormitories. 

3. He is very deaf. Classroom dept^jh and detail slipped by himi Interpreter's 
*sefvf,cjfes spread too thirf. ^ * ^ * y 

Some inability Jt.0 understand or keep up with some^ instructors in some .subjects . 
Deprivation ^of^t'social sjkills and. adjustment to metropolis area.' 
6. Living ^accominbdations were, abominable. Everything else was .great. 

Cpmpl'^Lcated formulas, limited time for explanations* 
8. Didn't |do well-with typing and keypunch. -* ^ . 



* ■ - . . . Table 59 ' ~ ' , 

" ^ ' * * • # 

\ Reasons Ifliy Parent favors Having Post-secondary Programs for the Hearing-^ 
Impaired Within Ongoing Programs fo^ Students With Normal Hearing 

* • 

Delaado * . 

.• -Q-i • • % . • » . 

1- Because he T^ill always. bje working with hearing people an^i shoulcl.not be 
trained only with deaf p*eople. ' • • ' . 

, ?• Because .he learned to •live T^ith hearing^ people,. ^ 

3. It will teach* them' wiiat th^y mu^t f ace with handicajj/ • _ - 

4. Interest in social life associated with^deaf!' . " " * • • 

5. For selected students, to get used to' hearing 'systems, and operations. . , 

6. For equal opportunity. • • ~ ' ' , ' ' 

7. Deaf school has done all possible for my philrf. ^ . ^ 

8. To give the child a betCer chatxce in life. ' ' * • • 
9.. They receive good training for advocation whidi they need -badly. 

10. Because in his chosen occupation, he' w.ill. deal with hearing persons, so' 

he needs the contact now. • *^ 

11. This is a hearing world they must live and' work in. ' 

12. Because he will always be working with people with h^earing^ and should 
not be trained^with only, deaf peopje. • " ^ 

13. ^ Normal atmosphere for adjustment to future^-living and working conditions. 

14. Because it helps them to live in a- hearing *worid. ' * 
15.. Because he learned to live with' hearing people. ^ 

16. I- believe it helps *chem'to learn t'o.live in a hearing worJLd. 

17^ Because he learned to live with, hearing people^- . . 

18. I believe it helps them to l?ar-n to get along with hearing people. 

Seattle . ' ^ t * . 

1. They must live arid vJork together. ' 
.2. They need to share experience with hearing people. 
3.^ We wish to Keep our son in, the hearing world. 

4*^ They will live in a hearing environment. , . > 

5. \4hQn a deaf child 'and hearing child work .together, the deaf child tries harder 
\ * to get ahQad: *. • ^ ^ 

6^ I believ^' they should be uith heading people as much as possible, depending on 
the person* ^ * , 

7. I believe they should be with heari-ng people as* much asVossible, depending in 
the p'erson. , ' , ^ 

',8. It is goold to get» along with hearlnjg people; 

9. So they are ^t dependent on deaf alon^. 'They learn to get along^with the' ^ 
hearing pubjic more. * - / ^; _ ^ ^ - . 

b. This is a: hearing wdrld^ and thejr jjiave to le^rn to get alon^ with iiearing peopl 

11. . Not surfer: I have hot studied the.pros and cons. I Just don't 'know.- 

12. They must learn to cope v;ith the hearing world. ' * 

13. ^ It elevates the child to be^with hearing as well as with the deaf. 

W. /They n'eed Che competition and the challenge: they must be* comfortable with 
> / hearing people. \ ' 

15. That is what we are used to. . ' , . • 

16. li^s O.K. if tfi^y can competfe with hearin'g. 
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• A .* Table. 59 (continued) . ^ 118 

17. They learn to .get along with the hearing and feeJl .like they belong. \ 

• 18. Increases communi-cation between the deaf and the hearing. ' • , 
19^ It's good to be around hearing people**' * * ' . ■ ' ' * 
20. We, as -well .as our son,-^wish -him to be in a hearing world* * *' 

TVI . - . . . , * " ' 

1. Excellent outlet for Jeaf as well as letting the heafing world meet fche deat 
'2. Their working woirld.will be with hearing people, and the more contact th^y 
have, the better* . ' . • _ . '^Z / vj- 

3. -Being with hearing. * ' ' ' • * / • / , 

4. Because it prepares . them fo?: the other si^e of Tife — being -able to work with 
. hearing, 'no*- protected. \ ; , \ - ' 

** 5. Deaf 1 work with hiring. ^ ^ " ^ ' ^" . 

6. 'It will gi^fB thera ^ome insight into what to , expect from tlie adult world.'' ^ 

7. Deaf persons need special training which state school's don't have. 

8. #1 believe they do t>etter' when integrated. \ '-^^ » ' 

9. They feei more normal'^ competing it^ this setup, .they* do need much extra help, 
and attention^ . . " \ ' , ' 

10. Wlth*interpretation only, they must compete in employment* situations. 

11. Because I ^e'ei that it is important for the^p. ' • ^ 

12. Being .with .hearing students^^nd knowing they are .feq.ual to hea/ing studcrits. 

13. Heating people are. a big help,^and the progira^.is good adjustnent before 
they begin work in a hearing worl^d. ^ ^ ^/ . ; 

14^ The deaf h^ve to. live with .hearing, and I believe this gives the Rearing il^a 

charfce t;o do the same. . , - 

ir* Cause even though socially they stay with their own, tRey also must be^able 
• to -get alcfng in the hearing world. *' ' . - / . ' .j.^ ' 

.l^."" .Because* ifbroadens theip'^experienc^s' in real world. 

17. <^I l^elieve it makes theii\ feel comparable to other students 'provided thevt are 

competent inte'rpreters. . " * 

18. They are- taught good work habits.' , -4 

19. Afterr education is completed, they^ have to work with hearing. I^hy not learn 
with them". , * t , 

* 20. Deaf need to be a part of the hearing world as much as possible; being in pro 

, .* gf ams wi;Ch the deaf is very ^Ipful. ' X « 

• . ■ • ' • \ " ' .... 



• Table . 60, 

Re^Bons Why Parent Do'irsPn''t Favor or I ^Not Sure About Haying Post-Secondary Bro- 
grams for the He^rihg-^Impaired Wi^-lJngoing Programs for Students With Normal 
Hearing . «^ ^ - • , 

*\ ' *. • . ' " . , * ' \ ^ , 

Delg^do • * ' ' / " * / ' 

' — ' ' ' ' . ^ V . 

•1/ -If - the school has proper st,aff and advisors to help the deaf- students! 
2. I .think the deaf school' has^ done everything possible for my children^ 
3* Be'cau^p he was more interested in associating with the deaf students 
.t than, in the program itself. . - \ ' ' ' . 

'4- 'Becai^e think it is good ^for the* deaf to have the §ame opportunity as.,^ 
' ^ the faring student. , •> . * ^ . 

5. . If they have normal hearing, let them alone in' regular programs.* - 

Seattle \ . ' . \ ^ ^ ^ • * ;^ 

fl. A deaf child\c^nnot learn the same as a. hearing child. 
2\. > The deaf haye a hard time understanding the- normal hearing^ persons .at 
. . tiWeg. .'^ \ • . ' ^ 

We jcnow our* son cannot compete at the same level and pace as hearing p'er^oris 
, 4» .Not sure — don'-t know about these^? programs. 

1. Deaf need special teachers. 
2.. Lack of individual attention for t{fe deaf. 
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.. . Table 61 - • 
Reasons Why Parent Pelt Satisfied with Child *s .Vocational/ technical Training 
DelRado . • 

1. Well educated, well taken care of in every way possible, and very well 
mannered. 

2. Much farther afong^than thought .would happen .a few years ago. 

3. He was learning more while being trained, 

4. Because, he made gobd grades ^n college, he received advanced training 
which will enable him to be better able to hold a' job. 

5» Program *made every effort to help him# 

6. Excellent program, but 1 feel that in-service training should be offered, 
too, in all fields.^ 

7. Because h'e ^ot good grades, in college, he received advanced training to be 
better, able' to hold a jpb. , \ 

8. He seems to^ be learning a trade that will help him. ^ 



^Seattle ' - 

1. 1 think she will be able to find a job.whe'S^ she comes home. * 
2* 1 believe the program did a good job with him.* 

3. He l^iked .the work. . ^ - 

4. 1 believe every effort was made tc help him/ The fact that he did not 
' like the course he picked is not the fault of the program. 

5. He did well although he could find? no job in his field. 

6. ^They did the best they could. He spoke well pf his' teachers. 

7.. He has been trained in a skill here whereas, he .^puld not have been 

trained in the field in * * * / 

8* He seems to have had good guidance and training. - 
9.. The training was very fine; however, this seems to be a dead field, 
l'^ . He completed the course. ^ ^ 

TVI 

1. She went to a good, school xn ^ 

2* Pleasant surroundings, and they intercedecf until they secured her a job. 

3. He likes what he is, working* at. 

4. Able to get a job with his 'skills: no hand-outs or feeling sorry for himr 

5. He graduated with adequate training to find a job. ^ 

6. inink more schools and classes should "'be given to the deaf because they 
need as much education as possible* ' 

1 . It*s obvious — he* 8 successful as a human b^ng. ^ * 

8.. Living a normal life. * . ^ 

9. It has trained her for 'what she wanted. 

10. I feel' it was the greatest thing that could' hdve hap'pened. I wish it 

could -have happened sooner 'with other students, 
i. ' She secured a position without 'help. ^ j 

c2. ^Very well pleased and think mo;:e schools of this type are needed**8o al*L 

deaf students^ can be given the chance. 
13- We were quite' impressed after visiting the program. If he is now capable 
of secufcing a job, we will be more than satisfied with the traihlng.. 

than at the 



14. 



For the length of time she was there, she accoujpli^hed more 
residential school for the <Jeaf . Xl^kI 
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• Table 62 



Reasons my Parent Felt Dissatisfied With Child's Vocationalp:echnical Training , 
Delgado 

I feel he should be able to put into practice what he is learning. 
2. None. - *' . *- - > - » 

Seattle ' ' ^ . r ' 

1. He came home unprepared to work. 

2. She received no certificate for, completing power sewing and inhalation therapy* 
3* He doesn't work. ' . - * 

4*3 "She was nevev given a certificate when she finished the courses. . ' 

TVI , ' ^ - ^ ' ^ y 

1* The program moved too fast for his understanding — required formulas., recipes,. 

etc. , ' * ' * - ^ , .< 

2^ Lack of individual attenti'on. ' - . 



/ 



1 



1 
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. ^ ^ . Table 63 ' 

• Reasons Why Parent Had Mlxci Reactions About Child's Vocational/ technical / 

Training 

Delgado , 

1* Because he didn't complete his training. 

2. Because they didn't prepare him adequately for al vocation. 

3. Deaf program and Delgadc College are poorer to tea<;h him training; doesn't 
even fit him in this college. ^ / • 

4. He didn't accomplish oiie thing* .y / 

5. Many state deaf schools need new equipment and excellent counselors. Many 
times, all aid ceases once deaf are employed. Very bad sittaation. 

; 6. Not properly evaluated after the first semester. He f elt/^irect-ed into a 

, course where he showed some ability over his objections.. First quarter— 

^ good star^t, then grades dropped due to boredom; repeated in second semester. 

7. Because he didn't complete his trairjing. / 

*8. Because the college and training don't fit him, and he had a lack of interest 

9. He didn't accomplish one thing. . • ^ / 

10. Because hearing teachers do not explain enough or. help the deaf students as 
much as they can. , y 

Seattle * ' ^ 

1. It would have been bet'^ter if he could havejiad a learning progiram to get 
started' on a job. ^ ^ , , 

2. His first yeaiTv/as "a waste of time because h^ was pushed into something unsat 
' isfactory^fo^ him. The second V^ar in, schoolj, he loved his courses and got 

' ^ good grades. - * 

f! I feel it could have been better, yefc I know there are many problems involved 
• Lack of follow- through. " * 

5/ They didn't kee^p th^ interest of the child. He wasted one year in college 
^ ' doing something he didn't like. * , . 

..■3. It would have been better if he had on-the-job trainings 
» " * , • 

XVI • . • ' " • - - - - 

^ 1. Needed more counseling, better follow-up program. ' 
2, ,R^trictive in what was offered; little communication between staff and 
parents except when we made a point of asking for a reporj of progress. 
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■ . ^. , ^ Table 64 ^ 

' ^-Jhat Parent Saw as Good Points of Child's Vocational/ techrlical Training 
"Dejgado ' \ . ' ' * . 

1* At least Id's a start. . t 

2. *• Taught her to get along wfth people and how to^use and take care of 

equipment she worked with. • "... 

3. She learned a skill which allows her to earn a living. 

4. Indep'endent study habits and discussion with counselor — no mother! 

5. Self confidence. , * - * a 

6. Very thorough. 

7. He had^a chance to try. and find, out; sign class helped him as there are 
many deaf who' only sign at work.- • ' \ ^ 

8. He was interested, had" to apply hiirfself and schedule himself, he learned 
even though he 'can^t us^e it gainfully. ' ' 

9. It*is as good as can be expected' for a person so totally deaf^ . 
10* He was trained for a job where deafness is not a disadvantage. 

11. Enthusiastic instructor and counselor > ,they find jobs for their students. 
•They are planning courses^ in jewelry design, and my sort will be an 

assistant instructor, 

12. * Second year in college he took a different .course, liked it very much and 

good grades. Needs *to go back and learn mote..' 

13. Not any. 

14. She is able to qualify in a high-paying job and is able to support herself 
'and her family. r 

15. Xeaches her to get alonjg.with others and to use different equipment. 

16. .The very fact that some efforts are being made. . . , . * , 

17. Personal alttention and an excellent ■ counselor . 

18. He has been stimulated to make his own way in the world and the-c^. ^.o^tunity , 
to be proficient in sports while pursuing his technical training. 

19. Ability to get along with peoplp; he has held a steady job since graduation. 

20. It helped him get a decent job.* 

21. Learned to be on his own, and when he found a subject he liked, was great in 
. what he did.^ , ' , \ 

22. He works hard at anything he does and knows how to work a press well. 

23. None. , > , . ^ 

Seattle . ^ 

1. She was* able t© get a good job. ! ^ 

2. He learned more than he knew before. 

3. It has helped to 3evelop her mind t;o get out in this world and earn a living 
and algo to depend <(5n hefcself, plus discipline. ' 

A. V/iLh his hearing loss, he would no.t have been able^to compete , with the hear- 
ing students without the aid of tutors, etc. — - ' 

5. She can get education enough to have something .60 rely on in case she needs 
to rcpke'a living for heriself. « ' , ' 

6. Helped som©*. ^ ' 

7. The advanced training and the fact that the individual received more instruc- 
tion in all of his courses. s * $ 

8. Integration with hearing while, still having deaf-based dorms, counseling, 
activitie3 (sociai/acad<pmic) . 

9. ' Her feelings. 
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10. KnowliBdge was a.dued to previous experiefice in some, cqurses taken in . 
residential school. He received his training and Is/ able now to apply 
in carpentry; ' • ' • 

11. Able to get spfecial job training prior to and in college and good in- 
struction in college, • ^ ' 

12. She will be ^ble to earn her own liying for herself if it ever comes to 
• that point in her life. i 

13. Tdught him to be away from Home and on .own. - * ' / 

14. Gave hira a good vocational program, and taught him how to be on his own 
away from home. . * ' 

15. He can benefit learijiing a vocation. 

16. It has. helped her to develop her mind, to get out in this world and earn 
a living, *Mand also to depend. on herself, plus fdiscipline. - 

17. Understanaing of problems, provision for counseling. 

^18, The advanced training and the fact tVia^ he received more individualized 

inistructions in all of his courses. 
15': The way she conducts herself now. 

20. If he is able to 'practice w^ile learning, when he has a vocation, he can 
^ still do some of the .work to help himself. 

21. If he cannot carry a full academic course, he certainly can benefit from 
learning a vocation. 

TVI ' \ ' - - 

1. Taught him what he was interested in*. 

2. Excellent training, meeting deaf , from other states as well as hearing 
people is tremendous, outstanding effort by teachers j counselors, and con- 
cerned .people to help the deaf. • , , * 

3. Association and competing wjLth hearing people in a classroom helped 
maturity, made him feel more in the mainstream through a very critical 
twelve years. 

A. Able to get along with both worlds (hearing/non-hearing) , he enjoys fur-- 
Cher studies. ' , 

5. ' He got the best training in offset printing. ^ 

6. Time was spent in evaluation of prior training, and effort was made to 
jplace student in a compatible field. 

7. Daily exposure to greater number of deaf students than in one previous 
school.^ 

8. Greater exposure to deaf students. 

9. Was trained for a job she wanted to do. 

10» She became a self-sufficient, independent, and responsible person with 
great d.esire'^ to make it for herself ^ 

11. Understanding teachers, good facilities. 

12. Learn to meet with all hearing children.' ' ^ 

13. _ I feel that she was able tp meet" people who had problems like hers and 

was able to learn scr.e sign language and it made it possible for her to 
work at a j'ob and earn her own way even if she disliked her work. 

14. Without the technical-vocational training, he could not haye gone on to 
school. It has broadened his outlooks on education and technical train- 
ing. I'm sure he has benefited. . 

15. Time was spent in evaluation of prior training to enable proper training. 

16. Deaf studetvts like to help with other deaf people. 
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^ I . _Ta))le 64 (continued) . * > [ 

17. .Creating ability to cope, development of self Tdiscipline-, learning by 

doing. ' ' ' • > • ^ 

18. > It has shown her , that she is 'a normal person and although she could pot 

handle a liberal arts course, she could do^ well with technical training • 

19. He has be;e-n_abl§_.to get.a^gopd job.- * ^. - \ ^ .'"^ ' 

20. He received the best training in the printing* field,, tljianks to the very 
good staff at TVI. ^ * ' 

21. They have trained her well, and she had a good job as soon as she gradu- 
, ated.' ^ / . - ^ . • ; 

22. She has become more infdeper.dent and managed for herself. In the time . 
that she spent there, she became a totally different person. It was 
wonderful. . ' 

23. M^et new friends , learn to take orders from others. Being drained in a 
rield the pupil himself wants. ' 

'24. His adjustment to manhood. His adjustment to the hearing world. His 
wonderful independence and sense of responsibility in ai^dition to his 
trade training. . * , 

25. The training is excellent. Meeting other deaf from other states as well 
as hearing people is tremendous. The teachers and counselors and cbn- 
cerned people put out an oiitstanding effort- to help" the deaf. 
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Table 65 

^ What Parent Saw as Bad Poincs of Child's Vocational/ technical Training, 
' Delgado ^ 



1. 

3- 
A. 

6, 



9; 



10. 

11, 

12- 
13. 



V 14. 
^16. 
13. 



1^. 



20. 



Could have helped* more . ' • * 

That she can't hear like other people. n 

Distance ftrom home and transportation,- lack of dormitories per se. 
Unable to put into practice- what is learned, , ^ » ^ 

Unable to afford to continue the course.. 

He lost interest in plumbing training" that doesn't .fit him for what 
plumbing really required. 

Only^ used old [unintelligible], and there is no modern equipment in the- 
shop . 

He began in mid-term, and it was hard for him to settle down because 
everyone else l^new what they were doing. 

The failure of federal and state aid funds stopping upon employment.. My 
daughter had to p^y over $100 in fees and texts", and I bought a $75 tape, 
recorder because no aid or interpreter was available for her to continue 
her education. I call this '"dumping" father tha^ full development of her 
capabilities. She attended a hearing class in Fortran programming and had 
serious nervous stress along with myself due to xhe fact she attended class 
but man* times did not even know what was going on. I had a real problem 
finding time to keep transcribing the entire lecture *from tape for her in 
time fo- the next. class. In spite of all this, she .Ud get a "C" grade in 
a full- lime "hearing bnly" college with very high standards, and worked 
.full- tine. 

Not enough 'books available in library. 

Very poor training in secondary school. . ^ 

There are not enough of the same kind of books ^at the library to supply the 
needs of the child. ' * . ' 

Also, interpreters are not plain enough in their explaining to the deaf, and 
hearing teachers do not explain clearly enough when there are deaf students 
in the class along with hearing students. 
Away from home. ' j 

Lack of interpreters; need more local junior college programs for day student 
emphasis. * ^ . ' 

Disappointment. ' ' . 

He got started in mid-term, and it \gas hard for him to settle down because 
everyone else knew what they were doing. 

The deaf program didn't help deaf students in right ways; poor programming 
for the deaf; and he lost interest in a program that didn't fit him and that 
had no modern 'equipment. . • • »^ 

I f j^l that ndt enough attention was given to individual choice even though 
it may have been wrong; a .endency to channel pupils ^into.what they have 
accomplished ratHer than a new field; most deaf are conditioned to rely on 
the judgment of others rather than to express themselves. 

The lack of schools, heariag programs within them for hard-pf-hearing students 
Delgado is the only college that would accept him in the program because he is 
not totally deaf. 
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Table 65 (continued) 

Seattle 

\ 

1. " Living in Seattle, transportation.. 

2. Lack of interest on bhe part of hearing instructors. 

3. The school is too far Naway; they should have given her a certificate in 
^he field she completzed^. 

4. "there is no job available in his field and no help from any agency in get- 

ting a job because of possible discrimination against de^f. 

5. He can't do anything here. ^. 

6. We wish Ke could have had a work-learning program so he could find a draft- 
ing job. * • ' • - * 

7. Deaf are pushed into classes they are not ready for, 

8. Apathy and lack of follow-through. 

9. Shouia have been pre-tested to evaluate his ability instead of asking him 
what he wanted to^do. 

10; 'He can't do anything at home: he can't even talk to me. ' — 

11. If students do well and finish a cQurse,,they should be given a certificate 

12. Shouldn't have been pushed. into something he didn't want. It's a waste o£ 
\ the child's and teacher's time. 

: ^ ' t' ^ 

1. Ve^y costly. ^ - x " 

2. Needl^ed another year of training to receive "better job.' 

3. Not 'enough space, for all who want to enroll. • * ^ 

4. Ldck of. adequate housing facilities, lived in substandard hotfsing in slum 
/ area. . • 

5^ I suspect the course he's taking is young and needs dressing up; also, I_ 
have found that the state highway people aren't familiar with this course. 

6. My only concern was his poor choice or vocation. ^ 

7. The program could have been more extensive and longer so that slae .would be- 
in a better position to move ^up whenever she was employed. " ^ 

8. Perhaps m.y only concern was his bad choice oj: occupation. It's hard to 
break i1ito -plumbing.. 

9* Perhaps a second"* vocation training subject would help to make deaf people 
better equipped to find employment. 

10. Lack of communication between aSministration and teachers; staff are aware" 
of need for employment — ^^administratioa sxill hung up"" on structuring. 

11. At this point in time, he, wishes he had been on a four-year program* He 
ne,eds more training. 

12. Not sufficient extra-curricular activity means of interest, 'no night or 
"evening programs of interest. ^ ^ 

13. There could have been more communication with parents and counselors, and 
hopefully, more follo^-tup on placement and job adjustment. 

14. I would have liked for her to have ^t least another year at school. It 
would allow her to be more trained on ^11 types of office machines. 
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Table 66 \ 

\ 

, Parent Explanation of Adequate Contact with Prognanv ^hild' Aftended 



• Dalgado 



1. 



4. 
5. 



6. 
7. 

8. 

9- 
10- 
11. 



son -'didrtv!''t complain. 
A^qua£e fojj wtt^ he received, but could "be 'more helped by more instructors. 
Only through pergonal visits to schools, little gotten^^ocally , occasional 
informat:^n from recruiters.^ 
Much time as I C(Ju^ld-.giye-her.*__ 

Placement in college was good; better education would have\allowed hex to 
attend Gallaudet (BVT) ; fhe wife aided her, in job hunting dii& 4:o incompetent . 
counselor: he suggested factory^ork* . . \ ' * , 

Visited campus; short interview with counselors'. \* 
Frequent contact wich local' rehabilitation coun|eior who expre^ed agreement 
with stated views; change needed in counseling methods. . \^ - 
Personal contact at year's start, occasional correspondence mightvhave helped 
with counselors or program advisors. - ' r ' \ 

He didn't ccftaplain and seemed to gain more knowledge^ ' • ' \ * 
Adequate for what he received, but .could be*helped by ..more instructors. 
They were so far from home, I couldn' c- help them very much. 



Seatt le . * • • , 

— R ^ « ^ * ^ ' . 

1. We^have visited the school both of the three years our son has been '^n Seattle. 

2. They would call or i^rite to me explai'^ing my child's progress, student writings 
phoning, personal vis^.ts. - " . , 

3. The school let us' know the progress she was making. 

4. The counselor contacted me by letter. ^ , 

5. Good counselors who ^re intere?ted^ in you, and a very copperatiye stafft, 
We were satisfied we helped as much as we could and uiiderstooa when we were 
told we were v/rong: we have no complaints. 

He didn't need rae i^olvedj the counselor was always available by phone. 



1^ Saw school first year, instructors very informative of his progress. 
2l School kept in close contact VLth^us; we felt the school was genuinely 
inteifested in our son. 
, 3» School "has open houses to shov progress of program. ' • ^\ 

4. Just phoned when I wanted to know something. 

5. We were allowed 'to call on school when We wanted to. 

6. We are a It^ng distance away, but were informed of everything we wanted to know 
(in persbn or by phone); all ii. all, I think the program and efforts of the 
personnel real fine. . - . * » ' ^ 
We were informed as to her progress, and the school seemed to take a personal 
interest in its students* * < * 

We toured the school before she entered, and we received reports of her work. 
I was able to call school when needed and could visit classed to 'see what , 
they were getting. ^ " 

I, work as an interpreter for the school. ^ ^ ^ 
We did keep in touch as much as possible^ by phone and letters. 
The school kept in close contact with us; we felt the school was completely in- 
terested in^our son. . , ' ^ ^ 

^ I 'feel this has to be more of the responsibility of the student and t^he school, 

ERIC '^^® school officials were very good, about -t^lKing with us., 



8 
9 

10 
11 
12 
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Parents' Addlt&onal Comments* 



1. Half^'of the t:f^e, tfie teacher or-. ins trustor wasn't, there at all, and 
"nothing was planned \£or the* students. » y « ^ 

I feel compelled to add that the school system tha'C st-resses all oral 
for all 'deaf is . a very serious matter that s*h quid be investigated^ and 
exposed as an outright falseHpod i Jiany educators of Che deaf in this * 
field are unrealistic, biasred, and ill-informed. My daughter experi- 
ence<^ this traumatic expe;rience o'f smarting all oral but could not 
achieve,*, and we were toW; that she mus-t be "brain damaged." Adequate 
testing b^ the ptate school for the deaf proved she" could \iot llpread 
well (an art, hot skill ) / so we moved hex tp such a school oyer.4:he 
violent protests of the "pralist^." Ever since, she achieved accord- 
ing to -her I.Q. , winning seven'^onors upon completing 13th grade at * 

ther . school for the deaf, went on to get her secretarial^ 

cejLifiqate and Associate's degree. She then "found job - (with wife's' 
aid) through the state employment office, fh^re \&ere. ten applicant^ 
for the job,i'and unemployment i^atas n^/ere high. We «ittiibute this success 
(any bewaring person could be proud of) due ONLY^to the shift to a pro- 
gram where the teachers, coul^ communicate with, her with signs ^aad finger- 
spellfng. All her hearing associates, teachers, and her present em- 
ployer have the highest praise for her ability to do her job and to "i^it 
in'* and becoAie admire^d by all. We attribute her failure to pass the*en- 
tranci test for Gallaudet College in Washingtorr'to diQ fact' that; we did 
not get hereout of t*he oral ^systefij soon 6nou§h.- The- fits of frustration 
and [unintelligible] tha-t she suffered due to lack" of communication 
skills in her youth (2-19 years) were -due" to all^sign language and finger- 
spelling being banned from aij. phases df'her chlldjiood, a, tragic fe;rror ' • 
that occur's to/many profoundly deaf average lipreaders. It is *lifce . 
sm/shing,a [person's glasses *who cannot'*see the blackboard to deny sigir 
language and ,f inge);-spelling to 'those like my daughter who require it. 
Quite frankl>^,, we.^were J'bra5nwashedl^',J?y propaganda rather than advised of 
true facts. /Th^e. Educators o^^the Deaf that endorse oral, combination, 
or whateve^r ,t#cfinJLque suits the child 'are to be commenced. I say fetter 
testing and placemeht from ages 2-6 air^ an absolute requirement. 




ERIC 



i4V 



\ 



X » - * I 



/ 




^ ■ • "/ v . . . 

APPENDIX B~INTERVIEVr^ITH YOUNG DEAF ADULT FORM 
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'INTERVIEW. TOTH YOUNG dWp> /^nTTt.T 



^- Vital Information 
a. Naige ' 



i). Birthdate 



JDate_ 



c. I^ale or female 

d. Addres s ^ 

e. Parents 



Phone ' 



(l) Name 



? ,^'(2) Address^ 

f • ^flarital Status ^ : 

(1.) Married_l.\ (a^ numW/bf children 
(2)'^^Single 



Phone 



(3^ Divorced 



(a) engaged- ' 

,^.<b) 'go stead y . 
ic)" neither ' 



Is your wife (husband deaf.. hard of hearing^ 

hearih g ? " - I 



ht •Are 'you: 
' Wprkfng (employed) 
^. Housewif e , ^ . ^ 
Studen t 
None 



(if "none.", explain, ii^e., unemployed, etc. 
i. What schpol-are you attending now? * ^ 

/ . : 

— 



6. 



II. ^^Iffiational^^ (do „ot ask II, pi pr IV if continuous student.) 
^ Jobs « (begin with present "job an^.^ork back fo' >irst Job) 
1.. 'Company ^ Address"-; . / . 



'I 



Description of work^. 



,1 
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Dates of employment 
Stiir working there_ 
Reason for departure 
Date of departiure 
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, 2^. Company^ 



/Ad'dress 



Description of work *' 



Dates of employment 



Reason for deparrure ^ 
3» Compaxiy^^^ 



Description/ of vork 



Address 



^ticxj 



Dates of en5)l6yment 



Reason for ^e^parture ' 
Company 



Address 



Description of vork_ 



Dates of employment 
Reason for departure 



Job ^Satisfaetron aild Communication^ ^ (Ask iff if^ presently employed 
full or part time) ^ - • 

a. Hov did you find your job? (Vocational Rehab., .waiit ad, 
employment service, friend, parents; school, ^etc-) * ' 



b. Do you like your job? 

like it very mucli o*k. 



"Why do you feel this way about yaur job? 



dislike most -things about it 



d. %> you want^to keep your job or^Wd you^ want to change? ' 
' K§eptoy job nu^^^^^ • / 



Charige jobs . 



e. If the answer is "Change Jobs" why do yiu want to change? 



f. How do you communicate with your boss (immediate supervisor)? 

• speech writin g . forma}, signs^ 

g'. Does your boss understand *you? ( 



^atur^tl gestures 



alwa^fs 4- most of the time 



someliimes 



never . . 
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h, Kow does your* boss communicate with yow? \ , 

s^eech^ vriti^ig form^/^si^ns^ -rratural^ gestlures^ 

i* Do you^unde?stahd your 'boss? • * • * ' 

always most -of* the time n sometimes_^ never - 

^j. V/hat is the easiest m^ans of communication? ' - . ' - 

speec h ^writing formal' signs . natural gestures 

otho r . '* / (specify) 



k. Do you thiiik your bo^ woul& give you a better Job i^ one were 

^ available? Yes *No ]_ No.t dur e. 

1, If "no/'\why.? ^ ^ ^ ^ 



:V. Economic'^ status (Ask Part IV^ only if presently employed full or 
part time). 

a. Bo you work full time? ^ ' 

* >^ Average no^* of hours 

^ Do'you47ork part time? _^ ^ 

Average no. of hours ' , ^ / 




b. Wot including overtime.^ Vhat is your gross and ''net pay 
(indicate' both)? - 



c. Do you ever work overtim|iK Yes No 



d. ^If yes,, how much money, on thfe average, do you make eacK 
week on .overtime ?J . ' , ^ 



e,. 'do you receive financial help from aJnyone? (excluding husband 
or wife). 

^ f. If "yes"' from whom? Give average weekly amount, (count room 



and board at $15-00 per week). 



Sourc e Average yeekiy amount 



V. Aspirat ions 

ar . What occupation would you like .to have in ten years? . (Person 
^ . m&y choose homemaker.) 



c. 



Do you- think that you vill have that occupation in ten years? 

Ye3 No Not sure 

Would this job require more training? 
^'es . No ICind of training 



If the answer to is "no" or "not sure," why won't- you 
have that Job?^ ' . « ' 



e> /Would you prefer to go to school with: 

hearing students deaf students 

makes no difference 

f : Why? 



both' 



Do you- like the idea of a vocational and technical 
young deaf peopl6 who do not go to a school such as 
Jfes^^ ' No ^ot sure 



h- ^«iy? 



school for 
Gallaudet? 



Students (To be asked in addition to Sections I and V. ) 
a* When you leave this school what do you plan to do? ' 

(1) go to college 

(2) go to VQrk. 



a. what kind of work will you look for? 



(3) other ( explain )_ 
(h) undecided 



b. Have you ever had any summer or pari time Job? 

c. If "yes" describe: 
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VII. Satisfaction with training (both present and^^pest stuclents) 

• ' ' '\ . 

a» Are you satisfied vitH the training you received (are receiving) 
at this school? 

b. If the answer to a. is "no,^' why are you not satisfied with 
\ the training? - 



(1) Location 



(2) \Duratioa in minutes^ 

( 3 ) I nt er vi ewer_ 
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APPENDIX C~INTERVI5W WITH IMMEDIATE SUPERVISOR FORM 



137 



INTERVIEW W ITH Il^DIATE -SUPERVISQR 

% > * 

I 

General Information 



Date^ 

Keune of deaf employee ^ 

. >Dipany l__ \ ^ddx^ss 

c. Super^dsor being interviewe d 
Name 



Pos.ition 



ree 



Cur rent occupational status of emp lny. 
a. ^ Describe in detail the work perforined by the employee: 



b.' Describe all previous J>bs, if any, K.ld by. the emplpyee in 
this company: 




d. If the empl6yee has held different jobs, is his salary now: 
' higher lower the same 

in.^ Training 

\ a. ,In order to acquire proficiency in the employee's present 
^ job, what is required? (qheck one) 
^ 1. simple demonstration ^ 

2. , on-the-job trailing 

3. classes conducifed by company ' 



■ ' k. possession of trai-ned skill s - (prior to hiring) • 

^ . . b.> Describe any training required prior to hiring for present 

J * ' . * — ' ' - r ^ ^ ^ 

_ ^.^ c. If employee received- training at a technical-vocational school 

• • befpre;bei^.g.^.hfrea, do ^ou think this training wa^ adequate? 

^ Ye s . / N,ol_^ 



^'^^-^-JL N,o^^ dcjtes not apply_ 
^ d". If answer .to c. is no, explain 
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e. Do. you' feel that additional trainihg would benefit the 
; employee? • . 

Yes No ^ Not sure 

f . Why ? 



g. What opportunities for advancement do you think he has before 
him in your company yithout further training? 
considerable ^ limited non e ^ 

h. -Why? , - ' • ■ 



i. 17ha.t opportunities exist with further training? 

'considerable limited+ none 

J. Why? • 

List any Jobs in your company which you feel that the esiployee 



could handle \/ith more training. 



1, If you are in favor of further training for the employee, 
what type of training would you suggest?; 



IV» Communi.cation 
a 



Do you communicate with thisuenqoloyee? Yes 
Hoy do you communicate with this employee? 



speech and speech reading 
gestures fingerspelling^^ 



sign language^ 
other 



^ c. Have you learned sign language? Yes 



No 



No 



writing^ 



Does the employee understand your instructions? 

^Ivoys . usually occasionally J__ never 

How Veil, do you understand his speech? 
all of "i t , most of it jsome of it 



none of It 



«3> 
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V, Productivity 

^ a. Hou.woiild you rate^this employee in comparison with others 
doing the same Job? 

abQye average average below average ^ 

b. Can you list any aspects of the employee's Jpb which are 
complicated by his deafness? 



iW some personal qualities, if any /of the employee which 
you feel contribute to his value as a wQrker. ^ 



Name some personal qualities , ^if any, of 'the employee which 
detract from his value as a worker. 



^* Attitude^ of immediate supervisor 

a- If the decision were yours, would you favor having more deaf" 
people working under you? 

^ Yes No Not sure; 

' b. If "no' or "not sure," why? 



c. Wcrula you prefer:not to have d^af .gji^ploy.ees vorking under your 
Yes No Not sure 

d. Any additional comments you care to make?- 



• Size and Nature of Company 

a. VJhat is the nature of the work your company engages in? 



b- How many people in all are employed by your company? 

c- How many deaf people are employed by your company?_ 

(1) Location^ 

(2) Duration in minutes 

(3) Interviewer 



APPENDIX D~VOCATIONAL REHABILITATION QUESTIONNAIRE 
FORM AND COVER LETTER 
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VOCATIONAL REHABILITATION COUHSELOP. QUESTIONNAIRE 



t 



PHn.J? Tf^^%f research, -.evelooment and ^demonstration Center In 

Ha^lcaop^d Children Is currently gathering data ftoin three 
demonstration post-secondary projects for the hearing-impaired In an 
attempt to formulate suidelinas for the establishment of additional 
programs (Title: Improved Vocational. Technical^, and Academic 
Opportunities for Paaf people: -Research Component) . These nroiects ' 
ar^ funded through the cooperation of the Vocational Plehabiirtatlon 
Association ^nd -the iur^au of the Education of the Handicapped. Y.our 
answers on tht§ questionnaire r.m be a valuable supp'lemej^t' to our 
data-gatnerln- effort. Please answer the- questions" to the best of 
your ability aqd feel free to write down additional .information i'f 
you desire to do so. c . 

« 

General Information (to be comnlete'd by TJ^^n Cente^r personnel) 



A. 



Fame of vocational rehabilitation counselor 
Address ^ 



R. ilame of hearin.o-impaired client 
- Address « ' 



Q. Post-secondary urogram attended_ 

I 

Address ' 



i 

Procedure for Heferral 



A. iJhere do you obtain information for referral of the hearing-impaired 
client for training? . . ' 



B. Are you contacted by the proprans for the hearing impaired? 



If the answer to is 'yes, briefly outline the procedure folWd. 



C. Do you contact the nro^rams for t!ie hearing- impaired? 



If the ansT/er to C. is Wes / briefly outline the procedure followed. 
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l^at do you consider the most 
cedure presently emnloyed? 


*• 

j).ositive aspects of the referral 


pro- 


z* 


« 


• 

> 






rgS J 








* 

^^at do you consider the most 
cedure oresfently** er^ploved? 


f 

negative aspects of the referral 


pro-r 


• 






• 










F. 


^n^at changes T/ould you make i^n 


the present referral procedures? 


r 




—A : 







III.. Traininp.. .-eceived by Client 



A* Do you feel that the training received by your client in his post- 
secondary program vjas adequate? 



If the ans?;er to A. is '^no,'* why? 



V 



If the answer to A. is yes,*' t?hat do you consider to ha the best 
features of the training program? , 



B. Did vou nla^r a ripjor part in recommendation for a specific type of 
trai-ning-ft^r your client in the nost-cecondary program? " ^ 



If the ansT^er to^ B. is "''y^s," describe your role. 



If the answer to :5. is no,*' do you feel you should play a p.reater role? 



liv'. 
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■ '"lat do you feel you can contribute ? -• 

- ^ - 



C. p.o you feel that yolir client's schooling 'prior to poSt-sec'ondary. 
training vjas adeouate? ' 



If the answer to C. is ''no,"' yhy? ' 



r 


It ■ ^ c 


If the ans\7er to 
features of this 


\ * ' — : ' — : 

B. is "ye?," VThat do you consider to be the best 
schoolinp.? 















IV. ' » - . 

IV. Communication with Clien t 

A- ♦ 1^£S^ <^i<^ you coimnuni'cate with your client? ' 

speech and soeech reading sion language 

fingersDellinf> ^ writing); < vestures 

iilterpreter aid <other 

flow mi^ch of his communication - no matter t7hat form it took - did 
you understand? * ' * 

ail of it most of it " , ' 

some -of it none of it 



If you did not understand your client's communication, what means 
^ did you employ to fully understand it? ^ 



C. How much of his speech did you un^fe^stand? » 

ail of ^IT ^ most of it soh\e of it none of it ; 

r. '»hat manner of coicraani cation is employed^ by the parents (guardians) 
of the client Hith, their child? 

soeech and soeech reading sit/n lan^^uape fin^,erspelling 

vritinp gestures- other (snecifv) not applicable _ 

« 

hot available x - 

ERJC . . • . 



^ As nearly as you can determine, is this conanunicatlon effP.ctive? 



f 

yes no 



If the answer is *no/* why? 



■ > ~ 

V 

V 

Additional Information^ 
\ 



I 



r 



A 
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. ^'Intiesota Research, Development and 
Demonstration Center in Education of 
Handicapped Children 
^ • , Pattee Hall ^ ^ . • 

^ . ^' '\ ^.f^iversJ^ty of ^^innespta 

" \ ^ ' "^'inneapolis , l!innesota 55455 

.t •■ ' ' . • • * ^' ■ •■ ■ • 

^.Counseloi?: . , - • , 

• .* 

^ "^1?? IJinnesota Center i's currently conducting an evaluation 
of three- p;ost-seconda?Tr proRrams for' the hearing^/impaired: . Delgado 
College, N«i7. Orleans ; Seattle Conuaunity College, Uashinf>ton: and 
St. Paul ,TecHnical-Vocational Institute, Itinnesota, . Tlie evaluation 
is beitfg conducted unjder a grant from the Bureau of Education of the 
HandicAnped (EEH) and is ^titled* ^ Improved Vocational, Technical, and 
Academic Opportunities for Deaf Veonle: Research Component 
OE^09^332a89-4533<032) • ; • s 

The participating schools fexuue^sed a desire to have vocational 
rehabilitation counselors state their' opinions of the proj?raras and* \. 
their procedures. Our records indicate that you have referred clients ' 
to one bf tli^se programs and have had clients in training. The 
enclosed questionnaire seeks mainly your opinion pf the programCe) 
your client has attended; Your answers would be of valuable assistance 
to us in evaluating the three Programs, Please answer the question- 
naire to the be^t of your ability and return i', to us, [ALL INFO^J*ATION 
PJSCEI^D IS, OF COURSE, CONFIDEl^TIAL Ai^D ^'^ILL NOT BE RELEASED TO THE 
GENEIAL PTOLIC, ] . . • 

Thank you for your time. * - * ' . 



/ 



Sincerely, 

Steve ^isher 
Research Fellow 




VBXi' Jarfe Harlo^t 
Pesearch ^^cjlotr 




'SF:f'JH:vjl 



/ 



1 



ARfENDIX E~PARENT QUESTIONNAIRE FORM AND COVER LETTER 



< ' 



♦ t 



I 



■ A 



\ 



I 
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' - * QUESTIOMNAIRE FOR MOTHER 

Please follow .these guidelines in answering this ^questionnaire.: 

' ^ ■ J;;^''^^?^ questions that apply to your son or daughter 
• S sSool^ *° ^'^'^ or°daS2\" still 

X* .General Information 

a. Deaf son or daughter's full name 

" ' Address 

VMale 
" Parents^ name 
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Fen^ale^ 



Address 
^our occupation 
Address" 



d. Are you deaf? hard of hearing?^ 

.^Occupatio nal status of son or daughter ^ 



a. Is your son or daughter: 

working full time 

^ working part time 

going to. school 



looking for work 

« 

a homeraaker not employed outside 
other (please explain) 



Age^ 



hearing?_^ 



b. :if your child is working, .please describe his Job: 



Do-yojl f^eel that this is a good job for your son or daughter? ' 
Yes No \ - 
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e. Wlmt do you believe would be a good Job, given the necessary training, 
for your son or daughter? 




f. Why? 



Vocational/Technical' Training 

(1) a residential school for the deaf 

(2) a day program for the deaf 

(•3) en integrated high school ' ^ 

^' Siia%fl!''^'^*^' following questions concerning the training your ' 
chxld received xn a technical/vocational prograS for.th^deaf. 



(1) name Of school_ 

(2) address 



\ 



(3)^ general course taken » 

length of course 
(5) dates attended^ ' 



(6) Did he or she graduate? Yes 

(7) What was the total cost to you personally? 
toooks, tuition, boai^d, transportation,' etlT 



(8) Did he or she receive any outside financial assistance? 
Yes Source - ' 



No 



Amount 



coL^^? ""^'='^«^^ ^ M„4 during Ms 

If "yes," describe 



ERJC 



Iri/ 



Reactions to Vbcational/Technlce.1 Training 
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^flZ ^^""^"^ post-secondaiy programs for the hearing impaired 

within ongciag programs for students with normal hearing? ^^^^^^^ 



■Xes 



Ho 



Not sure 



Why?_ 



b. How do you feel about your child's vocational/technicaJ. training?. . 
(0.) Satisfied ' . 



(2) Dissatisfied 



(3) llixed Reactions 
Why? . 



-f 



What, if any, do-you see to be the good points of your child's 
vocational/technical training? 



7=^ 



d. What, if any, do you see to be the bad points? 



e. How much contact did you have with the program your child attended? 

was it adequate? inadequate? 

Explain . 



Ot her Children (indicate whether hearing, deaf, or hard of hearing). 

!• Haines / a « , . , 

bS^ Sex highest grade comp let^g^ 

(note if still in school) 



V. 1. continued 
Names 



150 



^ Sex highest grade completed 
(note if still in school) 



2. Fill in for any hearing son or daughter presently employed. 
Name 



Job Description 



Weekly vaiges 



Name 



Job Description 



Weekl> 



wages 



Name 



Job Description 



Weekly wages 



Signature of i')-rsoa filling in questionnaire 

(If relationship is not mother, please indicate) 
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QUESTIONNAIRE FOR FATHER 



Please follow ^^hese guidelines in answering this questionnaire: 

questions that apply to your son or daughter, 
Wxll^be unable to answer -so^e if your son or daughter i^ still 

Cxeneral Informat ion 

N. ' — 

a. Deaf son or daughter's full name 



Address 



Age 



Male ^ Female 

-b. ' l^ents' name ^ 

Address 



c. Your occupation_^ 
, Address 



d. .Are you deaf ? hard of hearing?;^ . hearing?^ 

!!• Occupational status: of son or daughter • ' : 

^ a. Is your F;on or, daughte'r : * - . > ~ - ^ 

working full time • ^ : 

working part time * \ ^ 

going to school ' 

looking for work < 

a hcmemakor not employed outside 

Other (please explain) 



b. If your-child is working, please describe his job: 



c. Do you- feel that this is a good job for your son or daughter? 
Yes N o 

d. Why? 



ERIC 
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e. What .do you believe would be a good job, given the necessary training, 
for yo.ur son or daughter? 



t. Why? 



i 



Vocational/Technical Training 

(1) a residential school for the deaf 

(2) a day program for the deaf v 

(3) an integrated high school 

^' answer the following giuestions concerning the. training 'your 

Shild received in a technical/vocational^ program for the Saf. 

(1) naine of school 

• ' — ■ — ^ 

(2) address . " , ' * 



(3) general course talcen_ 

(h) length of course 

(5) dates attended 



(6) Did he or she graduate? Yes 

(7) What was the total cost to you personally? 
(books, tuition, board, transportation, etTT 



(8) Did he or she receive any outside financial assistance? 
Yes Source * * 



No_ Amount '-, ■' ''./ 

: : ... .j*- ' 

cotse? lef difficulties of any kind during his 
If "yes," describe, ' . / «" 



J. 
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Reactions to. Vocational/Technical Trainipf!; 

a. Do you favor having post-secondazy programs for the hearing impaired 
within ongoing programs for students with normal hearing? 

Yes No Not sure 

Why? , 



b. Hov do you feel about your child's vocational/technical training? 

(1) Satisfied • ' ' , 

(2) Dissatisfie d ■ * ' ' 
CSy Mixed Reactions 

Why?.^^ ■ 



c. What, if any, do j^ou see to be the good points of your child's 
vocational/technical training? 



d. What, if any, do you s?e to be the bad points? 



e. How much contact did you have with the program your child attended? 

•was it adequate? inadequate? ' 

Explain 



Other Children (indicate whether hearing, deaf, or hard of hearing) P 

^- Jia^^i Age &ex, highest grade completed 

(note if still in school) 



V. 1. continued" 
Names ; 
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9 



•^fiS. Sex / highest firade completed 
, (note if still in school) 



r 



2. Fill in for any hearing son or daughter presently employed. 
Name 



Weekly vages 



Job' Description 









Weekly wages 




* 

Job Description 


















Nfme 




Weekly wages 




Job Description 




— 1- 















Signature of p-rson filing in questionnaire 



(If relationship is not mbther, please indicate) 



J. /-J 
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Itetum to: Itinnesota Research, Development 

* and Demonstration Center in Education 

of Handicapped Children 
Pattee Hall 

University of Mnnesota ' 
Minneaoolis, Minnesota 55455 



Dear Parents: ^ 

Erfclosed in this packet you will find questionnaires concerning 
your ^attitudes to\7ard the training yopr child received in a post- 
s^econdary program for the 'hearing-impaired. The '^Tixmespta Center has 
a grant from the Bureau of the Education of the Handicapped (BEH) to 
, evaluate three programs: Delgado College, New Orleans^; Seattle 
Community College, Hashington; and St. Paul Technical-Vocational 
Institute* Our records, indicate that vour child has attended one 
of these programs. Your ansx^ers on the enclosed questionnaires 
would be of valuable assistance to us in attempting to determine to 
what ^tent these pro^ 'na are succeeding* Please complete these 
questionnaires to the best of your ability and please be honest in 
your answers. The participating schoolis would like to knw what 
aspects of their programs parents do and don't like in order to make 
changes. [ALL IHFOPHATION WILL BE. HELD CONFIDENTIAL*! 

Thank you for your time and effort. 

Sincerely 

.7 




Steve Fisher ^ 
Research Fellov 



••^ary Jai^e narlm 
, P^esearch Fellow 
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